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SECTOR ASSESSMENT (SUMMARY): EDUCATION 
 

A.  Sector Performance, Problems, and Opportunities 

1. The Philippines Constitution of 1987 stipulates that all children shall have access to free 
public basic education. Currently, the basic education system in the Philippines comprises 6 
years of compulsory elementary schooling and 4 years of secondary education. Effective school 
year (SY) 2016/17, the basic education system will include an additional 2 years of senior 
secondary school. Considered one of the most highly educated developing countries as recently 
as 1990, the performance of the basic education sector has declined steadily since the late 
1990s. As a result, the Philippine education system has now fallen behind most regional 
comparators on key educational performance indicators, including Government spending on 
education as a proportion of Gross Domestic Product (GDP) and school life expectancy of 
students. Postbasic education (PBE) – which comprises technical and vocational education and 
training (TVET) and higher education – also faces challenges. In particular, the basic education 
subsector (BES) and PBE suffer from gaps in equitable access, quality, relevance and weak 
sector management and efficiency. These in turn pose key constraints to poverty reduction, 
inclusive growth, and international competitiveness. A problem tree is given on page 6.   
 

1. Weak Foundation: Gaps in Basic Education   
 
2. Access and equity.  While the Philippines is likely to meet Millennium Development 
Goal targets for access in primary education, those for completion rates at the primary level are 
unlikely to be met. The secondary education subsector performance is more problematic. The 
net enrollment rate (NER) for elementary school rose from 90.7% in 2002/03 to 95.4% in 
2010/11, while the NER for secondary school improved from 59.7% to 64.5% over that same 
period.1 School dropout (as measured by the school leavers rate) is a concern. In 2011, out of 
100 children who started Grade 1, only 54 had completed high school. While the cohort survival 
rate (CSR) at elementary public schools rose from 71.8% to 73.5% and the Grade 1 dropout 
rate fell from 17.1% to 16.4% between 2003/04 and 2011/12, progress has been too slow to put 
the Philippines on track to meet its Education for All 2015 Plan targets. The secondary school 
CSR has been highly variable over the past 20 or so years, with significant drops and 
subsequent recoveries in the late 1990s and mid-2000s. In 2011/12, it stood at 78.8%, while the 
average dropout rate stood at 7.8%, with the CSR being about 1 percentage point above the 
2003/04 level and the dropout rate less than half a percentage point below 2003/04.   
 
3. Geographic and Socioeconomic Disparities. There are significant regional disparities 
in gross enrolment ratios and NER at both the elementary and secondary school levels. 
Between 2002 and 2008, these regional differences widened at the elementary school level, but 
reduced somewhat at the secondary school level. 2  Those regions with high elementary 
participation rates tended to also have high secondary participation rates.  Cohort survival rates 
and completion rates also differ across regions. Regional differences in elementary CSR and 
completion rates at the elementary school level narrowed between 2002 and 2008, while those 
at the secondary school level widened somewhat over the same period.    
 
4. There is wide variation in enrolment rates across income quintiles – particularly at the 
secondary school level. In 2011, the secondary school NER for the poorest quintile was more 
                                                
1
  Numbers are based on actual enrolment data from the BEIS and actual population data from the 2010 Census of 

Population and Housing.  
2
  World Bank and Australian Agency for International Development. 2012. Philippines Basic Education Public 

Expenditure Review. Manila. pp. 11-12.  
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than 35 percentage points below that of the richest quintile. 3  School dropout is highly 
concentrated among the poor and other disadvantaged groups. In recent years, dropout rates 
have hovered between 6% and 7.3% for elementary students, with higher dropout rates in 
secondary education (7.8% in SY2011/12, 12.5% in SY2005/06). Annual Poverty Indicator 
Survey (APIS) data and other evidence suggest that demand-side factors such as poverty and 
parents' education levels are key determinants of enrollment. APIS data from 2011 show that 
the school leavers rate for children aged 6-11 from the poorest quintile is 4.6%, more than 7 
times higher than that of children in the same age group from the richest quintile (0.7%). 
Similarly, the school leavers rate for children aged 12-15 from the poorest quintile is 14.2%, 
more than 13 times higher than that of children in the same age group from the richest quintile 
(1.1%). The school leavers rate for boys in both age group is even higher than the average for 
the quintile. Finally, low education quality, grade repetition, and other issues adversely affect 
education outcomes of children from disadvantaged groups.  
 
5. Weak quality and relevance. The basic education curriculum (introduced in 
SY2005/06) reflected important improvements over prior curricula. The recently passed 
Enhanced Basic Education Act of 2013 includes changes to the school curriculum to make it 
more relevant to learners, and legislates the introduction of ‘spiral progression’ in the teaching of 
the curriculum. Analysis also suggests that within the current 10-year cycle, education is biased 
toward quantity over quality in that: (i) it has prioritized enrollment and inputs above student 
learning and achievement; (ii) the annual number of official school days and teaching hours is 
higher than most developing countries; and (iii) the focus of curricula and instruction is on 
breadth rather than depth or mastery of fundamental competencies. Finally, large class sizes 
and weak teacher quality constrain implementation of student-centered learning. These factors 
reduce the internal and external efficiency of BES and need to be addressed as part of the new 
K to 12 reform.  
 
6. Low attainment.  Despite some improvement, the mean percentage score on the 2011 
National Achievement Test (NAT) was only 66.8% for elementary grade 6, compared with a 
pass rate of 75%. The mean NAT score for 2nd year secondary education students was 47.9% 
in 2010, while results from the 2006 NAT showed that less than 1% of secondary schools had 
average scores meeting the 75% pass rate and only 13% averaged more than 60%. Subject-
specific scores on the 2008 NAT indicate the weakest mastery in mathematics (42.9%) and 
science (46.7%). The Philippines scored near the bottom on both science and mathematics for 
grades 4 and 8 and ranked well behind all seven regional comparators, according to the 2003 
Trends in International Mathematics and Science Study.4 According to surveys of firms and 
investors, low performance in math, science, and English may pose a constraint to economic 
modernization. 
 
7. Gaps in teaching. Weak teaching compounds gaps in facilities, teaching and learning 
materials, and the overstretched curriculum, particularly at the secondary education level and in 
science and mathematics. Estimates from the Department of Science and Technology suggest 
that the majority of science teachers are unqualified, including teachers in physics (73%) and 
chemistry (66%). More generally, teaching in the Philippines is highly rote-based, which 
undermines graduates' mastery of and ability to apply knowledge and skills in further education 
and the workplace. Combined with other factors (e.g., large class size, students' weak 
preparation, and the language of instruction), weak and rote-based teaching is likely a key factor 
driving dropouts. In particular, the APIS findings on dropout due to "lack of interest" may reflect 

                                                
3
  Based on the 2011 Annual Poverty Indicator Survey. 

4
  Trends in International Mathematics and Science Study, 2003 Results. http://nces.ed.gov/timss/results03.asp 
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a cycle wherein children with weaker academic and socioeconomic backgrounds are allowed to 
slip increasingly far behind, become marginalized and/or stigmatized, and eventually drop out.   
 

2. Ceiling on Higher Learning and Skills: Gaps in Post-Basic Education  
 
8. Equity and access. Overall, TVET and higher education enrollments in the Philippines 
are fairly high compared to countries at similar development levels, particularly for young 
women. For disadvantaged youth, the biggest constraint to access is that many never complete 
the full BES cycle. For those who do, entry into postsecondary education is limited by factors 
such as low achievement in basic education and the absence of effective student finance 
mechanisms such as targeted scholarships or student loans. For TVET, a broader constraint is 
the concentration of TVET providers in niche areas at both ends of the skill spectrum, while 
midlevel skill workers must rely on limited opportunities for informal and/or on-the-job training.   
 
 

9. Quality and relevance. TVET and higher education are plagued by a proliferation of 
institutions, along with weak oversight and quality control. A multitude of public and private 
TVET colleges exist, offering an array of – often low quality – programs that do not match labor 
market skill needs. Expansion of the state university and college system and other higher 
education institutions (HEIs) – despite a 1999 moratorium and other regulatory efforts – also 
undercuts quality and dilutes sector resources. Meanwhile, the higher education curriculum is 
often misaligned with both international norms and labor market demand. Together with rote-
based teaching and inadequate materials and facilities, these factors lead to low rates of 
graduation and certification and/or passage of licensure exams, as well as a poor image among 
employers and the general public. The low quality and relevance are reflected in the 
coexistence of persistent levels of unemployment and underemployment among graduates, 
especially in some sectors, and skill shortages in other areas. These in turn undermine the 
nation’s economic competitiveness and the shift to modern, higher value-added industries.  
 

3. Cross-Cutting Challenges—Gaps in Education Sector Management 
 
10. Inadequate resourcing. In the 2000s, the Philippines’ education system suffered from 
underinvestment of public resources. This, coupled with rapid population growth, undermined 
access and system performance. From 2002 to 2009, Department of Education (DepED)  
spending averaged 12.6% of the national budget. In 2009, national Government spending on 
the entire education sector represented only 2.6% of GDP, down from 3.1% in 2002. Thus, real 
perstudent national Government spending on basic education (in 2000 prices) went down from 
a high of P6,486 in 1998 to a low of P5,141 in 2005. Although real perstudent spending on basic 
education began climbing in 2005, the 2009 level was still below the 1998 level. In some cases, 
this is exacerbated by underutilization of budgets, which reflects weak sector management. 
 
11. Recent years have seen significant increases in spending on basic education, with the 
DepED budget growing by 10.8% in 2010, 14.5% in 2011, 9.1% in 2012 and 22.3% in 2013.  
This has lifted the share of DepED budget to 14.6% in of the national budget – the highest since 
2005 and the ratio of education spending to GDP to 2.9%. As a result of recent increases in the 
DepED budget, perstudent spending grew to P7,581 in 2012 from P6,284 in 2009.     
Nonetheless, in 2011, public education spending as a proportion of GDP in the Philippines 
(2.6%) was low relative to many neighboring countries (5.3% in Viet Nam, 3.8% in Thailand, 
6.3% in Malaysia, 4.8% in the Republic of Korea) and 3% in Indonesia. Finally, in 2011, 95% of 
the DepED’s budget went to recurrent costs (85% on salaries alone), which left only 5% for 
capital and investments to improve quality. 
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12. Weak links and fractured policies and reforms. Since 1994, the education sector has 
been trifocalized, with BES, TVET, and higher education administered separately by DepED, 
the Technical Education and Skill Development Authority (TESDA), and the Commission on 
Higher Education (CHED). This undercuts subsector alignment, sector management, and 
financing. Even within BES, there are key coordination gaps within DepED, both across 
administrative levels and across agencies. Prior to the Basic Education Reform Agenda 
(BESRA), policies and programs were often fractured, weakly evidence-based, and/or involved 
initiatives that lie outside DepED's core directions and lacked scalability. TVET and higher 
education subsector management is even more problematic. TESDA’s direct administration of 
some TVET institutions dilutes delivery of its core mandate of macrolevel oversight. To remedy 
this, TESDA is transferring some of its institutions to local Governments. Failure to rationalize 
the higher education system and address the proliferation of institutions and low-quality, 
economically nonviable programs reflects gaps in CHED’s capacity, political barriers, and 
resistance from institutions. Both TVET and higher education lack an overarching agenda such 
as BESRA. There is scope for the private sector to reverse recent declines and play a bigger 
role in BES and PBE. 
  
B. Government’s Sector Strategy 

13. As reaffirmed in the Philippine Development Plan, 2011–2016, BESRA gives a coherent 
and overarching strategic framework for the Philippines’ BES. It draws together key prior reform 
elements, and mainstreams school-based management as a cornerstone of decentralization. 
BESRA's five key reform thrusts support its overall objectives of universal access to and 
successful completion of basic education, community involvement in effective school-based 
management, and universal functional literacy for adults. The Enhanced Basic Education Act of 
2013, which was signed into law in May 2013, establishes universal kindergarten and extends 
the basic education system to 12 years through the addition of Grades 11 and 12 in public and 
private schools. It also stipulates adhesion to mother tongue-based multilingual education, spiral 
progression, and contextualization of instruction to address the issue of learning outcomes in 
general and of disparities in learning outcomes in particular.     
 
14. PBE lacks a cohesive strategy. Some progress has been made: e.g., aligning TVET 
qualifications with industry standards, establishing mechanisms for recognition of prior learning, 
and creating “ladders” to transition between TVET and higher education. However, the growing 
consensus on the need for reform and rationalization of postsecondary education has not yet 
translated into action—either in terms of shifting from quantity to quality (via better regulation 
and quality control) or in terms of reintegration or better alignment of TESDA, CHED, and 
DepED.  
 
C. ADB Sector Experience and Assistance Program 

15. The Asian Development Bank (ADB) has been a key International Development Partner 
(IDP) in the education sector. ADB support for school-based management and other secondary 
education reforms provided a foundation for BESRA, and support for TVET helped 
institutionalize innovations such as competency-based training and assessment, accreditation, 
and quality assurance.5 ADB's country assistance program evaluation (2008) for the Philippines 

                                                
5
 ADB. 2009. Completion Report: Secondary Education Development and Improvement Project in the Philippines. 

Manila; ADB. 2009. Completion Report: Technical Education and Skills Development Project and Fund for 
Technical Education and Skills Development in the Philippines. Both were rated successful.  
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concluded that ADB’s engagement in the sector should be a priority. 6  The ADB Country 
Strategy, as set out in the Philippines Country Partnership Strategy 2011–2016, focuses on 
three of ADB’s core areas, one of which is education. The Philippines Country Operations 
Business Plan 2014–2016 includes two education loans to support the K to 12 agenda – one for 
ADB Board consideration in 2014 and a second in 2016. 
 
16. ADB's potential focus. ADB support will be guided by the principles of (i) alignment 
with national priorities and support for national programs, (ii) use of Government systems, (iii) 
complementarity with Government and IDP investments, (iv) building on lessons from past 
projects and programs, and (v) support for public–private partnerships (PPPs) and other 
innovations. There is a strong justification for reengagement on the lending side in secondary 
education and on the TA side at the PBE level, given the Government’s new policy directions, 
ADB’s strategy and regional strengths, and complementarity with other IDPs. ADB support will 
enhance access, quality, and efficiency, with a core focus on (i) secondary education, 
particularly focused on the design and implementation of the K to 12 system; (ii) strengthening 
the contribution of PBE to inclusive growth and innovation; and (iii) assisting the Government to 
expand and effectively implement service delivery and infrastructure PPPs.   
 
17. ADB’s policy and investment program will promote enrollment and completion by poor 
and disadvantaged children and youth through approaches such as scholarships and other 
needs-based support, while also supporting gender parity in teaching and sector management. 
ADB’s core support for secondary education and PBE will be complemented by continued 
support for social protection (including the Government's conditional cash transfer program), as 
well as other targeted interventions to expand access by poor children to earlier years of the K 
to 12 system (eg. kindergarten and early literacy programs), providing a foundation for improved 
education outcomes and their escape from poverty. A sector results framework is on page 7. 
 

                                                
6
  ADB. 2008. Country Assistance Program Evaluation: Philippines—Increasing Strategic Focus for Better Results. 

Manila. 
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Problem Tree for Education 
 

 

Uneven mastery of critical knowledge 
and competencies needed for national 

economic and social development 

Marginalized 
groups face 
constrained 
opportunities 

and persistent 
poverty traps 

Persistent 
inequity across 

provinces/ 
areas; 

weakened 
social cohesion 

Depressed 
human capital 
accumulation 
and broader 

social 
development 

Graduates ill 
prepared for 
subsequent 

education, training 
and work (i.e., low 
external efficiency 

Constrained, less inclusive 
growth; weak investment 

and uneven economic 
modernization; weak 

competitiveness regionally 
and globally 

Overall 
education 

sector targets 
missed and 

pace of reforms 
slowed 

Sustainability of 
sector 

investments 
threatened 

Low educational attainment, particularly 
among disadvantaged groups (e.g. the poor, 
indigenous peoples, disabled, etc) and males 

Wastage (high dropout and repetition) and other 
internal inefficiencies further strain the ability of limited 

resources to deliver on education sector priorities 

Poorly performing national basic education system, characterized by 
persistent or worsening gaps in access by disadvantages groups, 

insufficient quality and relevance, and low system efficiency 

Socioeconomic 
constraints: 
Financial and 
opportunity 
costs, parent’s 
lack of and/or 
low value 
placed on 
education, 
pressure from 
population 
growth, 
language gaps, 
malnutrition, 
civil unrest, 
diverse issues 
of rural and 
urban poor, no 
access to credit 
or scholarship 

Other access 
issues: Distance to 
rural schools 
(especially at 
secondary level), 
poor conditions and 
facilities may deter 
enrollment, lack of 
classrooms dues to 
growing cohort sizes 
and enrolments, 
access gaps for the 
disabled, dropout or 
low performance in 
basic education 
leaves PBE out of 
reach, PBE 
programs 
concentrated in 
certain fields 

Curriculum gaps: 
Long school year, but 
short basic education 
cycle, new basic 
education curriculum 
(from school year 
2005-06) not  
fully/effectively 
implemented, poor 
use of school and 
institution autonomy 
to develop curriculum, 
emphasis on breadth 
not depth, lack of 
relevance to job skills, 
proliferation of PBE 
programs with low 
quality and relevance, 
weak cross-level 
alignment despite 
some progress  

Gaps in 
teaching: 
Lack of qualified 
teachers, espe- 
cially in rural 
areas; lack of 
qualified faculty; 
deployment 
mismatches; 
weak pre- and in-
service training, 
support, and 
assessment; 
language of 
instruction; 
ineffective use of 
long official 
teaching hours; 
rote-based 
instruction; staff 
lack industry 
experience 
 

Poor facilities 
and learning 
resources: 
Classrooms 
increasingly 
overcrowded; 
shortage of 
textbooks and 
materials; lack of 
laboratories, 
libraries, 
machines, etc.; 
ad-hoc approach 
to traditional and 
modern tools 
(e.g. ICT) 
creates quality, 
equity and 
efficiency, 
issues; weak 
private sector 
linkages  
 

Interlevel cascade 
of low achievement; 
Poor preprimary 
preparation; primary 
non completion 
limits secondary 
education 
enrolment; 
secondary and 
higher education 
subsectors absorb 
many ill-prepared 
entrants especially 
in rural areas due to 
lack of preparation 
at lower levels; lack 
of effective remedial 
support; limited 
linkages between 
subsectors and on-
the-job training 
 

Resource and subsector 
management gaps: 
inadequate and 
imbalanced financing; 
institutional weaknesses; 
weak horizontal and 
vertical coordination; 
uneven decentralization 
and use of school-based 
management; Human 
resource and capacity 
gaps, esp. at lower tiers; 
lack of evidence-based 
planning, and gaps in 
management information 
system, etc.; prior legacy 
of fractured reforms with 
little ownership; poorly 
regulated and weakly 
coordinated private 
sector role 
 

ICT = Information and Communications Technology, PBE = postbasic education, TVET = technical vocational education and training. 
Source: Asian Development Bank 



 
7 

 
Sector Results Framework (Education, 2011–2016)  

 
Country Sector Outcomes Country Sector Outputs ADB Sector Operations 

Sector Outcomes 
with ADB 

Contribution 

Indicators with Targets 
and Baselines 

Sector Outputs with ADB 
Contribution 

Indicators with Incremental 
Targets  

Planned and Ongoing 
ADB Interventions 

Main Outputs Expected 
from ADB Contributions 

Basic education 
subsector  

Improved access 
and quality of basic 
education.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Net enrollment rate for 
grades 7–10 up to 93.3% in 
school year 2016/17 
(2009/10 baseline: 59.86%) 
Current values: SY2010/11: 
64.7%; SY2011/12: 64.8%; 
SY2012/13: 64.6% 
  
Completion rate for grades 
7–10 increased to 75.5% in 
school year 2016/17 
(2009/10 baseline: 73.7%) 
Current values: 
SY 2010/11: 75.1%; 
SY2011/12: 74.2%; 
SY 2012/13: 74.8% 
  
Mean NAT scores for 
secondary students 
increased to 75.0% in 
school year 2016/17 
(2009/10 baseline: 45.6%) 
Current values: 
SY2010/11: 47.9%; 
SY2011/12: 48.9%; 
SY 2012/13: 51.4% 
  
Functional literacy 
increased to 90.2% 
(2007/08 baseline: 86.4%) 
Current values: 2011 & 
2012: not yet available 
  
100% kindergarten 
enrollment by 2016 (40% in 
2009); Current values: 
2010: 54.6%; 2011: 77.5%; 
2012: no data 
Transition to K to12 system 
completed with 
kindergarten universalized 

In extending BES to a K 
to12 system: 
(i) School-level stakeholders 
improve schools 
continuously 
(ii) Teachers raise standards 
to meet demands for better 
learning outcomes 
(iii) Key social institutions 
and social processes 
engaged by DepED to 
support national learning 
outcome attainment  
(iv) ECCD providers, 
alternative learning systems, 
and private sector increase 
inputs to BES outcomes 
(v) DepED changes its own 
institutional culture toward 
greater responsiveness to 
BESRA’s key reform thrusts  
(vi) Education infrastructure 
and system expanded, 
improved, and well managed 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(i) All schools have governing 
councils (38.4% at end 2009) 
 
(ii) Teacher performance 
appraisal system implemented 
nationwide (from initial pilots in 
2010) 
  
(iii) By 2012, DepED QMS 
launched nationally (from initial 
20 divisions) 
 
(iv) Private schools comprise 
25% of secondary education 
enrollments (19.8% in 2009) 
 
(v) Financial management 
reform fully implemented and 
new MIS fully operational 
    
(vi)(a) Annual average of 7.5 
million poor children and youth 
benefit from cash transfers 
 
(vi)(b) New grades 11 and 12 
introduced in June 2016 and 
June 2017 respectively 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Key activity areas 

Central and local support 
for reforms (10% of funds) 
Teacher and staff training 
and development (15%) 
Civil works, equipment, and 
materials for secondary 
schools (70% of funds) 
Needs-targeted support to 
poor students 
 
Pipeline projects 

Education Improvement 
Sector Development 
Program (2014; 
$300 million) and related 
PPTA (2011: $1.5 million 
from ADB, and $0.313 
million from AusAID) 
Education Improvement 
Sector Development 
Program Phase 2 (2016: 
$300 million) and related 
PPTA (2015: $0.8 million) 
 
Ongoing projects 

Grant for Enhancing 
Access to Quality Early 
Childhood Education 
Services in Poor 
Communities (2012; 
$1.5 million) 
 
 
 
 
 
 
 
 
 

Second phase of BESRA 
finalized and implemented  
5,000 central and local 
education officials trained 
50,000 teachers trained 
30,000 secondary school 
classrooms built or 
refurbished and 60 
kindergartens built, with 3 
construction projects using 
PPP modality 
7,500 secondary schools 
receive science facilities 
and equipment packages  
150,000 students benefit 
from income-targeted 
scholarships, including 
under revised education 
service contracting scheme 
50 public schools or public 
school clusters under 
private management  
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Country Sector Outcomes Country Sector Outputs ADB Sector Operations 

Sector Outcomes 
with ADB 

Contribution 

Indicators with Targets 
and Baselines 

Sector Outputs with ADB 
Contribution 

Indicators with Incremental 
Targets  

Planned and Ongoing 
ADB Interventions 

Main Outputs Expected 
from ADB Contributions 

 
 
 
 
 
Post-basic 
education  

Rationalized TVET 
and higher 
education and 
improved 
alignment with 
needs of the 
economy 
 

by 2016 and first cohort 
completing decongested 6-
year secondary education 
curriculum by March 2018 
 
Decreased number of 
HEIs, with fewer than 100 
SUCs in 2016 (2009: 113) 
 
Unemployment rate among 
those with at least some 
higher education falls by 
10% by January 2016 
(January 2009: 1.16 
million) 
 
Increased share of HEIs 
with accredited programs to 
35% in 2016 (2009 
baseline: 20%) 
Current values: 2011: 
21.5%; 2012: not yet 
available 

 
 
 
 
 
New PBE strategy and 
regulatory framework 
adopted 
 
Improved economic 
competitiveness in modern 
sectors 
 

 
 
 
 
 
Consensus reached on new 
strategic vision for TVET and 
higher education developed by 
2013, and core strategic 
elements launched by 2015 
 
Philippines education system 
scores at least 4.5 on the 
Institute for Management 
Development World 
Competitiveness Online 
Database (from 4.03 in 2009) 

 
 
 
 
 
Key activity areas 

Support for policy dialogue 
and/or institutional capacity 
building in priority reform 
areas (to be determined)  
 
Pipeline projects 

Improving Higher 
Education TA (2014: 
$0.6 million from Special 
Fund) 
 
 
 
 

 
 
 
 
 
Policy report and 
recommendations provided 
to the Government  
 
 
 

ADB = Asian Development Bank, AusAID = Australian Agency for International Development; BES = basic education subsector, BESRA = basic education sector reform agenda, 
DepED = Department of Education, ECCD = early childhood care and development, HEI = higher education institution, MIS = management information system, NAT = national 
achievement test, PBE = post-basic education, PPP = public–private partnership, PPTA = project preparatory technical assistance, QMS = quality management system, SUC = 
state universities and colleges, SY = schoolyear, TA = technical assistance, TVET = technical and vocational education and training. 
Source: Asian Development Bank 

 


