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IMPLEMENTATION COMPLETION MEMORANDUM (ICM)  
  

I. BASIC INFORMATION 

1. JFPR Number and Name of Grant:  

JFPR 9099-VIE: Expansion of Learning Opportunities for Ethnic Minority Youth   

2. Country (Developing Member Country):  

Socialist Republic of Vietnam 

3. Approved JFPR Grant Amount:  

$1,500,000 

4. Grant Type:   

  Project      Capacity Building 

5-A. Undisbursed Amount 

$111,976.83 

5-B. Utilized Amount 

$1,388,023.17 

6. Contributions from Other Sources 

Source of Contribution: Committed Amount  Actual Contributions: Remark - Notes: 

Government of Viet Nam    

Central Government 

 

 

 

 

 

Provincial Governments 

$250,000 

 

 

 

 

 

$250,000 

 

 

 

 

 

$37,066 

 

 

 

 

 

$419,332 

 

 

 

 

 

 

 

Government’s contribution 
was reduced because most 
activities of the national 
implementation agency were 
administered by the national 
project implementation unit of 
an associated loan project 
(L1979). 

The actual costs of civil works, 

consulting services, and 
monitoring were higher than 
originally planned. 

  

    

Other Donors  $0 $0  

Private Sector $0 $0  

Community/Beneficiaries $0 $0  

7-A. Government of Japan 
Approval Date:  

 
17 October 2006 

7-B. Asian Development Bank 
(ADB) Approval Date: 

 
29 November 2006 

7-C. Date the Letter of 
Agreement was Signed (Grant 
Effectiveness Date): 

18 October 2007 

8-A. Original Grant Closing Date: 

18 October 2011 

8-B. Actual Grant Closing Date: 

18 October 2011 

8-C. Account Closing Date: 

22 January 2013 
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9. Name and Number of Counterpart ADB (Loan) Project: 

Loan 1979-VIE(SF): Upper Secondary Education Development Project 

Loan 1718-VIE(SF): Teacher Training Project 

10. The Grant Recipient(s): 

State Bank of Vietnam, 47–49 Ly Thai To St., Ha Noi, Viet Nam 
Mr. Le Minh Hung, Director General, International Cooperation Department 
Fax No.: (84-4) 8250612 
 
 

11. Executing and Implementing Agencies: 

(i) Executing Agency (EA): 

Upper Secondary Education Development Project, Ministry of Education and Training 
Mr. Tran Nhu Tinh, Project Manager 
Address: 32 Hai Ba Trung Street, Hoan Kiem District, Ha Noi, Viet Nam 
Email: duanthpt@hn.vnn.vn 
Phone: (84-4) 38243855 
Facsimile: (84-4) 38251527 
 
(ii) Implementing Agency (IA):  

National Project Implementation Unit (NPIU) for Loan 1979-USEDP 
Mr. Tran Nhu Tinh, NPIU Manager 
32 Hai Ba Trung Street, Hoan Kiem District, Ha Noi 
Email: duanthpt@hn.vnn.vn 
Phone: (84-4) 8243855 
Facsimile: (84-4) 8251527 
 

 

II. GRANT PERFORMANCE ASSESSMENT  

12. Description (background rationale):  

The Government of Viet Nam has promoted equitable education development as a key strategy for poverty 
reduction and sustainable high economic growth. The government’s principal policy target in education was the 
universalization of quality secondary education by 2015. The general coverage of secondary schooling has 
significantly expanded. However, differentiation in access to and quality of schooling by gender, ethnicity, 
region, and household income has remained a major challenge.  

Ethnic minority youth have remained disadvantaged in education, particularly secondary education. In addition 

to low enrolment rates, ethnic minorities have tended to repeat grades or drop out of school more often than 
other students. Education participation has varied between ethnic minority groups and geographical areas. The 
government identified 18 small ethnic minority groups whose total population is less than 15,000 as the most 
needy targets of assistance. The Secondary Education Sector Master Plan (SESMP) 2006–2010 set out result-
based policy goals for better service delivery to ethnic minority students and students with special needs. The 
government has expressed its commitment to intensive school construction in ethnic minority areas, 
improvement of professional and vocational education at the secondary education level, and the establishment 
of a legislative framework to promote ethnic minority student enrolment.  

In coordination with other development partners, ADB has provided targeted assistance including (i) small-scale 
scholarships (ethnic minority transitional program from upper secondary school to teacher training colleges 
under Loan 1718-VIE: Teacher Training Project); and (ii) vocational counseling (career guidance for ethnic 
minority girls under Loan 1979-VIE: Upper Secondary Education Development Project). The assistance has 
proven to be generally successful. However, a comprehensive performance review of ongoing projects under 
the SESMP has shown that current initiatives need to be scaled up. Further, a new transitional program is 
needed to improve its responsiveness to local needs in each ethnic minority area.  

The project aimed to address three major constraints in ethnic minority education participation: (i) remoteness 
through the provision of boarding facilities; (ii) financial difficulty of low-income families through the development 
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of a new scholarship scheme for ethnic minority students to Teacher Training Colleges (TTCs); and (iii) 
sociocultural factors of ethnic minority groups including a lack of role models and appreciation of secondary 
schooling through an ethnic minority youth leadership orientation program.  

13. Grant Development Objective and Scope: 

Strategic goal:  

The goal of the proposed grant project was to contribute to the equitable and sustainable development of ethnic minority 
groups by equipping ethnic minority youth with post-basic education qualifications and community leadership skills. 

Specific objectives of the project were to (i) improve ethnic minority students’ access to and completion of 
upper secondary schooling; (ii) provide a better learning environment; (iii) supply qualified and responsive ethnic 
minority teachers to meet local needs; (iv) strengthen capacity of TTCs to develop relevant and tailor-made 
training programs for ethnic minority teachers; and (v) raise awareness among ethnic minority youth and 
encourage them to take active roles in community-driven development initiatives through the ethnic minority 
youth leadership orientation program.  

The grant project consisted of three components: 

(i) Component A: Enhancing equitable access and internal efficiency of ethnic minority upper secondary 

schooling 

(a) Construct 103 dormitory rooms to absorb 824 ethnic minority students.  
(b) Provide sanitation facilities, furniture, and basic equipment to three ethnic minority upper secondary 

boarding schools in Lai Chau, Dak Nong, and Ha Giang provinces.  
(c) Improve access to upper secondary education for ethnic minority students living in remote areas by 

providing affordable accommodation.  
(d) Provide a learning environment where ethnic minority boarding students can study or participate in 

extracurricular activities after school rather than housekeeping or taking care of siblings. 

(ii) Component B: Pilot a localized scholarship program and youth leadership orientation program 

(a) Develop and pilot a localized scholarship program covering 220 ethnic minority students in 22 
participating TTCs in the relevant provinces. The scholarship allocated $450 ($300 to individual 
students and $150 to TTCs) for each student for a period of 3 years. The pilot of the new transitional 
program was an extension of the transitional program under Loan 1718-VIE:TTP. However, the new 
program aimed to add curricula that met the local needs of ethnic minority provinces including instruction 
in ethnic minority languages.  

(b) Develop and pilot an ethnic minority youth leadership orientation program, as a part of the pilot new 
transitional program, to encourage ethnic minority youth to take an active role in community-driven 
development initiatives in their respective communities.  

(c) Establish a selection committee that would identify beneficiaries of the pilot of the new transitional 
program.  

(d) Identify beneficiaries among ethnic minority upper-secondary students who wanted to become teachers 
and who met the agreed selection criteria. The selection committee conducted interviews and carried 
out an initial poverty survey of the target ethnic minority youth. 

(e) Conduct a tracer study for the beneficiary students of the pilot transitional program, assess its impact, 
and make recommendations for future scholarship policies. 

(f) Establish new role models among ethnic minority youth who successfully completed secondary 
education and secured jobs as teachers in their own communities through the new transitional program. 

(g) Mitigate the shortage of qualified ethnic minority teachers by training ethnic minority students and 
encouraging them to become teachers in their communities. 

(h) Improve the internal efficiency of TTCs by preventing dropouts caused by the financial incapacity of 
ethnic minority families. 

(i) Strengthen TTCs’ capacity to develop instructional materials and teaching methods that meet local 
demands. 

(iii) Component C: Project management, monitoring and evaluation, and audits 

(a) Provide international and national consulting services comprising a grant coordinator (international, 4.5 
person-months), education facility specialist (national, 18.5 person-months), and scholarship and youth 
leadership orientation specialist (national, 12 person-months).  

(b) Monitor and evaluate the progress and outputs of the project regularly.  
(c) Conduct annual audits of the grant activities for 4 years.  
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(d) Undertake a comprehensive evaluation and poverty assessment for the beneficiaries. 
 

The project was implemented in three provinces—Lai Chau, Kon Tum (see Section 15, iv), and Ha Giang—and 
21 TTCs (Binh Dinh, Binh Phuoc, Cao Bang, Dak Lak, Dien Bien, Gia Lai, Ha Giang, Kon Tum, Lai Chau, Lam 
Dong, Lang Son, Lao Cai, Nghe An, Quang Nam, Quang Ngai, Soc Trang, Son La, Thanh Hoa, Tra Vinh, Tuyen 
Quang, and Yen Bai). Students in Dak Nong province were sent to the neighboring Dak Lak TTC because Dak 
Nong province did not have its own TTC.  

The project is assessed as relevant. The project rationale aligned well with the SESMP 2006–2010, with a focus 
on access to education for ethnic minorities. It supplemented the associated ADB-financed loan projects by 
piloting a new transitional program with grants. It also provided valuable lessons and experience for future 
replications in the project provinces as well as other provinces.  

The project was executed by the Ministry of Education and Training (MOET), which had a competent PMU with 
sufficient staff. The project implementation was slow at the beginning however the project was completed 
without delay.  

14. Key Performance Indicators1 Accomplishments 
Rating 

(HS, S, PS, U2) 

Evaluation of Each Indicator:  

 

(i) 824 ethnic minority students will be 

newly absorbed into the project 

dormitories 

S Total dormitory capacity for 840 ethnic minority 
students constructed (272 for Ha Giang Ethnic 
Minority Boarding School; 288 for Lai Chau 
Ethnic Minority Boarding School; and 280 for 
Kon Tum Ethnic Minority Boarding School).  

(ii) More than 90% of ethnic minority 

students who live in the project 

dormitories will successfully complete 

upper secondary schooling 

S The completion rate of ethnic minority students 
who stayed in the project dormitories was 
100% (first year results, which were available 
at the time of project completion).  

(iii) Average academic performance 

of ethnic minority students in the 

project dormitories will be improved 

S The academic performance of those ethnic 
minority students who stayed in the project 
dormitories improved, as evident in the 
improved student academic results from term 
to term and year to year, with a 100% 
completion rate.  

(iv) 220 ethnic minority students will 

benefit from the new transitional 

program and enter TTCs 

HS The total number of TTC-selected students 
was 264 from 33 ethnic minority groups at the 
time of Decision No. 8759/QD-BGDDT dated 
30 December 2008 by the MOET. 

(v) 90% of the scholarship students will 

become school teachers after 

graduation from TTCs 

PS The proportion of scholarship students 
becoming school teachers after graduation 
from TTC increased; however, accurate data 
were unavailable.  

 
1   Based on the KPIs defined in Section II of the Grant Approval Report. 
2  HS = highly satisfactory; S = satisfactory; PS = partly satisfactory; U = unsuccessful.  



 

 

5 

 

15. Evaluation of Inputs: 

(i) The economy of input provision: The project is assessed partly satisfactory on the economy of input 
provision. The project saved the central government’s cost of project management by making use of the 
associated project’s implementation unit. However, the unit costs of civil works and scholarship program 
management were substantially underestimated, as the government had to apply a set of standard cost 
norm used across the nation. As a result, the project failed to appropriately take into account locational 
differences, notably for the boarding room construction; the cost of a boarding room was estimated at 
$5,000 compared with actual costs of $13,000 in Lai Chau, $9,000 in Kon Tum, and $8,000 in Ha Giang. 
Consequently, the provinces allocated an additional $419,332 (accounting for $44.5% of the total civil 
works value) for the construction of boarding rooms and sanitation facilities from their own budgets.  

(ii) The productivity of the inputs (conversion into outputs): The project is assessed satisfactory on the 
productivity of inputs. The project utilized about 93% of the grant funds and most key output indicators 
were achieved, although the outputs were not accurately verified due to a lack of data (see Section 14 
(v)).  

Summary of Workshops and Training Provided 

 

Component Description Number of 

participants 

Person-

days 

A Training workshop on civil works on 10 June 2008 at 

NGIU office 
20 20 

B 

1. Workshop of the selection panel on selecting students 

participating in project activities 
7 7 

2. Workshop on the development of selection criteria for 

students participating in project activities 
20 20 

3. Training workshop on instructing the selection criteria 

and process for students participating in project activities 
110 220 

4. Training workshop on implementation of the 

scholarship program 
80 160 

5. Training workshop on implementation of the youth 

leadership orientation program 
60 180 

6. Training workshop on the maintenance of ethnic 

minority cultural identity 
70 350 

7. Workshop on reporting the final learning performance 

of the grant students 
340 1020 

 Total  707 1,977 

 

(iii) The quality of the inputs. The project is assessed satisfactory on the quality of the inputs. Competent 
contractors were selected based on local competitive bidding. Three national consultants recruited were 
assessed as qualified, responsible, suitable, and effective in coordination with the National Project 
Implementation Unit (NPIU) and Grant National Implementation Unit (GNIU). Close supervision and 
monitoring ensured satisfactory quality of civil works. Consultants effectively supported the NPIU in 
developing and organizing a workshop for the selection criteria and schedule for the scholarship and 
leadership programs.  

The NPIU hired independent auditors for the fiscal years of 2008, 2009, 2010, and 2011, and submitted 

audited project financial statements to ADB.  

(iv) Reasons for deviating from planned inputs and activities. Dak Nong province, which was included in 
the original provinces for the ethnic minority boarding school dormitory construction (component A), was 
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replaced by Kon Tum province during implementation because Dak Nong was a new province separated 
from Dak Lak province and its existing dormitory was sufficient to accommodate the small number of 
ethnic minority students in the province. Kon Tum on the other hand had land ready for construction and 
urgently needed expanded dormitory capacity.  

(v) Client satisfaction with the inputs provided. The project implementation was initially delayed due to 

reapproval required for the provincial feasibility and technical studies, and procurement procedures, 
including ADB’s review and concurrence with the bid evaluation reports. However, the civil works 
construction contracts were implemented in a smooth and timely manner, and thus were satisfactory to 
the client. The students benefitted from the scholarship program and the youth leadership orientation 
participants were excited with the project. The head teachers and heads of departments involved in the 
project were also enthusiastic and supported the project implementation.  

(vi) Performance of ADB, the recipient, the EA, IA, and nongovernment organizations. The performance 
of ADB, the recipient, the EA, and IA is assessed as satisfactory. Leadership and guidance from the 
MOET and ADB were effective. There was close coordination between the GNIU and Grant Provincial 
Implementation Units (GPIUs) in the project implementation. The NPIU also proactively coordinated with 
relevant offices and agencies for its effective implementation. The GNIU and GPIUs strictly followed 
relevant government and ADB guidelines and policies during the project implementation.  

Notably, the EA commended ADB’s staff performance. ADB missions facilitated assessment of the grant 
progress and achievements against the projection and helped the GNIU overcome difficulties in 
implementing the project smoothly. The NPIU highly appreciated ADB’s support and advice provided 
during those missions. 
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16. Evaluation of Outputs and Results:  

 
(i) Efficiency in the production of outputs. The project is assessed partly satisfactory on efficiency in the 

production of outputs. Although the project was completed within the original period of three years without 
any extension, the actual costs of civil works and scholarship program management were significantly 
higher than the original cost estimates, resulting in cost-overrun (see Section 15 for the discussion on the 
economy of input provision). The provinces’ contributions increased from $250,000 to $419,332, or by 
about 68%.  

(ii) Effectiveness or efficacy. The project is assessed satisfactory on effectiveness. Key outputs, including 
the dormitory capacity (actual 105 rooms against the planned 103 rooms) and the number of students 
who benefited from the scholarship and leadership programs (actual 264 students against the planned 
220 students) exceeded the original targets.  

Component A: 

(a) Ha Giang Ethnic Minority Boarding School constructed a two-story building with 34 boarding rooms 
(each room accommodating eight students) and sanitation facilities, providing boarding space for 272 
ethnic minority students.  

(b) Lai Chau Ethnic Minority Boarding School constructed a two-story building with 36 boarding rooms 
(overachieved one boarding room) and sanitation facilities, providing boarding space for 288 ethnic 
minority students. 

(c) Kon Tum Ethnic Minority Boarding School constructed a three-story building with 35 boarding rooms 
(overachieved one boarding room) and sanitation facilities, providing boarding space for 280 ethnic 
minority students. 

Component B:  

The NPIU, with consultant support, developed the criteria and schedules and organized a workshop for 
the selection of students for the scholarship program and youth leadership orientation, which was 
submitted and approved by the MOET through Decision No. 5234/QD-BGDDT dated 14 August 2008. 
The total number of students selected was 264 (against 220 students in the original plan) through the 
MOET’s Decision No. 8759/QD-BGDDT dated 30 December 2008. This comprised: 

(a) A total of 33 ethnic minority groups (of 54 groups nationwide) with the following proportion by ethnic 
minority group: Tay, 21.6%; Thai, 13.6%; Khmer, 9.5%; Nung and H'mong, 8.7%; Muong, 3.8%; De 
Trieng, 3.4%; Dzao, 3%; K'ho, 2.7%; Ede and Ro Giai, 2.3%; and one student each from Kho Mu, 
Pong, Cil, Chu Ru, Tu Di, Sinh Mun, Bnoong, BhNoong, Cadoong, and Laos.  

(b) Female students accounting for 59%, of which 5.4% studied at the preschool department, 11.2% at 
the primary department, and 83.5% at the lower secondary department.  

The NPIU developed the curriculum and materials which focused on issues of leadership and 
management, and ethnic minority cultural preservation. The NPIU also held training courses for TTCs 
and selected students.  

(iii) Quality of outputs. The project is assessed satisfactory on quality of outputs. The dormitories 
constructed, as well as the furniture and equipment provided, were of good quality, maintained well, and 
were usable for years to follow.  

Most students under the scholarship program and youth leadership orientation consciously cultivated and 
practiced good moral behavior and were enthusiastic in the activities of the youth union, students’ union, 
groups and collectives, showing their abilities in art, physical education, and sport. They had a good sense 
of striving to achieve higher academic results and improve their professional skills. 

The students’ achievement improved gradually. The number of those rated "good" significantly increased 
while the number of those rated “weak” and “fair” decreased within the first year and by the end of the 
second year. The completion ratio was 100% for both the first and second years (compared with the 
baseline ratio of 63.9% in 2004–2005 for ethnic minority students).  
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Learning achievements  
The first year—comparison between terms 1 and 2 

Rating Term 1 Term 2 Increase/ 

decrease 

Weak 8.4% 4.2% - 4.2% 

Fair 73.0% 69.2% - 3.8% 

Good 18.6% 26.6% + 8.0% 

 

Learning achievements  
The second year—comparison between the first and second years 

Rating First year Second 

year 

Increase/ 

decrease 

Weak 4.2% 0% - 4.2% 

Fair 69.2% 66.8% - 2.4% 

Good 26.6% 33.2% + 6.6% 

Rate of completion 100% 100% 0 

 

However, it was not possible to assess some of the outcomes expected such as an increased proportion 
of scholarship students becoming school teachers after graduation from TTCs due to a lack of accurate 
data at the time of finalizing this ICM. It was highly likely that many students became teachers, given that 
the scholarship program was highly successful, with students complying with the rules and following the 
program’s objectives. 

(iv) Recipient and client (beneficiary) satisfaction with the outputs/results. The project is assessed 
satisfactory on recipient and client satisfaction with the output and results. The boarding schools in the 
three targeted provinces were satisfied with the expanded boarding room facilities for the students. 
Students were excited to be able to attend school because of the expanded dormitory capacity at their 
respective schools. The students benefitted from the scholarship program and the youth leadership 
orientation participants were excited with the learning opportunities and their progress. The head teachers 
and heads of departments involved in the project were also satisfied with the opportunities given to 
students and with their achievements.  

(v) Timeliness of delivery of outputs. The project is assessed satisfactory on the timeliness of the delivery 
of outputs. Despite the delay at the start of the project, it was completed within the planned schedule of 
four years, delivering outputs exceeding the original plan.  

The NGIU strictly followed reporting requirements including the timely preparation and submission of 
monthly reports, quarterly reports, and yearly reports to the MOET, ADB, and related ministries.  

(vi) Effectiveness of the exit strategy and related transfer of activities for sustainability. The project is 
assessed satisfactory on the effectiveness of the exit strategy and related transfer of activities for 
sustainability. The equipment and facilities provided for the three pilot dormitories, as well as the 
dormitories themselves, are expected to enable long-term utilization by many students of ethnic minority 
schools. These three pilot dormitory subprojects provided valuable lessons and experience for future 
replications in the targeted areas as well as other provinces, with the government and provinces’ own 
budgets.  

The scholarship program and youth leadership orientation also demonstrated useful guidance and experience 

to further improve and design a new transitional program to further support ethnic minority education.  
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17. Overall Assessment and Rating (HS, S, PS, U): 

The project is rated successful (S) considering it is assessed relevant, effective, less than efficient, and likely 
sustainable. The project was relevant to addressing major constraints in ethnic minority education participation, 
with a focus on the provision of boarding facilities, a new scholarship scheme, and promotion of youth leadership, 
complementing the associated loan projects. The project was effective in delivering most of the planned outputs 
with desired results. The project was less than efficient in delivering the outputs as the actual costs were higher 
than the original cost estimates but the project was completed within the original schedule. The project is likely 
sustainable as the equipment and facilities provided for the three pilot dormitories, as well as the dormitories 
themselves, are expected to see long-term utilization by many students of ethnic minority schools. 

18. Major Lessons Learned: 

(i) Project costs should take into consideration the price differentials by region especially in remote areas. The 
unit cost for civil works and equipment installation in remote areas can be significantly higher than a standard 
unit cost or national average due to constraints in access and resource availability. 

(ii) A key success factor in project implementation was the serious and continued efforts and commitment of 
the NPIU in developing a logical and coherent implementation plan, ensuring an efficient coordination 
mechanism, and monitoring of the quality of project activities and outputs.  

(iii) Systematic monitoring of report submissions is necessary to ensure better project management. The project 
was implemented before ADB strengthened its monitoring of annual audited project financial report 
submission through eOps. Prior to the project completion, there was neither an established nor integrated 
monitoring system to ensure all the project reports, including the audited project financial report, were 
prepared and submitted on time. Fortunately, ADB now has a well-established structure and mechanism to 
monitor report submissions through eOps, and the management and the staff are well aware of the 
importance of report submissions. This also applies to the monitoring of project completion reports.  

 

19. Recommendations and Follow-up Actions: 
 
Recommendations:  

Lessons discussed above may be useful for a similar project with a focus on community-level intervention.  

Follow-up actions: 

Given this pilot project achieved positive results, it is suggested that the government: 

(i) increase the number of ethnic minority boarding schools with boarding rooms and sanitary facilities;  
(ii) increase the number of teacher training universities and colleges joining the scholarship and leadership 

orientation programs; and  
(iii) increase the number of TTC students receiving grants in colleges or universities to avoid inequity among 

ethnic minority students, and facilitate the management of this. 

  

20. Additional Remarks, Comments and Suggestions: 

This ICM was finalized based on a draft which was prepared in November 2011 but was left incomplete. 
Regrettably, it was not possible to verify why the ICM was left unfinished for more than a decade. However, we 
made a decision to finalize the ICM to uphold our prudence and accountability, by assessing and recording the 
project outcome and outputs to the greatest extent possible despite the significant time lapse and limited 
information. 

 

III. PREPARATION AND APPROVAL 

Prepared by: 
Name of Person and Designation/Name of 

Institution  
Date 

1. Representative  
 from the Recipient: 

Dr. Tran Nhu Tinh, Project Manager 

 

July 2014  
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2. Manager, 
 JFPR-GIU:* 

Dr. Tran Nhu Tinh, Project Manager July 2014 

3. Project Officer, 
  ADB: 

Ms. Eiko Izawa, Senior Education Specialist 
(retired) 

July 2014 

4. Finalized by, 

    ADB 

Mr. Keiju Mitsuhashi, Deputy Country Director, 
VRM 

September 2021 

* GIU = grant implementation unit (formerly called PIU = project implementation unit). 
 
 

Approved  
Name of Person and Designation/Name of 

Institution/Signature 
Date 

1. Director General,  
 Department, ADB:  

Mr. Ramesh Subramaniam, Director General, 
SERD 

 

2. Country 
 Director, ADB: 

Mr. Andrew Jeffries, Country Director, VRM 2 November 2021 

3. Head of the 
 Recipient: 

H.E Nguyen Vinh Hien, Vice Minister, Ministry of 
Education and Training, Viet Nam 

 

4. Head of the 
 Executing Agency: 

H.E Nguyen Vinh Hien, Vice Minister, Ministry of 
Education and Training, Viet Nam 

 

5. Head of the  
 Implementing Agency: 

Dr. Tran Nhu Tinh, Project Manager  

 
 
 
 
 
 




