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I. PROGRAM DESCRIPTION 

A. Rationale 

1. The Government of the Lao People’s Democratic Republic (Lao PDR) recognizes the 
importance of education and literacy in poverty reduction and this is well documented in the 
Sixth Socio-economic Development Plan and Education Sector Development Plan, 
2006–2010. The government’s sector policies attach high priority to three improvement areas 
in education—access, quality, and management. At the time of project approval, the 
educational system comprised primary education (grades 1–5), lower secondary education 
(LSE), (grades 6–8), upper secondary education (USE) (grades 9–11), and tertiary education. 
The country has made significant progress in expanding access to primary education, buoyed 
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by external funding from development agencies. Expansion in primary enrollments led to a rise 
in demand for secondary education. The Government of the Lao PDR was committed to 
support Millennium Development Goals 2 and 3 through expansion of basic education (primary 
and lower secondary education) and gender parity. 
 
2. The country’s main challenges in the education sector included (i) meeting the growing 
demand for education, (ii) addressing issues of access and equity, and (iii) improving the 
internal efficiency of the educational system. The downturn in the global economy and weak 
capacity limited the government’s ability to support equitable access to basic education, 
particularly in remote areas, and to improve the quality of teaching and learning.  
 
3. Two prior Asian Development Bank (ADB) projects—the Basic Education (Girls) 
Project (BEGP)1 and the Education Quality Improvement Project 2 2—had already begun to 
address these issues, but more support was needed. Consequently, ADB provided the Basic 
Education Sector Development Program (BESDP)3 consisting of a grant-financed investment 
project (hereafter referred to as the project) and a program loan (hereafter referred to as the 
program) to enhance sector-wide reforms and improve the quality of LSE, particularly in 
underserved areas and for disadvantaged groups. BESDP sought to improve standards, 
quality, and internal efficiency and to build capacity for decentralized education management. 
BESDP also envisaged targeted support by providing scholarships to increase the enrollment 
of poor ethnic children, particularly girls. 

B. Expected Impact  

4. The expected overall impact—as described in the design and monitoring framework 
(DMF) of the RRP (Appendix 1) and also presented in the project completion report (PCR)—
was “increased and more equitable educational attainment among the adult population” as 
reflected in improved tested adult literacy rates for both the general adult population and for 
members of the poorest population groups. In the immediate term, the program was expected to 
support the development and access to basic education, and increase LSE from a 3-year 
(grades 6–8) to a 4-year program (grades 6–9), thus, increasing general schooling in the 
country to 12 years—in accordance with international standard. 

C. Objectives or Expected Outcomes 

5. The outcomes of BESDP, as indicated in the DMF, were expanded and equitable access 
to better-quality and more efficient LSE (RRP, Appendix 1, p. 25). The expected outcomes were 
measured as (i) increased gross enrollment rate (GER) in LSE, (ii) increased female share in 
admissions to LSE, (iii) increased annual output of LSE graduates, (iv) increase in transition rate 
from grades 5 to 6, and (v) increased completion rates in LSE (RRP, Appendix 1, p. 25). The 
program loan supported policy actions that were expected to (i) expand access, equity, and 
quality of education; and (ii) strengthen the capacity of the Ministry of Education and Sports 
(MOES) 4 and the provincial and district bodies responsible for education administration to 
provide more effective decentralized planning, management, financial reporting, and budgeting 

                                                
1  ADB. 1998. Report and Recommendation of the President to the Board of Directors: Proposed Loan to the Lao 

People’s Democratic Republic for the Basic Education (Girls) Project. Manila. 
2  ADB. 2001. Report and Recommendation of the President to the Board of Directors: Proposed Loan to the Lao 

People’s Democratic Republic for the Second Education Quality Improvement Basic Education Project. Manila. 
3  ADB. 2006. Report and Recommendation of the President to the Board of Directors: Proposed Loan to the Lao 

People’s Democratic Republic for the Basic Education Sector Development Program. Manila. 
4  The Ministry of Education (MOE) was redesignated as MOES as part of government ministry restructuring. 
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for school education. A more relevant and integrated school curriculum and more effective 
policies for teacher preparation were also expected as outcomes. 

6. Policy actions under the program loan were directly supported by technical and 
investment inputs under the grant project. The grant project aimed to enhance quality and 
equitable access to LSE through (i) targeted expansion of LSE opportunities; (ii) assisted 
curriculum changes to support LSE expansion from 3 to 4 grades; and (iii) supported capacity 
building at central, provincial, and district levels in the critical areas of education management 
and information systems, budgeting and financial management, and planning. Only policy 
areas directly relevant to project activities included in the loan were identified as conditions 
satisfying loan tranche release.  

D. Outputs  

7. The three groups of critical policy areas supported under the program loan were (i) 
expanding equitable access to basic education, (ii) improving the quality and relevance of 
formal basic education, and (iii) strengthening education management. The core policy matrix 
(RRP, Appendix 8) specified the policy actions; expected outcomes; the time frame; and 
associated legislative, regulatory, and governance measures under each of these three policy 
areas.  

 
8. There four outputs listed in the DMF (RRP, Appendix 1, p. 26) are (i) increased 
budgetary allocations for education; (ii) expanded and equitable access to formal LSE 
provided in fast-growing, high-demand urban areas and in poorest rural and remote areas; (ii) 
improved relevance and quality of LSE; and (iv) improved capacity for planning, budgeting, 
management, and delivery of education. However, the narrative description (RRP, paras. 50–
66) mentioned only three outputs. Hence, items (i) and (ii) in the DMF were compressed into a 
single Output 1: expand access for formal lower secondary education, which made these three 
outputs align with the core policy actions listed in para.7 above.5 

E. Provision of Inputs 

9. A program loan equivalent to $8.9 million was provided to support education policy 
reforms that included expanded access, equity, and quality of education; and to strengthen the 
capacity of the MOES and the provincial and district bodies responsible for education 
administration to provide more effective decentralized planning, management, and financial 
control. The loan funds were to be released in three tranches over 3 years, from the first 
quarter of 2007 to April 2010 subject to the fulfilment of agreed conditions in the policy matrix. 

 
10. A grant project for $15.9 million complemented the program loan. This was expected to 
cover 80% of the project cost at appraisal, and was aimed at improving access and equity of 
LSE and for building central, provincial, and district capacities in critical areas such as 
education management information systems, budgeting and financial management, and 
planning. The remaining balance of $3.17 million was to be financed by the government for 
some selected civil works and project management costs. The project was to be implemented 
over 5 years, with completion expected by 31 March 2012.  
 

                                                
5  During the midterm review, the original DMF output statements 1 and 2 were merged to align with the RRP text, the 

three policy areas in the policy matrix, and to the design of the project component. 
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F. Implementation Arrangements 

11. The MOES was the executing agency responsible both for implementing the policy 
measures under the program loan and for coordinating and implementing the project grant. An 
interministerial steering committee was set up to oversee the program. Specific working 
groups were established as needed to monitor policy development as agreed in the policy 
matrix.   

 
12. The same steering committee (para. 11) also oversaw the project, with the Director 
General of the Department of Secondary Education in MOES designated as project director. 
The departments and institutions of MOE at the national, provincial, and district levels were 
responsible for activities that fell within their respective areas of responsibility. A project 
management unit (PMU) was established to help MOE coordinate and supervise project 
implementation; two additional staff at MOE headquarters provided supplemental support for 
administrative functions and accounting. Funds were allocated within MOE for project 
management and implementation at all levels, and for the PMU to hire national staff for short 
durations to assist with procurement. 

 
13. The Gender and Ethnic Group Development Plan (GEGDP) was to be implemented 
within BESDP and budgeted as an integral part of the overall plan. The Inclusive Education 
Center (IEC) which replaced the Gender and Ethnic Groups Education Unit (GEGEU) was 
represented in the PMU, and an international and national gender and social development 
specialists were tasked to help with implementation.  

II. EVALUATION OF PERFORMANCE AND RATINGS 

A. Relevance of Design and Formulation 

14. The PCR6 assessed that the program and the project were highly relevant at the 
design stage, during implementation, and at completion. The package of interventions in the 
BESDP complementary policy loan and investment project aligned closely with the 
government’s Education Sector Development Plan, 2006–2010; National Strategic Plan for 
Education Reform, 2006–2015; and the ADB Country Partnership Strategy, 2012–2016. 
BESDP supported the basic education subsector and this complemented the earlier and 
ongoing support provided to primary and preprimary education sectors by other development 
partner organizations (DPOs) working in the Lao PDR. The BESDP program and project 
components were directly aligned with government targets, such as (i) increasing enrollments 
in LSE, (ii) extending the secondary education subsector cycle from 6 to 7 years to achieve the 
international norm of 12 years of primary and secondary education, (iii) reforming the curricular 
contents and shifting toward student-centered pedagogy, (iv) increasing education sector 
financing, and (v) contributing to the Lao PDR’s planned shift from least developed country 
status by 2020. 
 
15. However, the PCR could have referred to some features of the project design 
described elsewhere in the PCR, e.g., while discussing gender and development (PCR, para. 
45), or highlighted the involvement of different parts of MOES under the project (PCR, para. 
50).    

                                                
6   ADB. 2014. Completion Report: Basic Education Sector Development Program in the Lao People’s Democratic 

Republic. Manila. 
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16. The PCR noted a number of inconsistencies between the DMF matrix (RRP, Appendix 
1) and the loan and grant agreements (PCR, paras. 6 and 29). A minor inconsistency was also 
noted between the policy matrix included in the RRP (Appendix 8) and a supplementary 
appendix prepared at appraisal, which showed a small variation in the Ministry of Finance’s 
resource allocation for the education sector. This was addressed by a minor change of scope at 
midterm review. Two substantive design refinements were also noted by the PCR. These were 
the (i) downward modification in the original target for GERs to account for the addition of a 4th 
year of LSE; and (ii) increase in the printing of new textbooks that could be distributed under the 
proposed Secondary Education Sector Development Program (SESDP), which was scheduled 
to follow immediately after the conclusion of BESDP. Other inconsistencies and omissions 
between the RRP and DMF were further noted in PCR footnote 56. 

17. Finally, BESDP was designed and approved to strengthen the LSE component of basic 
education, but the focus and emphasis of the PCR in some places were more on the 
secondary education subsector, USE, and the impending SESDP rather than on basic 
education (PCR, paras. 10, 14, and 37). In view of the foregoing limitations of the project 
design in the RRP, this validation assesses BESDP relevant.  

 
B. Effectiveness in Achieving Program Outcome and Outputs 
 
18. The PCR assessed that BESDP was effective in achieving the intended outcomes and 
outputs. The program loan supported a number of critical sector reforms, structured around a 
policy matrix containing 18 conditions with 24 specific targets funded through three tranches. 
There was full compliance for 22 of the 24 specific targets; the remaining two targets were 
partially complied with purportedly because of an unexpected decline in official development 
assistance in 2008 (PCR, para. 7 and footnote 10). 

19. The program and project collectively supported the achievement of six specific 
outcome targets between the baseline year SY2004/05 and the end line year SY2011/12 with 
substantial gains listed in the DMF (PCR, para. 39). These outcome targets were national in 
scope, but in geographically targeted areas of BESDP, a more rapid progress was noted in 
achieving these targets. In particular, as one of the core national-level reforms supported by its 
program and project components, BESDP supported the Lao PDR’s formulation and launch of 
curriculum reforms that extended LSE to 4 years, phased-in new textbooks in the first 2 years, 
improved teacher training, and provided new teacher guides.  

20. Of the 18 specific targets listed in the DMF, 16 either met or surpassed their targets. 
Two targets were not met because the education share of the national budget was marginally 
lower than the target in 2009 and 2010, and the LSE dropout rate target of 8.5% was not met 
by project end (from 12.0% to 10.4% for SY2011/12), but was reached in the following year.  

21. The two activities that could not be fully completed during the initial project life—the full 
4-year grant support to schools and scholars under the Education Development Grants 
Program (EDGP) and the Lower Secondary Student Grant Program (LSSGP)—were 
completed when the project got an extension. The government requested and was granted a 
1-year extension so that scholars could receive full scholarships under LSSGP for all 4 years 
of their LSE education, and with the possibility of four full cycles of EDGP. The EDGP provided 
three types of grants that were managed by school–parent associations—for consumable 
items used for teaching and learning, for minor repairs and maintenance, and for income-
generating activities. For LSE, 1,638 LSSGP scholarships awarded to poor ethnic children 
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(graduates from primary school), of which 51.3% was reserved for girls. Given the record of 
achievements, this validation also rates BESDP effective. 

C. Efficiency of Resource Use in Achieving Outcomes and Outputs 

22. The PCR assessed that BESDP was highly efficient. The project got off to a slow start 
given the delays in establishing the PMU and in contracting the consulting team that resulted 
in an initial slippage of 10 months. This led to an overall delay of 1.4 years before the project 
started in earnest. Nevertheless, the project gained momentum rapidly and actually completed 
most deliverables by their original completion dates, due to strong project management by 
MOES. A project extension of 1 year was still required to deliver on some of the remaining 
outputs.  

23. However, the process of implementing BESDP had to undergo a number of changes 
as reflected in the revision of appraisal estimates. Civil works increased from $2.62 million to 
$3.85 million (47%). Studies, including impact analysis and monitoring and evaluation (M&E), 
were cut from $0.20 million to $0.05 million (75%). Support to management increased from 
$1.16 million to $3.21 million (175%). The appraisal estimates of the foreign exchange costs 
had to be reduced from $4.74 million to $1.81 million (62%). These changes could be 
attributable to inaccurate estimates at project design, but may have also resulted in 
inefficiencies during implementation.  

24. The RRP had not estimated economic and financial rates of return at the outset of the 
project. Thus, an economic reevaluation of the project upon completion was not undertaken 
and the efficiency of BESDP has been judged primarily on the process efficiency of 
implementation. The PCR noted that the value of an EIRR or FIRR calculation has generally 
been questioned by the development community. Nevertheless, some discussion of the 
components of such a calculation would have been of value since the justification of BESDP 
includes references, both in the RRP and PCR, to increased education leading to skills 
upgrading and better productivity of the workforce. If educational investments were to be 
judged in terms of economic benefits of education then some assessment of cost–benefit 
analysis is warranted. 

25. The BESDP’s position as the only concerted DPO support for LSE meant that it could 
complement the impact of other DPOs that were primarily concerned with primary and 
preprimary education. Given the initial delays, changes in the scope of the project, extension 
of project period, and adjustments in appraisal estimates, this validation assesses the project 
efficient. 

D. Preliminary Assessment of Sustainability  

26. The PCR assessed that investments and reform achievements supported under the 
BESDP program component are most likely sustainable, reinforced by continued post-project 
increases in indicators tracked in the DMF (PCR, para. 43). The government has strong 
ownership of policy reforms supported under the program loan. Between FY2010 and FY2014, 
the total education budget rose at a geometric average rate of 30.3% per year (PCR, para. 43) 
indicating that the government is placing much emphasis on the education sector.  

27. Notwithstanding the above, this validation notes that the sustainability of the project’s 
achievements is very dependent on a sustained and adequate budgetary provision over a 
period of time. Although government allocation was increased, it is not completely clear if 
operations and maintenance issues have been addressed, together with continued teacher 
training and quality improvement measures. The recurrent budget can increase for several 
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reasons yet it may ignore these factors. The PCR noted that “adequate budget will remain 
critical to the long-term sustainability of gains achieved” (para. 43). BESDP was expected to 
address this issue by developing an education sector medium-term expenditure framework. 
However, the PCR did not report much progress on this account. As noted earlier, the financial 
rate of return was not estimated (para. 24). Such an exercise could have laid the basis for 
sustainably developing the sector and guided efforts to mobilize funds for it. Some cost-
effective approaches were applied to minimize some of these burdens. For example, school 
design features using more robust materials and better fittings were estimated to reduce 
annual maintenance costs by at least 10%. Income-generating activities have proven 
sustainable. The PCR reported that based on a survey of a randomly selected subset of the 96 
target schools, 80% of participating schools appear to have increased their stock of assets 
purchased under EDGP and are generating net revenue.7 

28. The engagement of MOES units as implementing units for key interventions under 
BESDP could be seen as indicative of post-project sustainability. This removes the exclusive 
reliance on a PMU and external consultants, builds internal capacity, and embeds the reforms 
within units, which will promote the likelihood of sustainability. This validation assesses that 
investments and reform achievements supported under the BESDP component are likely 
sustainable. 

E. Institutional Development 

29. The BESDP approach of engaging multiple MOES units (para. 28) as focal points for 
implementing project interventions enhanced ownership of the achievements, which is more 
likely to sustain benefits in the longer term. Capacity building for MOES personnel was also an 
additional benefit from engaging with the MOES units, yielding such benefits as (i) 
strengthened capacity to develop and update the national curricula, (ii) better use of evidence-
based planning, and (iii) greater awareness at the District Education and Sports Bureau of the 
importance of engaging the community in school management. The effect of the project on 
institutional development is rated significant. 

F. Impact 

30. It is difficult to make any definitive statement on the impact of BESDP in quantitative 
terms since there was a seamless transition from the end of BESDP to the SESDP and some 
initiatives supported under BESDP were continued under SESDP. The PCR did not have a 
report on the poverty reduction in the Lao PDR. However, it noted the increase in GER and the 
increase of graduates from LSE, which will affect the number of those seeking USE and, in 
turn, those in higher education. 

31. The RRP proposed that MOES will conduct an impact assessment for targeted support 
to poor students and needy schools during the third year of project implementation (para. 86) 
but such an assessment was not reported in the PCR. It is likely that the subsequent 
implementation of SESDP has now made such an evaluation difficult to carry out given that 
SEDP design is closely dovetailed to BESDP and so impacts will not be easily attributed.  

32. The participation of women and girls, particularly from rural and ethnic groups, has 
increased as a result of implementing the GEGDP with gender dimensions. This was noted in a 
number of targeted activities monitored by specially designated officers. For example, gender 

                                                
7 This was observed during the project completion review mission in August 2014. 
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disaggregation was required in school data collection; separate toilets for girls and boys were 
constructed in civil works packages; at least half of Lower Secondary Student Grant Program 
scholarships were reserved for girls; school–parent associations were required to have at least 
40% female membership to support school management and oversee the EDGP; and gender 
and ethnic group sensitivity was stressed in the design of new curriculum, textbooks, and other 
training materials. Though preliminary in nature, the impact of the project is assessed to be 
likely significant. 

III. OTHER PERFORMANCE ASSESSMENTS 

A. Performance of the Borrower and Executing Agency 

33. The PCR assessed the performance of the borrower, and the MOES as the executing 
agency, highly satisfactory. There was a start-up delay that was primarily caused by delays in 
fully establishing and staffing the PMU amid ministerial restructuring, but BESDP was able to 
make up for lost time and completed most of the core deliverables because of strong MOES 
leadership and support from the Department of Secondary Education and the PMU. However, 
the PCR did not report any significant progress in the setting up of an M&E system under the 
project. In light of the start-up delays and lack of progress in M&E, this validation considers 
borrower and executing agency performance satisfactory. 

B. Performance of the Asian Development Bank  

34. The performance of ADB and its supervision was rated satisfactory. There were 11 
review missions conducted by ADB for BESDP, including the project completion report 
mission. The working relationships between ADB and MOES were positive at all times. ADB 
displayed flexibility with intensive attention to detail in supervising the project and gave a 
positive response to the government’s request to extend the project by 1 year to enable a full 
cycle of grants for EDGP and LSSGP to be utilized. This validation also views ADB 
performance satisfactory. 

IV. OVERALL ASSESSMENT, LESSONS, AND RECOMMENDATIONS 

A. Overall Assessment and Ratings 

35. The PCR rated the project highly relevant, effective, highly efficient, and most likely 
sustainable and rated the overall project highly successful. The project was delayed, required 
two extensions, and was implemented with a number of changes to the original cost and 
financing estimates in the RRP. There are also issues on the adequacy of budget and long-
term sustainability. In view of these, this validation rates BESDP successful—relevant, 
effective, efficient, and likely sustainable. 
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Overall Ratings 
Criteria PCR IED Review Reason for Disagreement 

and/or Comments 
Relevance Highly relevant Relevant Project design had a number of 

limitations. As noted in the PCR, 
a number of inconsistencies 
were noted in the RRP, which 
were later modified by a change 
in scope around the midterm 
review (paras. 14–17). 

Effectiveness in 
achieving outcome  
and outputs 

Effective Effective  

Efficiency in achieving 
outcomes and outputs 

Highly efficient Efficient Project had delays and with 
several changes in cost and 
financing estimates (paras. 22–
25).   

Preliminary assessment 
of sustainability 

Most likely 
sustainable 

Likely sustainable Adequate budgetary provision in 
the long-run continues to be a 
concern (para. 27). 

Overall assessment Highly successful Successful  
Institutional development Not rated Significant BESDP utilized MOES for key 

interventions rather than relying 
solely on the PMU and 
consultants.  It strengthened the 
capacity of MOES to develop 
and update the national 
curricula, have better use of 
evidence-based planning, and 
attain greater awareness at the 
DESB level of the importance of 
community engagement in 
school management (para. 29). 

Impact Not rated Significant Although preliminary, there has 
been an increase in GER and in 
the number of LSE graduates, 
which will affect the  number of 
those seeking USE and, in turn, 
those in higher education. The 
participation of women and girls 
was facilitated as a result of the 
implementation of the GEGDP 
(paras. 30–32). 

Borrower and executing 
agency 

Highly satisfactory Satisfactory No progress was reported on 
M&E (paras. 33 and 41). 

Performance of ADB Satisfactory Satisfactory  
Quality of PCR  Satisfactory Refer to para. 42. 

ADB = Asian Development Bank, BESDP = Basic Education Sector Development Program, DESB = District 
Education and Sports Bureau, GEGDP = Gender and Ethnic Group Development Plan, GER = gross enrollment rate, 
IED = Independent Evaluation Department, LSE = lower secondary education, M&E = monitoring and evaluation, 
MOES = Ministry of Education and Sports, PCR = program completion report, PMU = project management unit, RRP 
= report and recommendation of the President, USE = upper secondary education. 
Source:  ADB Independent Evaluation Department. 
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B. Lessons 

36. Three important lessons were identified in the PCR (paras. 48–50) and this validation 
acknowledges them as important. In particular, taking a sector-wide approach to sector 
development with implementation support that is closely linked to and complements policy 
reform is important. It is clearly essential to ensure that there is close alignment of the content 
of the RRP and the explicit outcomes and outputs in the DMF. This validation notes that there 
were a number of inconsistencies in the RRP (para. 16). 

37. There was clearly strong coordination and strategic dialogue among all stakeholders in 
this program. This appears to have been a strong feature of the BESDP implementation effort 
with the executing agency, consultants, and ADB freely interacting and discussing issues that 
allowed some recovery from initial delays. 

38. There was value gained by engaging MOES units as implementing partners to help 
build institutional capacity and ensure sustainability at post-project. This is often discussed in 
the design of development aid programs but is rarely evident in the final implementation. In 
this program, the careful identification of responsibilities and division of labor, clear unit and 
individual accountability, and sustained monitoring were critical to its success. 

39. It is essential that the DMF in the RRP accurately presents the outcomes, outputs, and 
indicators that will be used to evaluate the performance of the program. Monitoring systems 
should be specified in the RRP and established at implementation and that responsible staff 
are identified at central and local levels for monitoring key activities.  

C. Recommendations for Follow-Up  

40. Three recommendations were made in the PCR (paras. 51–53) and they are supported 
here as important for ongoing follow-up. For future projects, it is important that monitoring 
systems are established at the outset and that responsible staff are identified at central and 
local levels to monitor key activities.  

V. OTHER CONSIDERATIONS AND FOLLOW-UP 

A. Monitoring and Evaluation Design, Implementation, and Utilization 

41. No reference was made in the PCR as to the unit responsible for conducting M&E 
across the whole project. MOES was tasked to monitor BESDP but there was no reference 
made in the PCR regarding how this was done or how data about implementation was 
reported. It is assumed that M&E was vested in the MOES unit responsible for M&E. Given the 
weakness on M&E, no international consultant was assigned specifically to support this task 
and the budget for M&E was reduced in the reallocation. 

B. Comments on Program Completion Report Quality 

42. This validation rates the PCR quality satisfactory. It was well written, concise, and 
captured the overall outcomes of the program quite well except that it needed to emphasize 
more on basic education. As indicated in para.41, there was very little reference in the PCR to 
the process of implementing M&E across the whole period of implementation. It also did not 
mention anything about the provision of a BESDP-related technical assistance. A highly 
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satisfactory rating would have been given if the ratings for relevance, efficiency, and 
sustainability would have been more realistic. 

C. Data Sources for Validation 

43. This validation made use of the RRP, PCR, and ADB mission reports dated 12 
February 2008; 23 December 2010; 1 June, 4 November, and 6 December 2011; and 22 June 
and 26 December 2012. The final PCR mission report dated 27 August 2014 and some 
previous PCR validation reports were also used. 

D. Recommendation for Independent Evaluation Department Follow-Up 

44. No further recommendation is offered. 
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