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Research Background and Objectives 

• The release of SDG (including SDG4-education) have reshaped the 
education development agendas of many education systems across 
the globe in the post-2015
• The overarching aim is to “ensure inclusive and equitable quality 

education and promote lifelong learning opportunities for all”. (SDG4)
• Central to many agendas is the role of curriculum. 
• “Curriculum provides the bridge between education and development 

– and it is the competencies associated with lifelong learning and 
aligned with development needs, in the broadest, holistic sense of the 
term, that span that bridge” (Stabback, 2016)



Research Background and Objectives 
• “Given the nature of the audience for which we are writing, the 

paper is necessarily pitched at a general level. A challenge in writing 
a paper such as this is how best to make it relevant to
all countries when education systems, and particularly teachers’ 
skills and qualifications, vary so widely across the world. Curriculum 
development needs, after all, to take into account where any country 
is in terms of the current breadth and depth of curriculum; 
attainment levels; the quality of teachers; the range and 
effectiveness of teaching, learning and assessment practices; the 
quality of the infrastructure at local education authority level and at 
national level; and the like.” (Stabback, 2016) 

• “We invite colleagues in Member States to contextualize the 
generalities of this paper. The IBE and its partners stand ready to
work with Member States to respond innovatively to the challenges 
associated with the effective realization of SDG 4. “(Stabback, 2016) 



Research Background and Objectives 

• The objectives of this study are twofold:
- First, relating SDG 4 to the context of Vietnam, we aim to localize the
UNESCO’s curriculum evaluation framework conceptualized by 
Stabback (2016) 
- Second, our intention was to then pilot the new localized framework 
to assess the curricula developed by and used in four private primary 
schools in Hanoi, Vietnam. 



UNESCO’s Framework on Quality Curriculum 

(Stabback 2016)



UNESCO’s Framework on Quality Curriculum 

Development of 
the Curriculum

• Planned and 
systematic

• Inclusive and 
consultative

• Led by curriculum 
professionals

The Curriculum 
itself

• Values each child and 
holds that every child 
matters equally

• Comprises high 
quality, relevant and 
appropriate ‘content’ 
and contributes to the 
development of 
competence

• Is well organized and 
structured

• Is underpinned by a 
set of assumptions 
about how children 
learn

Implementation 
of the Curriculum

• Students
• Teachers
• Schools / learning 

environments
• Parents 
• Education systems and 

authorities

Evaluation of the 
Curriculum

• Systematic and 
planned

• Regular
• Conducted by 

qualified and 
experienced people

(Stabback 2016)



Basic Education in Viet Nam 

• Key Statistics – 2020  

Level Number of 
public students 

Number of
private 
students 

Total % Private 

Primary 8.59 million 121K 12,961 1.4%

Lower
Secondary 

5.39 million 63K 10,911 1.2%

Upper 
Secondary 

2.42 million 218K 2,529 8.3%



Basic Education in Viet Nam 

• Key Statistics – 2020  

Level Number of 
public 
students 

Number of
private 
students 

Total % Private GER

Primary 8.59 million 121K 12,961 1.4% ~ 100% 

Lower
Secondary 

5.39 million 63K 10,911 1.2% ~ 100%

Upper 
Secondary 

2.42 million 218K 2,529 8.3% ~ 70%



Basic Education in Viet Nam 

• Viet Nam’s New General Educational Curriculum 2018

Prior to 2018
• No National Educational Curriculum 
• Only subject syllabus 
• Only one textbook 
• Content focused teaching & learning 

Post-2018
• New General Educational Curriculum 
• Several textbooks (decentralized) 
• Competency-focused teaching and 

learning 
• Mixed subjects e.g., natural sciences 

rather than Physics, Chemistry and 
Biology (separately) 

• Enhanced autonomy for provinces, 
schools and teachers  



Basic Education in Viet Nam 

SDG4 and Viet Nam’s Education 

Before SDG4 establishment 
• Education Development Strategy 2011-

2020 (Prime Minister, 2012)
• The Framework on Building a Learning 

Society for the period 2012-2020 (Vietnam 
Prime Minister, 2013)

• Decree No. 20/2014/ND-CP on Education 
Universalization and Illiteracy Eradication 
(Vietnam Government, 2014)

After SDG4 establishment  
• Decision 622/QD-TTg “National action 

plan for implementation of the 2030 
program for sustainable development “ 
(Prime Minister. 2017)

• Decision number 2161/QD-BGDDT: 
“Implementation of SDGs in Education 
and Training until 2025 and orientation 
up to 2030” (MOET, 2017) 



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam

UNESCO’s frame work developed by 
Stabback (2016) 

Viet Nam’s framework to 
evaluate school curriculum 

quality 

Sustainable 
Development 

Goals 4

• Directive No. 40 on “Fostering friendly schools and proactive students” (Viet Nam MoET 2008); 
• Circular No 14 on “Standards, development and revision procedures of a national general 

education curriculum; Regulation and operation of a national general education curriculum 
evaluation committee” (Vietnam MoET 2017b); 

• The Handbook of Accreditation (WSCUC 2013); 
• The “Core standard for CIS Membership” (CIS 2019) 



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam

1. Development of the 
curriculum 

1.1. Planned and 
systematic

The development process takes into account
of good research and practice (looking 
inwards, outwards and forwards)
The development process includes 
sequenced workshops, drafting and 
consultative activities
The development process has clear timelines
There are participations of expertise
The development process has detailed 
anticipated cost

1.2. Inclusive and 
consultative
meaning that it takes into 
account and finds 
consensus among:

Students and their families
Teachers
Employers
Tertiary education institutions
Governments

1.3. Led by curriculum 
professionals

Development process should be led and 
managed by qualified and experienced 
professionals (who have technical and 
process-oriented skills, knowledge and 
experience in curriculum development)



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam

2. The Curriculum itself 

2.1. Values each child 
and holds that every child 
matters equally

The curriculum is inclusive

The curriculum is differentiated

2.2. Comprises high 
quality, relevant and 
appropriate ‘content’ and 
contributes to the 
development of 
competence
This means that the 
curriculum is:

Up-to-date and relevant (SDG content)
Suitably demanding
Appropriately sequenced and progressive
Balanced

Integrated (SDG learning themes)



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam

2. Curriculum itself 

2.3. Is well organized and 
structured

There is a Curriculum Framework which contains:
- National statements
- Vision, aims and objectives
- Educational philosophy
- Requirements
- Guidelines to educators, textbook writers
- Curriculum structure and time allocation

The curriculum includes Subject curriculum (or Syllabus)

The curriculum includes Textbooks, Teacher guides and other support materials

2.4 Is underpinned by a set 
of assumptions about how 
children learn

Each student is different

Students learn by making connections between what they know and what is new

A love for learning and a motivation to continue learning are important to students
Students learn best when they play an active role in their learning
Learning is a social activity
Students learn best when they reflect metacognitively on their learning, and can 
articulate their current level of understanding
Students learn best in warm, safe and supportive environments
Good relationships between teachers and students and among students are critical 
for learning
The development in students of broadly defined competencies or capabilities 
depends on the integration of three broad learning domains: knowledge, skills and 
values
Students learn best when teachers provide feedback on their learning through 
continuous assessment



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam

3. Implementation of the 
curriculum 

3.1. Students

Lesson plans reflect students’ active engagement 
The assessment reflects students’ creativity and 
engagement
Have peer feedback among students
Extra-curricula program
Student conference in which students are able to contribute 
their opinions and modifications to the curriculum

3.2. Teachers Teachers are provided with a Teacher Guidance (TG)

3.3. Schools / learning 
environments

School leaders understand the content of the curriculum
School leaders encourage and support teachers in adopting 
new and innovative teaching practice
School leaders make the space for their Learning leaders to 
consider the curriculum and its implementation in some 
depth with the teachers in their teams
School leaders use curriculum delivery as a means for 
professional development.
School leaders ensure that the learning environments are 
safe and well-equipped with best materials to support 
teaching, learning and assessment.



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam

3. Implementation of the 
curriculum 

3.4. Parents

Know the content of the curriculum
Take part in meetings and conference about 
curriculum delivery organized by schools and 
teachers
Support and Sponsor extracurricular activities of 
the school
Provide students with teaching and learning 
materials
Ensure their children complete their take-home 
assignments

3.5. Education systems and 
authorities

Support teachers and schools in being innovative 
and creative
Ensure assessment, formative as well as 
summative, reflect the curriculum
Provide the resources and equipment necessary to 
implement the curriculum successfully

Allocate time in flexible way
Maximize curriculum support budgets



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam

4. Evaluation of the 
Curriculum 

4.1. Systematic and 
planned

The evaluation is based on a clearly defined purpose and scope

The evaluation is conducted at different levels in the education system: 
classroom, school, local area, nationally.
The evaluation is based on valid and reliable data
The evaluation is based on appropriate criteria
The evaluation is carried out within a clear and broadly agreed quality 
framework

4.2. Regular

The school has a basis timeline to evaluate the curriculum
The school has a plan for how the evaluation should be administered
The school has a budget for curriculum evaluation
Evaluation is conducted in both small and large scale

4.3. Conducted by 
qualified and 
experienced people

Evaluators are trained with qualified degrees and certificates
Evaluators are experienced
Evaluators live within the context of the curriculum
Evaluators report their evaluation findings in a professional, valid and 
transparent way
Evaluators have a plan of strategies and processes needed to measure 
the curriculum



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam – example of rubrics 

Indicator Sub-indicators L0 L1 L2 L3 L4

1.3. Led by 
curriculum 
profession
als

Development 
process should be 
led and managed by 
qualified and 
experienced 
professionals (who 
have technical and 
process-oriented 
skills, knowledge 
and experience in 
curriculum 
development)

No qualified and 
experienced 

professionals are 
involved in 
leading and 

managing the 
curriculum 

development 
process

All professionals 
involved in 
leading and 

managing the 
curriculum 

development 
process have 

Bachelor Degree 
or 2 year of 

experience in 
curriculum 

development

All professionals  
involved in 
leading and 

managing the 
curriculum 

development 
process have 

Master Degree or 
4 year of 

experience in 
curriculum 

development

All professionals  
involved in 
leading and 

managing the 
curriculum 

development 
process have 

Doctor Degree or 
6 year of 

experience in 
curriculum 

development

All professionals  
involved in 
leading and 

managing the 
curriculum 

development 
process have 

Doctor Degree 
and 6 year of 
experience in 

curriculum 
development



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam – example of rubrics 

Indicator Sub-indicators L0 L1 L2 L3 L4

2.4 Is 
underpinn
ed by a set 
of 
assumptio
ns about 
how 
children 
learn

Each student is 
different

There is no 
guideline for 
teacher to 
differentiate the 
curriculum

There is a guideline 
for teacher to 
differentiate the 
curriculum at 
grade level

There is a guideline 
for teacher to 
differentiate the 
curriculum at class 
level

There is a guideline 
for teacher to 
differentiate the 
curriculum at 
group level

There is a guideline 
for teacher to 
differentiate the 
curriculum at 
student level



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam – example of rubrics 

Indicator Sub-indicators L0 L1 L2 L3 L4

2.4 Is 
underpinn
ed by a set 
of 
assumptio
ns about 
how 
children 
learn

Each student is 
different

There is no 
guideline for 
teacher to 
differentiate the 
curriculum

There is a guideline 
for teacher to 
differentiate the 
curriculum at 
grade level

There is a guideline 
for teacher to 
differentiate the 
curriculum at class 
level

There is a guideline 
for teacher to 
differentiate the 
curriculum at 
group level

There is a guideline 
for teacher to 
differentiate the 
curriculum at 
student level



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam – example of rubrics 

Indicator Sub-indicators L0 L1 L2 L3 L4

3.4.
Parents 

Provide students with 
teaching and learning 
materials

Parents do not 
know which 
teaching and 
learning materials 
should be provided 
for their children

Parents are 
provided the list of 
teaching and 
learning materials 
which the school 
are using

There is a book 
and material 
selection process 
but not 
transparent and 
public to all 
parents

The book and 
material selection 
process is 
transparent and 
public to all 
parents

Parents are 
involved in the 
book and material 
selection processes



Introducing a Framework to Evaluate School 
Curriculum Quality in Viet Nam – example of rubrics 

Indicator Sub-indicators L0 L1 L2 L3 L4

4.3. 
Conducted 
by 
qualified 
and 
experience
d people

Evaluators report 
their evaluation 
findings in a 
professional, valid 
and transparent way

Evaluators do not 
report their 
evaluation findings

Evaluators report 
their evaluation 
findings, but do 
not follow a set of 
procedures or 
standards

Evaluators report 
their evaluation 
findings, following 
a set of procedures 
or standards which 
is professional, 
valid and 
transparent

The reports are 
read by school 
leaders only

The reports are 
shared among all 
relevant 
stakeholders



Results of Pilot Study with Four Private Schools 

Criteria 
• The private school has been established for more than 5 

years;
• The school is implementing its own curriculum officially;
• The information about the school’s curriculum is 

accessible;
• The school is open to be evaluated by the research team.



Results of Pilot Study with Four Private Schools 

Procedure 
• Preliminary evaluation using information from schools’ 

websites and documents 
• Interview school managers and teachers to revisit 

prejudged criteria and judge the other criteria



Results of Pilot Study with Four Private Schools 



Results of Pilot Study with Four Private Schools 



Results of Pilot Study with Four Private Schools 



Results of Pilot Study with Four Private Schools 



Conclusions and Future Directions for Future 
Studies

• This study, to the best of our knowledge, is 
one of the first responses to Stabback to 
adapt and localize the UNESCO’s 
framework on quality curriculum 
• Might be used as a benchmark tool for 

both education policy makers, 
governmental agencies and schools 
• The first version of school curriculum 

quality in Vietnam as presented today is 
being revised, given the “new normal” in 
the post-Covid 19 pandemic 
• The second version would be used to 

access both public schools and private 
schools    



Thank you for your attention! 

• Hiep-Hung Pham, phamhunghiep@pxu.edu.vn
• https://orcid.org/0000-0003-3300-7770
• Director, Center for Research and Practice on 

Education, Phu Xuan University
• Other Affiliations: Thanh Do University, VNU University 

of Education, Center for Education Research and 
Development EdLab Asia
• Co-editor, Evaluation Review, SAGE (SSCI IF 2.1)
• Research topic: education reform, international 

education, research policy 
• Education consultant for World Bank, ADB, USaid, GIZ, 

GOPA, SAMEO – RIHED etc. 

mailto:phamhunghiep@pxu.edu.vn
https://orcid.org/0000-0003-3300-7770

