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1 PROJECT DESCRIPTION  
 
 
1. A skilled and productive workforce with better and higher qualifications is essential to sustainining 
Cambodia’s economic development and enhancing its competitiveness. Increasing the pool of upper 
secondary graduates is critical to improving the quality of the workforce and expanding the tertiary sector, 
both of which are essential for the country’s future development and growth. The impending ASEAN 
integration and the resultant need to provide a level playing field for Cambodian youth in terms of 
employment opportunities in Cambodia as well as within the ASEAN region provides a strong justification 
for and sense of urgency to the improvement of the quality of secondary education.  
 
2. The ADB-financed Upper Secondary Education Sector Development Project (USESDP) is 
focused on improving the access, quality and relevance of upper secondary education (USE) and 
strengthening the the Ministry of Education, Youth and Sport’s (MoEYS) institutional capacity for 
planning, management and service delivery. The project is an extension of the ADB-financed Third 
Education Sector Project (ESDPIII), which was designed and implemented to improve the equity, quality 
and efficiency of education services of the Lower Secondary Education (LSE) sector in Cambodia. 
 
3. The USESDP is funded through ADB Loan 3427-CAM (COL) amounting to $30 million, and 
supplemented by a Government contribution of $3 million. The project aims to support the implementation 
of the key priorities of MoEYS’ Education Strategic Plan (ESP) 2014-2018, in compliance with the 
National Strategic Development Plan (NSDP) 2014-2018, with emphasis on improving the quality, access 
to and relevance of USE. While the policy reforms will be applied nationwide, most of the project 
investments will be implemented in seven disadvantaged provinces: Koh Kong, Pailin, Otdar Meanchey, 
Preah Vihear, Stung Treng, Rattanakiri, and Mondulkiri. The government has established, budgeted and 
implemented a hardship allowance program in 2015 to incentivise teachers to work in rural and 
disadvantaged areas and in areas with shortages of teachers. The following map presents phase I and 
phase II schools which will be covered by the project: 
 

 
 

Figure 1: USESDP School Map 
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4. The basic project information is presented in the following table: 
 

Table 1: Summary of the Project Data 
 

LOAN NUMBER ADB Loan No. 3427-CAM (COL) 

PROJECT TITLE Upper Secondary Education Sector Development Project (USESDP) 

BORROWER Royal Government of Cambodia 

EXECUTING AGENCY Ministry of Education, Youth and Sport (MoEYS) 

IMPLEMENTING AGENCIES 
Directorate General of Education (DGE) 
Directorate General of Policy and Planning (DGPP) 
National Institute of Education (NIE) 

UPDATED PROJECT COST $30.00 Million (SDR 10,752,000) – ADB; $3.00 Million - RGC 

PROJECT FINANCING STATUS 

Received till 30 September 2018 

TOTAL ADB RGC 

USD 2,523,665.00 USD 2,364,155.00 USD 159,510.00 

  Spent till 30 September 2018  

TOTAL ADB RGC 

USD 2,473,053.69 USD 2,370,423.69 USD 102,630.00 

DATE OF APPROVAL by ADB 23 September 2016  

DATE OF SIGNING 6 October 2016 

DATE OF EFFECTIVENESS 5 December 2016 

COMPLETION DATE 31 December 2021 

CLOSING DATE 30 June 2022 

DATES OF ADB 
MISSIONS 

Inception Mission: 12-16 December 2016 
Progress Review Mission: 17–22 December 2017 
Next Mission: 17-21 December 2018 

PROJECT'S PROGRESS (30 
September 2018) 

Elapsed time: 32.74% from loan effectiveness against Contracts Award of 18.53% 
and Disbursement of 7.85%; Physical Progress Weighted Score: 17.6% 

 
 
5. The USESDP will support the implementation of the key priorities of the Government’s Education 
Strategic Plan 2014–2018 and National Strategic Development Plan 2014-2018 which emphasize 
improving the quality, access to and relevance of upper secondary education. A major impact of the 
project is expected to be the development of high-quality human resources. The main project outcome 
will be the improved effectiveness of the upper secondary education system. 
 
6. Three major outputs of the project are:  
 

(i) improved access to upper secondary education; 
(ii) improved quality and relevance of upper secondary education; and  
(iii) strengthened institutional capacity for planning, management, and delivery of education.  

 
7. Output 1: Access to Upper Secondary Education Improved: Under Output 1, policy actions 
include increased financial assistance to students through the establishment of a a three-tier scholarship 
program for students in secondary education.  
 
8. The first tier for poor students has been implemented with a budget allocation of $2.7 million in 
2015 and $4.5 million in 2016.  
 
9. The second tier targeting science and math students at the secondary level from disadvantaged 
provinces has also been established, using selection criteria based on households’ income, poverty 
status, student merit and gender.  
 
10. The third tier was established to incentivize academically outstanding science and math students 
from non-disadvantaged provinces to enroll in the science stream.  
 
7.  Output 1 has five components: 
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(i) Increasing the number of education facilities offering upper secondary education (USE) in 
disadvantaged provinces. Overcrowded upper secondary schools (USSs) will be provided with 
additional classrooms in five of the seven disadvantaged provinces identified by MoEYS. 
Upgrading will include additional classrooms, and water and sanitation facilities to enable the 
transition to upper secondary education (USE). The project will also support the renovation and 
rehabilitation of eleven existing USSs, including the improvement of water and sanitation facilities 
in the schools. 
 
(ii) Providing scholarships to outstanding science stream students in USE: Around 6,000 
outstanding science stream students will be provided with two-year scholarships at the USE level. 
They will be selected based on merit with 60% of the beneficiaries being female. This is expected 
to encourage meritorious students, including those from poor families, to continue and complete 
USE and expand the pool of qualified entrants for the science stream at the tertiary level. 
 
(iii) Increasing the  deployment of teachers in disadvantaged provinces and schools with 
shortages of teachers. The project will address these constraints by augmenting the hardship 
allowance for teachers, providing scholarships to teacher candidates from disadvantaged areas 
for NIE pre-service training, and providing teacher housing units in areas of high need. 
 
(iv) Providing scholarships to teacher candidates from disadvantaged areas for NIE pre-
service training. Scholarships will be provided to 500 eligible teacher-candidates from 
disadvantaged areas to undertake a one-year pre-service training (PRESET) at the National 
Institute of Education (NIE). The scholarships will be awarded over four years and proportionally 
distributed among the science and math subjects. 
 
(v) Providing teacher housing units in areas of high need. A total of 44 teacher housing units 
will be constructed in:   

a) disadvantaged provinces;  

b) USSs with a shortage of teachers;  

c) schools with teachers transferring from other areas, especially female teachers;  

d) hard-to-reach areas;  

e) schools within a limited safe geographical location;  

f) schools with long teaching hours; schools with teachers who are poor and have low living 
standards; 

g) schools with newly married teachers and who come from distant areas; and  

h) schools with increasing student enrolment. 

 

11. Output 2: Quality and Relevance of Upper Secondary Education Improved. Under this 
output, policy actions include strengthened Science, Technology, Engineering and Mathematics (STEM) 
education to effectively respond to the labor market’s changing skills and competency requirements. 
Policy directions on in-service and pre-service training, professional development opportunities for STEM 
teachers and administrators, and on the promotion of gender equality in STEM education have been 
established. To reinforce this, MoEYS established math and science study clubs in 50 USSs.  
 
12. The government has implemented measures to enhance quality assurance in USE through the 
adoption of revised guidelines for the establishment and management of Secondary Resource Schools 
(SRS). MoEYS has developed a School-level Quality Assurance Framework focusing on the systematic 
inspection of schools, school level self-evaluation and standards for effective support and service to 
teachers and school management for quality improvement based on needs assessment.  
 
13. Complementary policy reforms in the curriculum and assessment have been implemented which 
include the approval of the Curriculum Framework for General and Technical Education, defining learning 
outcomes standards and learning content. The Grade 11 assessment was developed to inform 
adjustments in the curriculum, teaching methodology, content and career guidance. The Grade 12 
examination results have been disseminated to teachers and education staff to inform the design of 
interventions to address students’ weaknesses and least learned skills. To address the long-standing 
issues on low teacher qualifications, the government implemented its comprehensive teacher policy, the 
teacher policy action plan (TPAP) and allocated an adequate budget for its effective implementation. 
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14. As improving education quality is dependent on a set of interlinked activities, the project will adopt 
a comprehensive approach and will support the following 4 activities: 

(i) Improving the quality and availability of textbooks and teacher guides. The project will 
support the quality review of textbooks and teacher guide manuscripts to ensure that they 
conform to the curriculum, are of high quality and are error-free, and advise on appropriate 
content presentation. The project will provide all Grade 12 students with textbooks for all subjects 
at a 1:1 student-textbook ratio and teacher guides for all Grade 12 subjects for USS teachers.  

(ii) Aligning the science, math, and ICT curriculum with international standards. The project 
will support the review and upgrading of the science, math, and ICT curriculum to ensure that it 
adheres to international standards. Since the science and math curriculum requires continuity 
across subsectors, the review to ensure standardization will cover the science and math 
curriculum for Grades 1 to12.  

(iii) Improving the quality of science, math, and ICT teachers. The project will strengthen the 
capacity for delivery of high quality preservice teacher training (PRESET) and in-service teacher 
training (INSET) through: (a) review of the training curriculum for both PRESET and INSET; (b) 
professional development of USE science, math and ICT teacher educators; and (c) professional 
development of USE science, math, and ICT teachers through INSET. Some of the trainings will 
be held at the SRS to enable teachers from network schools to associate with fellow teachers. 
MoEYS will engage with an internationally-recognized regional education institute to support the 
implementation of these various activities. All teacher training programs will include a module on 
career guidance and entrepreneurship concepts for Upper Secondary (US) students based on 
successful pilots.  

(iv) Upgrading of USSs to SRSs. Twelve USSs located in 12 provinces  will be upgraded to 
SRSs. Later two more USSs in two provinces: Prey Veng and Tbong Khmum, were added. Thus, 
14 USSs in 14 provinces have been identified according to criteria established by MoEYS. A 
complete set of learning facilities and school equipment will be provided which will also enhance 
the access of nearby schools to these facilities. This also allows for more concentrated support 
to beneficiary schools. 

15. Output 3: Institutional capacity for planning, management, and delivery of education 
strengthened. The output is related to the schools located in the Banteay Meanchey, Battambang, 
Kampong Cham, Kampong Speu, Kampong Chhang, Sihanoukville, Kandal, Otdar Meanchey, Kratie, 
and Koh Kong provinces. Under this output, policy actions include the implementation of functional 
assessment, performance review and capacity development of the relevant decentralized offices of 
education and the Research and Teacher Assessment Office at the Teacher Training Department. The 
envisaged enhancement of effectiveness of support to the teachers will be achieved by:   
 

(i) strengthening the capacity of SRSs and network schools in comprehensive monitoring and 
evaluation (M&E); 

(ii) strengthening the education management information system (EMIS) by enhancement on 
data management and analysis through capacity development; 

(iii) improving school management through training in management for school principals, vice-
principals, and senior staff of three USS from each SRSs and network schools; 

(iv) providing selected schools with School Improvement Funds (SIFs). This is in line with the 
efforts of the MoEYS to harmonize the School Operating Budget and School Improvement Grant 
into one fund, i.e. the SIF. In total 48 SRSs and 240 network schools will be provided with SIFs 
to be utilized based on MoEYS guidelines to ensure efficient utilization and liquidity of funds; 

(v) supporting the newly established Departments of Examinations, ICT and Policy. The project 
will support three new departments with staff development and provision of office furniture and 
equipment; 

(vi) supporting the Education Research Council (ERC). MoEYS has established the ERC to 
promote research in areas of relevance to policy and improving education quality. The ERC will 
be supported to produce and issue biannual thematic policy briefs and three journals, each with 
4–5 peer reviewed articles, as well as in the hosting of the Annual Research Forum. 

(vii) strengthening financial management. A Financial Management (FM) Manual will be prepared 
for the project, particularly for SIF for SRSs and the network schools, and a computerized 
accounting system installed. Staff in the Departments of Secondary Education and Finance of 
MoEYS will be trained in the operation and maintenance of the FM system. 
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1.1 Project Implementation Organizations: Roles and Responsibilities  
 
16. The Ministry of Education, Youth, and Sport (MoEYS) is the Executing Agency (EA), and the 
implementing agencies (IAs) are the Directorate General of Education (DGE), the Directorate General of 
Policy and Planning (DGPP), and the National Institute of Education (NIE). MoEYs is responsible for 
overall supervision, monitoring, and timely reporting on all program activities and for ensuring that the 
program is implemented in accordance with the loan agreement. It will also provide policy guidance and 
review and approve all finance and procurement-related documents. The IAs are responsible for the day-
to-day coordination and supervision of program and project activities at the national and subnational 
levels. The DGE and NIE are mainly responsible for the management of investment project activities, 
while DGPP handles all policy-related matters under the program loan. 
 
17. A Project Coordination Unit (PCU) was established by MoEYS within the DGE premises. The 
PCU is responsible for the smooth management and coordination of project activities and administration, 
including planning, budgeting, procurement, monitoring, coordination, maintaining all project documents, 
maintaining the imprest account; as well as submitting required progress reports, annual audit reports, 
and financial statements as per the agreed frequency and format, and for ensuring that the project 
outcomes and outputs are achieved as planned and within the agreed schedule and budget. The PCU 
will be supported by 30 qualified staff responsible for the administration, finance, procurement, civil works, 
and project and program implementation in three technical units.  
 
18. The established Project Steering Committee (PSC), will also provide overall supervision and 
guidance to USESDP. The PSC will be responsible for policy direction and project oversight. The PSC 
will comprise high-level representatives from MEF; Ministry of Public Function; Ministry of Labor and 
Vocational Training, Ministry of Women’s Affairs, and MoEYS’ Director General of Education, Director 
General of Policy and Planning, Director General of Administration and Finance, Inspectorate General, 
Director of NIE, and all relevant technical departments. The PSC will meet at least twice a year. 
 
19. ADB will approve procurement activities and withdrawal applications, disburse funds for 
allowable expenditures, supervise program and project implementation and compliance with the Loan 
Agreement and Project Administration Manual (PAM), social and environmental safeguards and anti-
corruption and fraud prevention policies, and be responsible for overall guidance to the PCU on technical, 
management, and implementation aspects. ADB will oversee program and project implementation. ADB 
will conduct an inception mission and undertake regular reviews, including review of the project at the 
midterm and completion for thorough assessment of the project progress and achievements against the 
project outcomes and outputs, including the Gender Action Plan (GAP) (Annex 4) 
 
20. The following figure presents the project organization and implementation arrangement:  
 
 
 

Figure 2: The Organizational Chart of the Implementations Arrangement  
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2 SOCIAL MONITORING  
 
 
2.1 Scope and Objective of the Monitoring 
 
21. The project is classified as a Category ‘C’ for involuntary resettlement as all physical works will 
be done within prioritized schools’ boundaries and no land acquisition and other adverse impacts are 
envisaged by the project. If any changes occur or additional land requirements and resettlement are 
identified, the LARP will be prepared as per ADB SPS 2009 by the PCU in close coordination with GDR, 
the Ministry of Rural Development and MoEYS.. 
 
22. The project is classified as a category “B” for impact on Indigenous Peoples (IP) and ethnic 
minorities (EM). Nevertheless, the project will not adversely impact any indigenous people or ethnic 
minorities as defined in ADB’s SPS. The project is classified as category “B” for positive IP impacts. The 
project will cover secondary resource schools and upper secondary network schools scattered 
throughout the country. The project also includes areas where IP/EMs are predominant. The Social and 
Poverty Assessment conducted for the Project shows that educational and economic opportunities for 
the rural poor and in remote areas, where IP/EMs presence is predominant, is still limited. Educational 
outcomes for the five north-eastern provinces where the project will be implemented, and specifically in 
IP/EM communities, are essentially below the national average. IP/EM children face obstacles in access 
to education such as lack of schools nearby their village, language barriers, teacher shortages, high 
levels of absenteeism, and teachers lacking relevant training on culturally inclusive curriculum. Although 
the project will be implemented country-wide, the outputs integrate features that will allow enhanced 
benefits to IP/EM communities and children. Hence the project is expected to have a positive impact on 
IP and EM as defined in ADB SPS 2009.  
 
23. The project design features benefit IP/EM communities and children have been included in the 
outputs in lieu of an IPP. These design features include culturally inclusive training, equal access to 
enhanced ICT and science classrooms, culturally relevant career guidance, and improved school 
management in disadvantaged provinces as detailed above. 
 
24. The impact related to involuntary resettlement and on IP/EM will be closely monitored throughout 
the project implementation phase. A national and international monitoring specialist will monitor these 
project components, regularly report on recorded impacts and suggest and implement mitigation 
measures in case of any adverse impacts on people and properties. The following are the tasks of the 
social national and international specialist:  
 

(i) assist PCU in establishing the project performance monitoring system (PPMS), including the 
M&E framework, evaluation methodologies, and monitoring indicators; 
 
(ii) establish a participatory approach to M&E, identify potential stakeholders whose feedback 
would be required/desirable, and establish the M&E requirements for identified program 
activities; 
 
(iii) strengthen PCU’s capacity in data collection, analysis, and reporting for the PPMS through 
the design of M&E training workshops; 
 
(iv) prepare guidelines for M&E of program activities, identify the information requirements for 
M&E of the program, and prepare an M&E manual to guide PCU staff in the regular M&E of the 
program; 
 
(v) assist or support MoEYS’ selected institutional partner for teacher training in the 
establishment and supervision of the implementation of a system to monitor and evaluate the 
effectiveness of PRESETT and INSETT provided to USE math, science, and ICT teachers at the 
school level; 
 
(vi) identify trainers from the participating departments and in collaboration with them, design and 
deliver the proposed training on M&E under the project; 
 
(vii) assist PCU in the preparation of the midterm report and the Borrower’s project completion 
report (PCR); and 
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(viii) prepare end-of-assignment reports for submission to the TL/EMS. 
 

25. These tasks will ensure continuous monitoring and timely addressing of any adverse effects. 
 
26. The project has a strong gender component as it aims for high participation of female teachers and 

students in all project components. All data collected before, during and after the project 
implementation will be gender disaggregated, and all impacts, whether positive or adverse, will be 
duly recorded, reported on and appropriate mitigation measures employed. The gender specialist will 
ensure that the key achievements of gender and comprehensive GAP progress reports are included 
in the project midterm review and project completion reports. Please see the details on GAP in Annex 
4. 

 
27. The gender specialist will: 
 

(i) advise the MoEYS gender working group (GWG) and PCU in supporting gender and equitable 
access initiatives through the scope of the project and assist the other consultants with the 
implementation and monitoring of activities; 
 
(ii) prepare a GAP implementation plan with measurable milestones, assist PCU in GAP 
implementation, monitoring, and reporting, and update and revise the GAP, as needed; 
 
(iii) support the conduct of a simple sex-disaggregated baseline survey and yearly follow-up 
sample surveys, using both qualitative and quantitative questionnaires, to track performance 
(based on school assessments) of meritorious science and math recipients from disadvantaged 
areas, monitor scholarship disbursement, and evaluate the impact of scholarships on recipients; 
 
(iv) assist PCU in developing gender-responsive messages for community awareness 
campaigns, encouraging parents to invest in USE for boys and girls, for teacher hardship 
allowance information packages for pre-and-in-service teachers and the community's 
information, and link with the MoEYS Information and ASEAN Affairs Department and other DPs 
with experience in behavior change campaigns; 
 
(v) provide inputs to the math, science and ICT curriculum review process to ensure that the 
updated curriculum is gender sensitive; 
 
(vi) liaise with the civil works team to ensure gender-responsive, safe, and secure 
measures/facilities are incorporated in all schools receiving additional buildings and teacher 
housing units; 
 
(vii) prepare gender mainstreaming training material and facilitate basic staff training at the 
national and provincial levels; 
 
(viii) Review and monitor program progress. 
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3 ACTIVITIES PERFORMED/ COMPLETED DURING THIS REPORTING 
PERIOD 
 
 

3.1 Impact, Outcomes and Outputs 
 
28. The recruitment process of the project implementing consulting company was slow. The contract 
was signed on 2 July 2018 following a three stage selection process. This took place 18 months after the 
advertisement of the EOI. This has negatively impacted the progress of the project. In the PAM, there is  
provision for four international and eight national consultants with a total consulting input of 203 person-
months, comprised of 41 international person-months and 162 national person-months.  
 
29. There was a delay in reporting due to the late mobilization of the PIC. When the PIC was mobilized, 
there were five pending quarterly reports: Q2 2017, Q3 2017, Q4 2017, Q1 2018 and Q2 2018 as well as 
one annual report for 2017. No social monitoring reports (SMR) were completed in this period. This is the 
first SMR for the project and further reports will be prepared on a semi-annual basis.  
 
30. The following paragraphs outline the activities related to the social safeguards 
conducted/completed during the reporting period. 
 
 

3.2 Progress in terms of the Outputs and Sub-outputs 
 

31. The implementation activities picked up significantly after the PIC was deployed. With the deployment 
of consultants, the project activities picked up in the third quarter of 2018 and should considerably 
increase from the last quarter of 2018. The summary of implementation activities by related outputs 
are given in the table below: 

 

          Table 2: Progress of Outputs and Sub-Outputs 

 No  OUTPUTS/SUB-OUTPUTS IMPLEMENTATION STATUS 

 A  Improving access to upper secondary education 

 1  Increasing education facilities 
offering USE in disadvantaged 
provinces (10 overcrowded 
USSs to be provided with 
additional classrooms in 5 of 
the 7 disadvantages provinces; 
5 existing LSSs to be upgraded 
to USSs; 11 USSs to be 
repaired and rehabilitated) 

 Overcrowded USSs: Six overcrowded USS in five provinces were 
site screened. An additional 10 schools in seven disadvantaged 
provinces, will  be screened in October so that a total of 10 
overcrowded schools in disadvantaged provinces are selected for 
additional five or 10 classroom blocks. 

 Upgrading LSSs: Site screening of an additional 10 LSSs to be 
conducted in October in seven disadvantaged provinces; 
subsequently, five LSSs are to be selected for upgrading to USSs by 
the end of October and the construction of new classroom blocks are 
to be advertised along with 10 overcrowded USSs in October so as to 
be awarded by Dec 2018. 

 All bidding documents are to be completed by the end of October 2018, 
so that the bidding can be undertaken, and a contract can be awarded 
by December 2018 

 2  Providing scholarships to 
outstanding science students in 
USE (6000 2-year scholarships 
to 4 cohorts of 1500 students, 
with 60% female, targeted to 
meritorious but poor students) 

 The scholarships to be provided to outstanding science students in th 

third quarter are as follows: Phase 1 and Phase 2 

 Phase 1: July 2018: 900 students (517 females) in seven 
disadvantaged provinces; 570 students (353 females) in 18 non-
disadvantaged provinces 

 Total:1,470 (24.50%) students (874 females, 59.45%) out of 6000 

 Phase 2: Aug 2018: 859 students (494 females) in seven 
disadvantaged provinces; 569 students (353 females) in 18 non-
disadvantaged provinces 

 Total:1,428 (23.8%) students (847 females, 59.31%) out of 6,000 
 Note: 42 students dropped out (23 females or 54.76%)- 34 (17 

females) received from UNICEF, five students (five females) received 
from PB, one female found work, one married, one was sick. 

 Another 3 cohorts of 1,500 students will be awarded over the next three 
years in SY 2018/19, 2019/20 and 2020/21 
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 No  OUTPUTS/SUB-OUTPUTS IMPLEMENTATION STATUS 

 3  Improving deployment of 
teachers in disadvantaged 
provinces and in schools with 
shortage of teachers 
(augmenting hardship 
allowance to 938 USS teachers 
in seven disadvantaged 
provinces; providing 
scholarships to 500 eligible 
teacher-candidates to 
undertake one-year pre-service 
training in science and math in 
NIE over 4 years )  

 Hardship Allowance: 389 teachers were provided with hardship 
allowance of $20/month from November 2017 to May 2018. It is 
proposed that another 400 teachers are to receive a hardship 
allowance from November 2018 to August 2019.  It is further proposed 
that another 422 are to receive a scholarship in 2019. Information on 
these will be reported in the next SMR.  

 Hardship allowance TA: The proposed National TA to conduct the 
impact of hardship allowance was approved by the Project Director on 
21 September 2018. The TOR, recruitment criteria and procedure are 
being developed by the Personnel Department, so that the TA can be 
recruited in Q4 of 2018. 

 Scholarship to Teacher Candidates: 67 (28 females) teacher 
candidates received a scholarship of $80/month from November 2017 
to August 2018. 125 teacher candidates (more than 30% are female) 
are to be granted a fellowship by November for this scholarship. 
(Information will be included in the Q 4 and the next SMR) 

 Redeployment of existing USS teachers 

 2018: Two existing USS teachers were re-deployed to two 
disadvantaged provinces: Preah Vihear and Otdormeanchey provinces 

 Deployment of new USS graduated teachers 

 2018: Out of 850 new USS teachers who graduated, 173 teachers were 
deployed to disadvantage provinces 

 4  Providing teacher housing units 
in high need areas (44 teaching 
housing units to be constructed 
in USSs in disadvantaged 
provinces) 

 Teachers’ Quarters: A long list of 66 schools approved on 27 March 
2018; 24 were screened from disadvantaged provinces and 42 from 
other provinces; some more will be screened from 7 disadvantaged 
provinces so as to select 31 from  disadvantaged provinces and 13 
from other provinces, based on 70% and 30% distribution; 70% of the 
site screening of the additional sites has been completed, and a short 
list is to be  completed by October. 

 The Teacher Quarter design has been standardized and drawings and 
specifications have been finalized. All bidding documents are to be 
completed so that the bidding can be done in October and the contract 
can be awarded by December 2018. 

 B Improving quality and relevance of upper secondary education 

 1  Improving quality and 
availability of textbooks and 
teacher guides (textbooks for all 
subjects to all Grade 12 
students at a 1:1 student-
textbook ratio and teacher 
guides for all Grade 12 subjects 
to all USS teachers) 

The supply and delivery of Grade 12 textbooks and teachers’ guides 
are divided into two different packages and lots. Two lots for textbooks: 
(i) Lot No. 1: USSs in Koh Kong, Pailin, Preah Vihear and Otdor 
Meanchey Provinces, (ii) Lot No. 2: USS in Ratanakiri, Mondulkiri and 
Stung Treng Provinces 

Both textbooks and teacher guides are under bidding; bid opening is 
on 11 Oct 2018; BER is expected to be approved by ADB in Nov 2018 
and thereafter, contract is to be signed. 

As per the advice of HE Minister, the textbooks and teachers’ guides 
for Grade 10 - Grade 12 of all subjects were reviewed, the errors were 
corrected, and the corrected versions were sent to PDH for necessary 
actions. 

 The proposal to establish the Core Textbook Writing Committee for all 
Subjects and Grades was drafted and submitted to the Secretariat for 
Approval. 

 2  Aligning the science, math and 
ICT curriculum with 
international standards (review 
and upgrading of science, math 
and ICT curriculum to 
international standards, 
standardization of science and 
math curriculum for Grades 1 to 
12) 

 The project will submit to ADB Submission 2 “Technical Proposal 
Evaluation REI” for NOL. After this, the selected entity will be called 
for contract negotiations and Submission 3 “Negotiated Contract” is 
expected to be submitted to ADB for approval in Nov 2018. 

 New curricular frameworks for 13 subjects, including Math, Physics, 
Chemistry, Biology, Physics, Science and ICT, in Grades 10 to 12 
were finalized and submitted for approval by the MoEYS. The 
frameworks were approved in July 2018, these will be subsequently, 
reviewed by the selected Regional Education Institute (REI), and after 
this review is completed, the new curricula will be designed. 



 

Page | 15 

 

 No  OUTPUTS/SUB-OUTPUTS IMPLEMENTATION STATUS 

 A training workshop for 40 people (females 13) was conducted in 
Kampong Cham province from 29 March to 02 April to harmonize the 
curriculum in math, science and IT at a cost of $10,000.   

 A second training workshop for 38 people ( seven females ) was 
conducted in Kampot province from 20 to 24 April 2018, to harmonize 
INSETT School Principals training at a cost of $10,000. A third 
training workshop for 60 people (13 females) was conducted from 27 
April to 1 May 2018 in Kampot province with the aim to develop and 
harmonize INSETT materials and teaching methodology for upper 
secondary school teachers at a cost of $15,186.  

 3  Improving the quality of 
science, math and ICT teachers 
(strengthening the capacity for 
delivery of a high-quality 
PRESET and INSET training 
through review of training 
curriculum, professional 
development of USE science, 
math and ICT teacher 
educators and USE science, 
math and ICT teachers)  

 The project will submit to ADB Submission 2 “Technical Proposal 
Evaluation REI” for NOL. After this, the selected entity will be called for 
contract negotiations and Submission 3 “Negotiated Contract” is 
expected to be submitted to ADB for approval in Nov 2018. 

 The ICT curriculum for Grades 10-12 has been completed. The 
PRESET and INSET curriculum of NIE have been harmonized for NIE 
trainers. The science, math and ICT curriculum and the necessary 
training of the teachers will be undertaken after the Regional Education 
Institute (REI) has been selected. 

 PRESET and INSET curricula are reviewed annually, with the last 
review undertaken in January 2018;  

 The new curricula were approved in June 2018;  

 Training manuals are being developed, which should be completed 
before the start of the new academic year on 1st of November 2018;  

 850 teachers were trained during the last year. 

 4  Upgrading of USSs to SRSs (12 
increased to 14 USSs located in 
10 provinces will be upgraded to 
SRSs)  

14 SRSs were selected, and the construction is divided into two 
phases: Phase 1 and Phase 2.  

Phase 1 covers 6 SRSs in 6 provinces: Kampong Thom, Kampong 
Cham, Kratie, Battambang, Banteay Meanchey and Otdor Meanchey. 
Phase 2 covers 8 SRSs in 8 provinces: Kandal, Prey Veng, Tbong 
Khmum, Kampong Speu, Kampong Chhnang, Pursat, Preah Sihanouk 
and Koh Kong.  

The contract was signed for the 6 SRCs in Phase 1 and the 
construction started in mid-September 2018. 

Phase 2 constructions is divided into two lots of 4SRCs. The bidding of 
the 8 SRCs in Phase 2 is under way. Bid opening is on 17 Oct 2018, 
followed by bid evaluation, contract awards in late Nov or early Dec and 
the construction is expected to start afterwards. 

 C  Strengthening institutional capacity for planning, management, and delivery of education 

 1  Strengthening monitoring and 
evaluation (strengthen capacity 
of SRSs and network schools in 
comprehensive M&E, directors 
of SRSs and network schools to 
ensure optimum management 
and utilization of school 
resources) 

 Conducted review workshop to finalize draft M&E framework and tools 
with relevant departments and POE, 26 -28 September 2018 in Siem 
Reap province. 

 The SRS M&E framework and M&E tools in were drafted in August 
2018. 

 Pilot M&E tools in 10 SRSs was conducted in July. 

 The consultation workshop on the Draft of SRS M&E framework and 
tools was held with relevant technical departments (78 participants, 
nine females) on 21-23 May 2018 in Battambang. 

 2  Strengthening the education 
and management information 
system (EMIS) (enhance data 
management and data 
analysis) 

 17 to 21 Sept 2018 - Pursat province - conducted training on data 
management, data analysis and data user to 51 staff (eight female )  

The target of 1,500 trained people will be met through continuous 
training until the first half of the year 2019;  

The second training is to be conducted from 2 to 5 October; two training 
sessions  in Kampong Chhnang (for schools from Banteay Meanchey) 
and Battambang (for schools from Kampong Chhnang and Pailin). 

 The draft manual on data management and data analysis was 
developed from 23-27 April 2018 in Kampong Cham by 70 (14 
females)  from relevant central departments and 12 (female 1) school 
directors, which will help the school directors to develop school-based 
management; this manual was finalized between 25-29 June 2018 in 
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 No  OUTPUTS/SUB-OUTPUTS IMPLEMENTATION STATUS 

Kampot by 62 persons (10 females) from relevant educational 
departments. The manual needs to be approved by the senior 
management. 

 3  Improving school management 
(three from each of the SRSs 
and network training to receive 
management training) 

 The project will submit to ADB Submission 2 “Technical Proposal 
Evaluation REI” for NOL.  

 The management training of SRS and its network will be done after the 
REI is on board. 

 The INSET curriculum for the training of school principals among NIE, 
TTD and DGSE was harmonized in August 2018. The training of 
trainers and guidelines on delivery of teaching packages and 
alignment with the credit system will be conducted at the end of 
September and October. School Based Management will be approved 
by MoEYS in Q4 2018. 

 1,000 school directors of all school levels were trained in 2017-18 by 
other projects; 300 secondary school directors were trained by ADB – 
ESDP 3 on reducing students’ drop-out rate.. 

 4  Providing selected schools with 
school improvement fund (SIF) 
(48 SRSs and 240 network 
schools to be provided with 
SIFs) 

 No activityfor this reporting period. 

 The first payment of SIF to existing 36 SRSs and 217 schools was 
made in February 2018. The next payment will be in December 2018 

 The training workshop on planning preparation, budget management, 
and SRSs operation, and cooperation between SRSs and network was 
conducted from 13 Dec 2017 to 26 Jan 2018. Altogether, 1,196 (360 
females) were trained. 

 The monitoring on the usage of $500 grant by 217 schools was 
conducted in May 2018. 

 5  Supporting the newly 
established Departments of 
Examinations, ICT and Policy 
(staff development and 
provision of furniture and 
equipment) 

DIT: The International ICT consultant, mobilized on 10 Sep 2018, 
assisted in various procurement issues, including the TOR for tablet-
on-wheels, digital educational content, especially to be published in 
MoEYS portals and Social Media. 

 DEA: The SQL Server Software was tested by the company to check 
the validity and reliability prior to delivering to the DEA for official use. 
The capacity building of staff to use this server will be conducted in 
2019. 

 DoPo: Planned to recruit one international TA for capacity development 
for policy Formulation and Policy cost of 11,500.  

 6  Supporting the Education 
Research Council (SRC) (to 
produce biannual thematic 
policy briefs, three journals 
each with 4-5 peer reviewed 
articles and in the hosting of the 
Annual Research Forum)  

 Journal: Cambodia Education Review Vol. 2, No. 1 is ready for 
publication.  

 Policy Brief: A policy brief No. 1, on ‘Curriculum Development in 
general education’ is ready for printing. 

 Annual Research Forum 1: This annual research forum will be 
organized by Q4 20018.  

 7  Strengthening financial 
management (Financial 
Management Manual will be 
prepared for SIF for SRSs and 
the network schools and a 
computerized accounting 
system installed)  

 No activity in this quarter. 

 The financial management manual was prepared in 2016 and approved 
by MoEYS in February 2018 and, subsequently, the SIF of $500 per 
school was disbursed to 217 schools through bank to bank transfer.  

 The training workshop on planning preparation, budget management, 
and SRSs operation, and cooperation between SRSs and network was 
conducted from 13 Dec 2017 to 26 Jan 2018 in Battambang, Siem 
Reap, Pursat, Kampong Speu, Preah Sihanouk, Takeo, Prey Veng, 
Kampong Cham and Kampong Thom with 1,196 participants (360 
females) 

 The monitoring on the usage of $500 grant has also been undertaken 
for 217 schools in May 2018 in 25 provinces. 

 

 

 
3.3 Project Progress in terms of Monitoring and Evaluation 
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32. Several monitoring and evaluation training sessions were held by the Department of Monitoring 
and Evaluation and the project activities are being regularly monitored through regular meetings and field 
visits. The Project DMF was updated as of 30 September 2018. The key findings are as follows: 
 

(i) GER for USE is 26.9% (F=29.3%), which is 3.1% (F= -0.7%) less than PAM target; 
(ii) Promotion rate from grade 10 to 11 is 85% (F=86.1%), which is 5.0% (F= -3.9%) 

less than PAM target; 
(iii) Promotion rate from grade 11 to 12 is 93.1% (F=94.4%), which is 3.1% (F= 4.4%) 

more than PAM target; 
(iv) A number of policy related decrees/legislations have been passed and 

implemented; 
(v) USE Student scholarship: As of the reporting period, 1,470 scholarships have 

been awarded with 59% going to females. This is 25% of the project target of 6,000. 
Out of this total, 900 scholarships have been provided for seven disadvantaged 
provinces (61% of the total of 1,470 as against the PAM target of 60%). Moreover, 
570 scholarships have been provided for seven disadvantaged provinces (39% of 
the total of 1,470 as against the PAM target of 40%). 

(vi) USE Teacher hardship allowance: As of 30 September 2018, 389 teacher 
hardship allowances were awarded, out of which 90 (23%) were to females. The 
PAM target is 100% females. 

(vii) 12 USSs upgraded to Secondary Resource Schools (SRSs) with standardized 
facilities: In total, 14 facilities will be upgraded. Two more SRSs in Prey Veng and 
Tbong Khmum provinces were added during the Education Congress held in March 
2018. A list of 14 SRSs to be built under the USESDP was approved by the project 
director. Construction has started on six six SRSs and the bidding process is ongoing 
for another eight. 

(viii) Rehabilitation/upgrading of schools, classrooms, and teacher housing 
units: These activities are at the various stages of site screening and procurement 
process. 

(ix) School Investment Fund (SIF): As of the end of this reporting period, 36 SRSs 
have received SIF (75% of PAM target of 48) and 261 Network Schools (109% of 
PAM target of 240). 

 
3.4 Project Progress in Terms of Site Construction Monitoring 
 
33. There are many construction works as part of the Project, including the construction of 14 SRCs, 
additional classrooms for the 10 selected overcrowded USSs, upgrading of six selected LSSs by 
provision of classrooms, toilets, water facilities etc., rehabilitation of 11 USS and construction of 44 
teachers’ houses. One project site engineer was mobilized on 03 September 2018 and the construction 
of the first phase of 6 SRCs started in mid-September. Two field trips were undertaken to determine the 
readiness of the selected SRSs to accommodate the SRCs, their willingness to share the facilities with 
the network schools as well as to determine the suitability of the proposed sites and any specific site 
considerations and cost ramifications. The field trip reports are given in Annexes 5 and 9. 

 

3.5 Project Progress in terms of Design and Monitoring Framework (DMF) 
 
 

34. The related progress in terms of the design and monitoring framework (DMF) at the end of September 
2018, is given in the following table:  

 

Table 3: Design and Monitoring Framework 

Design 
Summary/ 
Performance 
Indicators 

Baseline 
Value 

Performance 
Target 

Reporting Quarter 

Cumulative 
Achievement 
since the start 
of the Project 

Remarks 

a. GER for USE 
increased to 30% 

25.1% 
(26.0% 
female) 

30% (30% 
female) 

2018 data to be collected 
in Nov 2018 & results to 
be available - Feb 2019 

2017: 26.9% 
(female: 29.3%) 
Private: 1.6% 
(female: 1.6%) 
 

3.1% (female: 
0.7%) lower than 
target: 1.8% 
(female: 3.3%) 
more than baseline 
 
1.5% lower than 
target but female: 
0.9% above target: 
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Design 
Summary/ 
Performance 
Indicators 

Baseline 
Value 

Performance 
Target 

Reporting Quarter 

Cumulative 
Achievement 
since the start 
of the Project 

Remarks 

2017: 28.5%1 
(female: 30.9%), 
private 1.6% 
(female:1.6%) 

2.5% (female: 
4.9%) more than 
baseline 

b. Promotion rate 
from grade 10 to 
11 increased to 
at least 90% 

82.2% 
(83.2% 
female) 

90% (90% 
female) 

2018 data to be collected 
only in Nov 2018 and 
results will be available 
from Feb 2019 

2017: 85%  
(female 86.1%) 
 

5% (female: 3.9%) 
lower than target; 
2.8% (female: 
2.9%) more than 
baseline 

c. Promotion rate 
from grade 11 to 
12 increased to 
at least 90% 

88.8% 
(89.0% 
female) 

90% (90% 
female) 

2018 data to be collected 
only in Nov 2018 and 
results will be available 
from Feb 2019 

2017:  93.1%  
(female 94.4%) 

3.1% (female: 
4.4%) more than 
target; 4.3% 
(female: 5.4%) 
more than baseline 

1.a.  6,000 
students (60% 
female) receive 
2-year 
scholarships to 
study in the 
science stream, 
at USE by Q4 
2021. 

0 6,000 (60% 
female) 
 
60% from seven 
disadvantaged 
provinces, 
including ethnic 
minority areas 
 
40% from SRS 
in non-
disadvantaged 
areas 

Provided the first cohort 
of scholarship into two 
phases: Phase 1 (July) 
and Phase 2 (Aug) with a 
total of 1,470 students 
(874 females) 
 
Collected relevant 
document from schools 

1,470 students 
(874 females, 
59.45%) 
 
Note: 42 students 
dropped out (23 
females, 54.76%)  
 
Three more 
cohorts to be 
provided 
scholarship in the 
next 3 years 

Achieved 24.5% of 
the target 

1.b. 938 USE 
teachers receive 
additional 
hardship 
allowances for 4 
years 

0 All female 
teachers in the 
disadvantaged 
areas of the 
disadvantaged 
provinces 

389 (90 females, 
23.14%) USE teachers of 
Math, Science and 
ICT/computer in 7 
disadvantaged provinces 
received hardship 
allowance of 20$/month 
from  Nov 2017 to May 
2018 through bank to 
bank transfer 

389 (41.47% of 
total, female 90 - 
23.40% of 389) 
USE teachers  
received hardship 
allowance for 7 
months from Nov 
2017 to May 
2018  

The number is less 
than the target 
because in these 7 
disadvantage 
provinces, total 
number of USS 
teachers of Math, 
Science and ICT 
was only 389. Next 
year, 400 teachers 
will be given 
hardship allowance 

1.d. 5 lower 
secondary 
schools are 
upgraded to 
USSs by Q4 
2019 

0 5 from seven 
disadvantaged 
provinces 

Updated drawings,  
prepared specifications; 
some more sites to be 
screened in the 7 
disadvantage provinces 
 
The LSS schools to be 
finalized and to be 
advertised by October 
2018 

More sites have 
to be screened in 
7 disadvantaged 
provinces and the 
short list to be 
finalized 
 
Updated all the 
drawings and 
prepared 
specification and 
other documents 

Cost analysis and 
all documents for 
bidding will be 
completed by end 
of Oct 2018, so 
that the bidding 
can be undertaken 
in Oct and contract 
awarded by Dec 
2018. 
 
The construction is 
expected to start 
after the 
contracting of the 
SRCs and 
Teachers’ Quarters 

2.a. Textbooks 
for all grade 12 
subjects 

1:2 1:1 textbook-to-
student ratio by 
SY2017/18 
 
 

The supply and delivery 
of Grade 12 textbooks 
are divided into two lots 
and are under bidding.  
 
(i) Lot No. 1: Koh Kong, 
Pailin, Preah Vihear and 

The textbooks 
are divided into 
two lots and are 
under bidding 
 
Reviewed and 
corrected errors 

Bid opening on 11 
Oct 2018, after 
which the bids will 
be evaluated. Bid 
Evaluation Report 
is expected to be 
submitted to ADB 

                                                

 
1
 If includes both the public and private sector the, GER is 28.5% of which 1.6% is for the private sector. 
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Design 
Summary/ 
Performance 
Indicators 

Baseline 
Value 

Performance 
Target 

Reporting Quarter 

Cumulative 
Achievement 
since the start 
of the Project 

Remarks 

Otdor Meanchey 
Provinces 
  
(ii) Lot No. 2: Ratanakiri, 
Mondulkiri and Stung 
Treng Provinces 

in the textbooks 
of Grade 10-
Grade 12 of all 
subjects  
 
Established 
Textbook Writing 
Committees for 
all Subjects and 
Grades 

and approved in 
Nov 2018, after 
which the contract 
will be signed 

2.b. 3,000 
teacher guides 
for grade 12 
subjects provided 
to all USE 
schools by 
SY2017/18 

0 3,000 to all USE 
schools  
 
 

The supply and delivery 
of teacher guides are in 
the process of bidding 
 

The supply and 
delivery of 
teacher guides 
are in the 
process of 
bidding 
 
Reviewed and 
corrected errors 
in the guides of 
Grade 10-Grade 
12 of all 
subjects 

Bid opening on 11 
Oct 2018, after 
which the bids will 
be evaluated. Bid 
Evaluation Report 
is expected to be 
submitted to ADB 
and approved in 
Nov 2018, after 
which the contract 
will be signed 

2.c. USE 
curriculum on 
science and math 
reformed (to 
regional/ 
international 
standards) and 
disseminated by 
Q1 2018 

N.A, USE curriculum 
on science and 
math reformed 

USE curriculum has 
been reviewed awaiting 
the recruitment of 
Regional Educational 
Institute (REI) 
 
 

USE curriculum 
has been 
reviewed; 
awaiting the 
recruitment of 
REI 
 
USE syllabi for all 
Grades and all 
subjects 
developed. This 
is to be officially 
launched by 
MoEYS in 2018 

Project to submit to 
ADB submission 2 
“Technical 
Proposal 
Evaluation REI”, 
after receiving 
ADB’s NOL, 
Submission 3 
“Negotiated 
Contract” will be 
submitted to ADB 
for approval in Nov 
2018. After this, the 
contract will be 
signed 

2.e. 12 USSs 
upgraded to 
secondary 
resource schools 
by Q4 2021 

36 12 USSs 
upgraded 

Contract awarded for 6 
SRCs, and the 
construction started in 
mid-Sep 2018 
 
8 SRCs are in the 
bidding process.  

14 SRSs to be 
built under 
USESDP. There 
will be  50 SRSs 
in the country. 
  
2 more SRSs 
were added on 
top of the original 
12 SRSs. 
Site screening 
was done from 
Sep to Oct 2017. 
All drawings and 
documents have 
been completed. 
Contracts for 6 
SRCs have been 
awarded; 8 SRCs 
are in the bidding 
process.  

The second phase 
of 8 SRCs is 
divided into two 
lots of 4 SRCs.  
 
The bidding of  8 
SRCs in Phase 2  
is closed on 02 Oct 
2018.  
Bid opening on 17 
Oct 2018, then Bid 
evaluation followed 
by the contract 
awards in late Nov 
or early Dec and 
the construction is 
expected to start 
afterwards 

2.h. Training of 
13,300 USE 
teachers on 
career guidance 
to USS students 
by Q4 2021 

0 13,300 USE 
teachers 

Held the consultation 
workshop to finalize the 
Career Guidance Manual 
for Grades 10-12 in 
Takeo province in Sept 
2018, 18 participants  (4 
females) 
 

No training was 
done. 
 
Conducted need 
assessment on 
career 
counselling was 

This work to 
commence in the 
latter part of 2018 
or early 2019 
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Design 
Summary/ 
Performance 
Indicators 

Baseline 
Value 

Performance 
Target 

Reporting Quarter 

Cumulative 
Achievement 
since the start 
of the Project 

Remarks 

continued in 10 
SRSs.  
 
Held consultative 
workshop to 
identify focal 
persons train to 
be school career 
counselors, 74 
participants from 
25 PoEs and 36 
SRS directors,  
 
Career Guidance 
Manual for LSS 
was developed  
 
Life skill 
framework for 
general education 
was developed  

2.i. 500 teacher 
candidates 
granted 
fellowships by Q4 
2021 

500 teacher 
candidates, 
30% female 

40% female 67 (28 females = 
41.79%) teacher 
candidates received the 
scholarship 
 

67 (28 females = 
41.79%) teacher 
candidates 
received the 
scholarship 

In the next quarter, 
125 teacher candi-
dates will be 
granted fellowship. 
Female more than 
30% 

3.a. 450 staff 
trained on 
comprehensive 
M&E by Q4 2019 

200 450 staff Conducted review 
workshop to finalize 
draft M&E framework 
and tools with relevant 
departments and POE, 
26 -28 September 2018 
in Siem Reap province 
 
Drafted the SRS M&E 
framework and M&E 
tools in August 
 
Conducted piloting of 
M&E tools in 10 SRSs 
in July 2018. 

The M&E 
framework and 
tools were 
drafted, 
consulted and 
finalized with 
technical 
department and 
POE in 
Battambang and 
Siem Reap 

Training on M&E 
framework and tool 
for 450 staff will be 
conducted in 2019 
with the assistance 
of International 
M&E consultant 
 
 

3.b. EMIS 
capacity building 
initiatives on data 
management and 
analysis by Q4 
2019 

N.A. EMIS capacity 
building 

 Conducted training on 
data management, data 
analysis and data user 
to 51 staff (female 8) 
from school level of 
Battambang province in 
Pursat province from 17 
to 21 Sept 2018. 

A manual on data 
management and 
data analysis was 
developed in a 
workshop in 
Kampong Cham 
from 23 to 27 
April 2018 and 
finalized during 
25-29 June 2018 
in Kampot 
 
Training on data 
management, 
data analysis and 
data user have 
been started 

The training will 
continue until first 
half of 2019; the 
second training to 
be conducted from 
2 to 5 October, 2 in 
Kampong Chhnang 
(for schools from 
Banteay 
Meanchey) and 
Battambang (for 
schools from 
Kampong Chhnang 
and Pailin) so as to 
meet the target of 
training 1500 
people 

3.d. Department 
of Examination, 
ICT, Policy and 
the Research 
Unit under the 
Education 
Research 
Council of 

N.A. Staff 
development 
training, office 
furniture and 
equipment 

Staff development 
training: 

 DIT: The international 
ICT consultant was 
mobilized on 10 Sept to 
support the DIT 

SY 2016/17: 
Staff 
development 
training has not 
been undertaken 
in the designated 
departments 
except ERC 

 



 

Page | 21 

 

Design 
Summary/ 
Performance 
Indicators 

Baseline 
Value 

Performance 
Target 

Reporting Quarter 

Cumulative 
Achievement 
since the start 
of the Project 

Remarks 

MoEYS 
supported with 
staff 
development 
training while 
office furniture 
and equipment 
provided to 
Department of 
Exam, ICT and 
Policy by Q3 
2017. 

 DEA: The SQL Server 
Software was tested by 
the company to check 
the validity and 
reliability prior to 
delivering to the DEA 
for official use. The 
capacity building of staff 
to use this server will be 
conducted in 2019 
 
ERC: Held ERC 
monthly talk  
 
DoPo: To  prepare 
request for TA to be 
recruited 
 
Provided office 
furniture/equipment: 
 
DIT: Broke down  the 
indicative $12K budget 
for buying equipment to 
support the production 
of digital educational 
content in science 
subjects for publishing 
in MoEYS portals and 
Social Media. 
 
DEA, ERC and DoPo: 
No additional supply of 
office furniture and 
equipment this periods 

(ERC monthly 
talk). The 
departments 
have received 
some furniture 
and equipment. 
DIT: Completed 
ICT curriculum 
grade 10-12 
DEA: 3 training 
workshops were 
held from 12 to 
13 June 2018 
on the 
“Dissemination 
of the Analysis 
of the 2017 
Grade 12 Exam 
and Paper” in: 
(i) Battambang - 
106 participants 
(ii) Kampong 
Speu - 160 
participants 
(iii) Kratie - 112 
participants 
 
DIT: Received 
computer 
equipment, 
Digital camera, 
video camera, 
Macbook Pro, 
camera 
accessories 

 

 
3.6 Project Progress in terms of Cross-Cutting Activities 
  

35. The status of the cross-cutting activities, related to the social safeguard, are given in the table below: 

 

Table 4: Progress Across the Project Cross-Cutting Activities  

No 
CROSS-CUTTING 

ACTIVITIES 
IMPLEMENTATION STATUS 

A Gender The Gender Focal Point Officer started working in January 2017. 
Apart from collecting statistics from each of the related 
departments, there has not been much progress. The National 
Gender specialist is urgently need. The PIC requested 
replacement of the National Gender specialist who is unavailable. 
On 18 Sept 2018, the project Procurement Review Committee 
(PRC) reviewed the evaluation of the proposed replacement. A 
letter will be sent to ADB for NOL. The replacement of the 
National Gender specialist needs to be mobilized as soon as 
possible. 

B Indigenous People (IP) There are no issues regarding this aspect. In any case, this is 
covered in the bidding document. The contractor has to follow the 
compliance requirements and report periodically on the 
compliance. 



 

Page | 22 

 

C Involuntary Settlement 
(IS) 

All the construction will be in school premises, so there will not be 
any involuntary settlement. This issue is covered in the bidding 
document. The contractor has to follow the compliance 
requirements and report periodically on the compliance. 

 
 
4  CONCLUSION AND RECOMMENDATIONS 
 
 
4.1 PPMS to be Implemented  
 

(i) At-least three training programs on PPMS and progress reporting should be 
organized over the project implementation period; 
 
(ii) Two M&E Workshops to be held in 2018 and 2019 for all the relevant staff, 
associated with the Project, on Project M&E; 
 
(iii) M&E system to evaluate the impact of the Education Strategic Plan 2014-2018 on 
the secondary education sub-sector needs to be developed; 
 
(iv) A comprehensive and usable results-based M&E system has to be developed for 
the secondary education subsector; 
 
(v) A Midterm Stage Evaluation Report has to be produced that also contains an  'Ex-
post Training Evaluation Report of the randomly selected training programs. This 
report will address the impact of the training programs and learning outcomes of the 
students due to project interventions.   
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ANNEX 1: MANUAL ON M&E FRAMEWORK FOR USESDP 

 
A. PREAMBLE 

 
In order to sustain Cambodia’s economic development and enhance its competitiveness, a skilled and 
productive workforce with better and higher qualifications, are essential.  Increasing the pool of upper 
secondary graduates is critical to improving the quality of the workforce and expanding the tertiary 
sector, both critical to the country’s future development and growth. The impending ASEAN 
integration—and the consequent need to provide a level playing field for Cambodian youth in availing 
of employment opportunities offered within Cambodia as well as within the ASEAN region—provides a 
strong justification and adds a sense of urgency to improving the quality of secondary education.  
 
The proposed Upper Secondary Education Sector Development Program will support the 
implementation of key priorities of the Government’s Education Strategic Plan 2014–2018 and National 
Strategic Development Plan 2014-2018 which emphasize improving access to and the quality and 
relevance of upper secondary education. 
 
Concept of monitoring and evaluation (M&E) 
 
M&E helps to improve performance and achieve results. More precisely, the overall purpose of monitoring 
and evaluation is the measurement and assessment of performance in order to more effectively manage 
the outcomes and outputs known as development results. Performance is defined as progress towards 
and achievement of results. As part of the emphasis on results, the need to demonstrate performance is 
placing new demands on monitoring and evaluation.   
 
Traditionally, monitoring and evaluation focused on assessing inputs and implementation processes. 
Today, the focus is on assessing the contributions of various factors to a given development outcome, 
with such factors including outputs, partnerships, policy advice and dialogue, advocacy and 
brokering/coordination.  There is a natural link between the logical framework of the project and the M&E 
system, and is equally applicable at grass root and higher levels. 
 
Monitoring can be defined as a continuing function that aims primarily to provide the management and 
main stakeholders of an ongoing intervention with early indications of progress, or lack thereof, in the 
achievement of results. An ongoing intervention might be a project, program or other kind of support to 
an outcome.  Monitoring is primarily the responsibility of the Inspection Office/M&E Team of DHE. 
 
Evaluation is a selective exercise that attempts to systematically and objectively assess progress 
towards and the achievement of an outcome. Evaluation is not a one-time event, but an exercise involving 
assessments of differing scope and depth carried out at several points in time in response to evolving 
needs for evaluative knowledge and learning during the effort to achieve an outcome. All evaluations—
even project evaluations that assess relevance, performance and other criteria—need to be linked to 
outcomes as opposed to only implementation or immediate outputs.   Most evaluations will be contracted 
out to academic or professional organizations, which will carry out an objective assessment of the 
project’s impact based on the data supplied by the DHE and using the project’s indicators database. 
However, some small-scale evaluation exercises can be done at grass root level. 
 

B. MONITORING 
 
Project Performance Monitoring System: (PPMS) and Design Monitoring Framework (DMF): 
Project progress, inputs, outputs, outcomes, and impacts are monitored according to the DMF. Hence, 
PPMS is part of the M&E system and DMF is the tool to enable analysis. The project performance is 
systematically monitored and reported on a quarterly and annual basis. The comprehensive quarterly 
progress reports (QPRs) contain - (i) project implementation progress, (ii) problems and constraints, and 
(iii) proposed actions and solutions. 
The International M&E Consultant, in coordination with PCU staff, has developed a comprehensive 
project performance management system (PPMS) to generate data systematically on the inputs and 
outputs, as well as the indicators to be used to measure project impact, taking into account the scope of 
the outputs. This system will enable to: (i) confirm achievable targets; (ii) finalize monitoring, recording, 
and reporting arrangements; and (iii) establish systems and procedures. Furthermore, the data from the 
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EMIS will be supplemented by three surveys to obtain data and information for baseline, mid-term, and 
final review. 
 
The International and National (yet to be recruited) M&E Specialists will organize training courses for 
staff at national and provincial levels on M&E skills. The reviews on project performance progress, 
problems and constraints faced and proposed solutions, are jointly made by ADB and the Government 
every six months.  
 
Compliance monitoring. Compliance with policy, legal, financial, economic, environmental, social, and 
other covenants contained in the loan and project agreements are periodically monitored and reported 
on a quarterly basis. In addition, ADB monitors compliance through a review of the progress reports and 
through selective follow-up discussions or more detailed reviews during supervisory missions. 
 
Environmental safeguards monitoring. The environmental categorization is B. As the proposed 
developments will be undertaken within the existing land area/footprint of the identified schools and will 
not require additional land area for the proposed infrastructure facilities, no adverse environmental 
impacts on the schools and communities is anticipated. However, in the future, an Environment Specialist 
will be engaged as part of the team to work with the Site Engineers in conducting regular site inspections 
and ensure the compliance of the civil works contractors with the environment safeguards provisions in 
their contracts to minimize adverse environmental impacts mainly during the construction phase. 
 
Involuntary resettlement monitoring. As the ADB involuntary resettlement category is C, no land 
acquisition and resettlement are anticipated. 

Indigenous people's safeguards. The project is assigned Indigenous Peoples Category B as ethnic 
minority students and staff make up a large percentage of the project loan’s targeted schools in at least 
five of the seven poor and disadvantaged provinces targeted for the project. However, the poverty and 
social assessment conducted during the PPTA determined that no project activities will adversely affect 
ethnic minority communities. Nevertheless, measures to ensure that students, teachers, and school 
administrators in ethnic minority areas have been included in the project design in lieu of preparing a 
separate ethnic group plan. A national Ethnic Minority Specialist will be engaged as part of the project 
implementation consultant team to monitor the implementation of the measures, which are intended to 
benefit indigenous peoples in the project area. 

 
Gender and social dimensions monitoring. Gender and social dimensions are currently monitored 
internally through the DMF. Specific indicators and targets from the GAP have been included in the DMF. 
In this connection, the National Gender Specialist (yet to be recruited) with assistance from the 
International and National M&E Specialists and the relevant PCU staff, will develop the associated forms 
for GAP to generate data systematically for each output, including selected indicators requiring sex- 
disaggregated data in the DMF and the GAP. The progress will be comprehensively reported in the 
quarterly progress reports. 
 

C. EVALUATION 
 
As stated earlier, ADB will conduct an inception mission within two months of project start and a review 
mission every six months, which will assess the progress of project implementation and the achievement 
of the outputs. A midterm review mission will indicatively be scheduled in mid- 2019. Within six months 
after the physical completion of the project, a project completion report will be submitted to ADB, 
analyzing implementation, project performance and achievements against the targets, and expected 
project impact.  
 

D. REPORTING 
 
Following reports are (will be) submitted systematically:  (i) quarterly progress reports in a format 
consistent with ADB's project performance reporting system; (ii) consolidated annual reports including 
(a) progress achieved by output as measured through the indicator's performance targets, (b) key 
implementation issues and solutions, (c) updated procurement plan, and (d) updated implementation 
plan for the next 12 months; and (iii) a project completion report within six months of physical completion 
of the project. To ensure that projects will continue to be both viable and sustainable, project accounts 
and the executing agency audited financial statement together with the associated auditor's report, 
should be adequately reviewed. 
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Excel databases have to be created for each output/sub output to systematically monitor and 
evaluate the project outputs on quarterly, annual, and cumulative basis. 
 

MAJOR LEVELS OF M&E RESULTS FRAMEWORK 
 

Level Description 

Goal The long-term objective, change of state or improved situation to which the project 

interventions are intended to contribute.   

Purpose The overall objective of the project in terms of overall observable changes in 

performance, behavior or status of resources that the project is responsible for 

achieving.   

Inputs  Resources that we put into a project, in order to achieve outputs. Basically it 

quantifies project cost and actual expenditure, source of funding etc. 

Activities The actions (processes) taken by project implementers, which are required to 

deliver the outputs/outcomes by using inputs such as funds, technical assistance 

or other types of resources. 

Outputs  Products, services or results we deliver in order to achieve outcomes. The direct 

result of the implementation of the activities comprising the project’s components 

and sub-components. The processes associated with service delivery are very 

important. The key processes include quality, access and coverage. Few 

examples are: higher education policy formulation, training programs conducted,  

staffs recruited, Information System related works etc. 

Outcomes  The effects of the project outputs, which are defined in terms of the objectives of 

the project.  These should be measurable and occur during the life of the project 

(“outcome”). In quite a number of cases, outcome and impact are used 

interchangeably. Few examples include:  improved retention and pass-out rates 

in higher education, increased gross and net enrollments in higher education, 

decreased drop-out rates etc. 

Impacts  These outcomes, reflected generally after the project ends, are the result of project 

interventions and can be clearly attributable to the project.   Generally these impact 

indicators are linked to: (i) improvements in the delivery and quality of higher 

education services; (ii) development of the capacity of their institutions and 

strengthening social capital provided through project intervention; and (iii) 

influencing policy makers based on project experience and lessons learnt. In some 

case, outcome and impact terminologies are used intermittently. 
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PARTICIPATORY M&E (PME) 
 
Participatory Monitoring and Evaluation (PME) is a collaborative process that involves stakeholders at 
different levels working together to assess a project or policy, and take any corrective action required. In 
the Conventional or Traditional Monitoring and Evaluation (M&E), monitoring is usually conducted as 
an ongoing activity throughout the life of a project, whereas evaluations are undertaken at certain times, 
such as at project midterm or completion. However, in the Participatory M&E (PME), the distinction 
between monitoring and evaluation can often become blurred, as participatory assessments and feedback 
mechanisms are built-in to project design as a regular component of the work, rather than one-time events.  
The schematic representation of PME is given below:  

 
The stakeholder groups typically involved in a participatory M&E activity include: the end users of 
project goods and services, including both men and women at the community level, intermediary 
organizations, including NGOs, private sector businesses involved in the project, and government staff at 
all levels.  
The key principles of PME are as follows: 
♦ Local people are active participants—not just sources of information.  
♦ Stakeholders evaluate and outsiders facilitate.  
♦ Focus on building stakeholder capacity for analysis and problem-solving.  
♦ Process builds commitment to implementing any recommended corrective actions 
               
 
Participatory approaches to M&E can take many forms and can involve different levels of participation, 
but the key principles remain the same. Most important is the emphasis placed on the active roles played 
by the local stakeholders. Conducting user surveys or asking community members to respond to 
questionnaires does not qualify as participatory evaluation. Instead, stakeholders at all levels are the main 
actors in the monitoring or evaluation process. They are responsible for collecting and analyzing the 
information, and for generating recommendations for change. The role of an outside consultant is to facilitate 
and support this learning. Participatory M&E is very much action-oriented, and strong emphasis is placed 
on building the capacity and commitment of all key stakeholders to reflect, analyze, and take responsibility 
for implementing any changes they recommend. 
 
Participatory approaches to M&E differ from Conventional M&E in several ways. Conventional or 
Traditional M&E tends to be a linear, predetermined, and extractive process to fulfill a management or 
financial accountability requirement rather than to identify and respond to a project’s changing needs. In 
conventional M&E work, an outside evaluator is considered necessary in order to maintain distance and 
independence from the project—and to provide a “neutral” view. Conversely, Participatory M&E uses a 
more open-ended and iterative approach, whereby the stakeholders themselves conduct the research, 
analyze the findings, and make recommendations. Also in Participatory M&E, an outside facilitator is 
employed to help guide the process and bring other perspectives to bear on the issues of concern. The 
actual topics of a participatory monitoring or evaluation activity will be decided during the process rather 
than before, and the work usually includes assessments of the quality of the process as well as the quality 
of the outputs of a project. It should be noted that most participatory M&E work is done alongside more 
conventional evaluation methods to cross-check the findings and foster local-level commitment to action. 
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For example, an evaluation survey assessing the economic and technical performance of an Irrigation 
Project might be undertaken by outside evaluators, while a participatory evaluation of the same project 
might focus on how the project is perceived by the project staff and by the end users—the farmers. 
The differences between Traditional or Conventional M&E and the Participatory M&E are 
summarized  in the following table: 
  

CONVENTIONAL M&E VS. PARTICIPATORY M&E 
 

QUESTION CONVENTIONAL M&E PARTICIPATORY M&E 

1. Who? External experts and Project Coordination 

Unit (PCU) Staffs. 

End users of project goods and 

services, including both men and 

women at the community level, 

intermediary organizations, including 

NGOs, private sector businesses 

involved in the project, and government 

staff at all levels.  

2. What Predetermined indicators to measure inputs 

and outputs or outcomes. 

Indicators identified by stakeholders to 

measure inputs as well as outputs or 

outcomes. 

3. How? Structured questionnaire, neutral evaluators, 

evaluation done at specific times, and 

monitoring done periodically by PCU Staffs.  

Stakeholders monitor and evaluate the 

identified qualitative and quantitative 

indicators. They are responsible for 

collecting and analyzing the information, 

and for generating recommendations for 

change. The role of an outside 

consultant/PCU is to facilitate and 

support this learning.  

4. When Monitoring is usually conducted as an 

ongoing activity throughout the life of a 

project, whereas evaluations are undertaken 

at certain times, such as at project midterm 

or completion or ex-post. 

The distinction between monitoring and 

evaluation can often become blurred, as 

participatory assessments and 

feedback mechanisms are built-in to 

project design as a regular component 

of the work, rather than one-time events.  

5. Why To prepare progress reports for the 

Management and evaluate the project 

outcome. 

To empower stakeholders and make 

them accountable for the project 

outcomes, and to take further corrective 

actions, if needed. 

 
CAPACITY BUILDING  
 
One of the key activities will be the capacity building in the project M&E. For this purpose, a Team will be 
formed (please see Section H) and the members of the team will be trained intensively in PPMS/DMF. It is 
planned to conduct 2 or 3 M&E workshops over 3 years of the project implementation. 
 
Furthermore, Capacity Building Tracking Template (Annex 2) to record all the capacity building activities 
under the project (Trainings/Workshops/Seminars/Conferences, and Study Tours) has been developed. 
Excel database will be created to track the capacity building activities by the subject matter, outputs that 
they cover, local/foreign, participants classified by indigenous people vs. total and disaggregated by gender. 
The database will be designed to automatically analyze by quarters, years, and cumulative for quarterly and 
annual progress reporting.   
 
Evaluation questionnaires for evaluating the impact of the training programs organized, under the project, 
will be developed. There will be two types of questionnaires (i) evaluation immediately after a training 
program and (ii) ex-post evaluation of the training programs say 2 years after the completion of the training 
programs.  
  
M&E TEAM  
 
A M&E Team will be formed with a PCU staff member relating to each sub-output. The Director of M&E 
Department of the Ministry with assistance from the International and National M&E Consultants will select 
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the suitable members. These members will be trained M&E/PPMS system of the project, including DMF 
and progress reporting.  
 
PHYSICAL ACCOMPLISHMENT SCORE 
 
Methodology: This is calculated on a quarterly basis. A weightage is given to each sub-output, based on 
the project cost in PAM, and these weightages are aggregated to get the overall weightage for an output. 
These output level weightages are further aggregated to get the Project Physical Accomplishment Score. 
The weightages by sub-outputs are given in the following Table and explained in the following section. 
 
The activities for each sub-output are derived from the updated implementation plan and DMF. 

 
PHYSICAL ACCOMPLISHMENT SCORE 

 

OUTPUT/SUB-OUTPUT (REVISED BY RAVI) 
Cost 
in US 
$ M 

% 
Weightag
e 

REMARKS 

Output/Sub-output     Page 15 of PAM 

Output 1: Access to Upper Secondary Education 
Improved 

11.03 45.6 US $ 12.53 M 

1.1. Increasing the number of education facilities 
offering USE in disadvantaged provinces 

8.00 33.1 1. Civil Works (US $ 9.50 is 
divided between sub-output 1.1 
- US $ 8 M and sub-output 2.4 - 
US $  1.5 M)  

1.2. Providing scholarship to outstanding science 
stream students in USE 

2.80 11.6 5A. Student Scholarship 

1.3. Improving deployment of teachers in 
disadvantaged provinces and in schools with shortage 
of teachers 

0.23 1.0 5B. Teacher harship allowance 
aug. 

Output 2: Quality and Relevance of Upper 
Secondary Education Improved 

7.63 31.5 US $ 6.61 M 

2.1. Improving the quality and availability of textbooks 
and teacher guides 

1.02 4.2 2. Textbook, training, and 
research (total of 1.07 split into 
1.02 and 0.05) 

2.2. Aligning the science, math, and ICT curriculum with 
international standards 

0.05 0.2 2. Textbook, training, and 
research (total of 1.07 split into 
1.02 and 0.05) 

2.3. Improving the quality of science, math, and ICT 
teachers 

5.06 20.9 6. Training, workshop, and 
campaigns 

2.4. Upgrading of USSs to SRSs 1.50 6.2 1. Civil Works (US $ 9.50 is 
divided between sub-output 1.1 
- US $ 8 M and sub-output 2.4 - 
US $  1.5 M 

Output 3: Institutional Capacity for Planning, 
Management, and Delivery of Education 
Strengthened 

5.54 22.9 Total investment cost of US $ 
24.33 - 12.53 for Output 1 - 6.13 
for Output 2 -Services (Int & Nat) 
- Vehicle = $2.60 for Output 3 

3.1. Strengthening monitoring and evaluation, 3.2. 
Strengthening the education management information 
system (EMIS), and 3.3. Improving School 
Management 

1.48 6.1 (7A Intl. Consultants + 7B Ntl. 
Consultants)/2 - Columns 
(B14+B15)/2 

3.4. Select schools provided with School Improvement 
Funds (SIFs) 

0.48 2.0 5C. School Improvement 
Support Grant - Column B11 

3.5. Supporting the newly established Departments of 
Examinations, ICT and Policy 

1.83 7.6 3. Furniture & 4. Equipment - 
B6+B7 

3.6. Supporting the Education Research Council (ERC) 0.28 1.2 8. Survey, Assessment, and 
Reviews - Column B16 

3.7. Strengthening financial management 1.48 6.1 (7A Intl. Consultants + 7B Ntl. 
Consultants)/2 - Columns 
(B14+B15)/2 

GRAND TOTAL  24.20 100.0   

 
Weightage criteria: The total cost included for the weightage (is US $ 24.20 M (the operating costs and 
the consultancy costs are excluded. Hence it is not equal to US $ 30.0 M). The costs are allocated as per 
PAM details and the weightage is summarized as follows: 
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Output 1 - Access to Upper Secondary Education Improved: The total cost is US $ 11.03 M, which is 
45.6% of the total coast of US $ 24.20 M). Based on this, the weightage for the sub-outputs are as follows: 
1.1.  Increasing the number of education facilities offering USE in disadvantaged provinces (US $ 8.00 M 
33.1%), 1.2. Providing scholarship to outstanding science stream students in USE (US $ 2.80 M - 11.6%), 
and 1.1.3. Improving deployment of teachers in disadvantaged provinces and in schools with shortage of 
teachers (US $ 0.23 M - 1.0%). 
 
Output 2 - Quality and Relevance of Upper Secondary Education Improved: The total cost is US $ 7.63 
M, which is 31.5% of the total coast of US $ 24.20 M). Based on this, the weightage for the sub-outputs are 
as follows: 2.1. Improving the quality and availability of textbooks and teacher guides (US $, 1.02 M - 4.2%). 
2.2. Aligning the science, math, and ICT curriculum with international standards (0.05 M - 0.2%), 2.3. 
Improving the quality of science, math and ICT teachers (US $ 5.06 M - 20.9%), and 2.4. Upgrading of 
USSs to SRSs (US $ 1.50 M - 6.2%). 
 
Output 3 - Institutional Capacity for Planning, Management, and Delivery of Education 
Strengthened: The total cost is US $ 5.54 M, which is 22.9% of the total coast of US $ 24.20 M). Based on 
this, the weightage for the sub-outputs are as follows: 3.1. Strengthening monitoring and evaluation, 3.2. 
Strengthening the education management information system, and 3.3. Improving School Management (US 
$ 1.48 M - 6.1%), 3.4. Select schools provided with School Improvement Funds (US $ 0.48, 2.0%), 3.5. 
Supporting the newly established Departments of Examinations, ICT and Policy (US $ 1.83 - 7.6%), 3.6. 
Supporting the Education Research Council (US $ 0.28 M - 1.2%), and 3.7. Strengthening financial 
management (US $ 1.48 M - 6.1%). 
 
Scoring Criteria: As stated earlier, all the activities for each sub-output are derived from the updated 
implementation plan and DMF. Each activity is given a score and this score is converted into percentage 
by multiplying with 100. For the quantitative targets like number of scholarship students, the calculation is 
straightforward - if the target is 6000 and the achievement is 1470, the % achievement is 24.5%. For 
procurement related activities like construction of teacher hostels, rehabilitation works etc., partial score is 
given. For example, if specifications are completed and the bid is ready for advertisement, partial score of 
say 0.25 is given that will translate to 25%. Depending on the procurement progress, partial score is 
allocated on judgement basis. 
 
 Composite Aggregate Score: The unweighted score for an output is an average of the score for each 
sub-output under this output. The unweighted score composite aggregate score is an average of the 
average scores of the 3 project outputs. The weighted composite aggregate score is calculated using PAM 
cost allocation percentage as weights. 
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Detailed Results as of 30 September 2018 by Outputs/Sub-outputs 

OUTPUTS/SUB-OUTPUTS 
Weight
s (%) 

Number of 
Indicators 
for each 
Output/Sub
-output and 
Target 
Value 

Score and % 
Achievement 

Remarks (Justification for the Score) 

Actual 
Score 

% 
Achievemen
t to Target 

Output/Sub-output           
Output 1: Access to Upper Secondary Education Improved 45.6 8       
1.1. Increasing the number of education facilities offering USE in 
disadvantaged provinces 

33.1 3       

1.1.1. Upgrade 5 LSSs to USSs by providing additional  classrooms and 
furniture    
    

  5 0.25 5.0 Site screening of LSSs to be upgraded to USSs 
completed, bidding documents prepared; most 
schools finalized.  

1.1.2. Repair 11 upper secondary schools    11 0.20 1.8 Site screening was undertaken during the months of 
October-December 2017.  

1.1.3. Provide additional classrooms to 10 overcrowded USSs in 5 
disadvantaged provinces  

  10 0.40 4.0 Completed the drawings and BoQ; to be advertised 
for bidding in Oct 2018. 

Average  % Achievement - 1.1. Increasing the number of education 
facilities offering USE in disadvantaged provinces 

      3.6   

1.2. Providing scholarship to outstanding science stream students 
in USE 

11.6 2       

1.2.1. (i) Design and (ii) conduct community awareness campaign   2 0.70 35.0 Training conducted in Prey Veng, scholarship 
selection conducted in Stung Treng.  

1.2.2. Provide scholarships to deserving USE students    6000 1470.0
0 

24.5 42 students dropped out (23 females, 54.76%)   

Average  % Achievement - 1.2. Providing scholarship to outstanding 
science stream students in USE  

      29.8   

1.3. Improving deployment of teachers in disadvantaged provinces 
and in schools with shortage of teachers 

1.0 3       

1.3.1. Conduct study on impact of teacher hardship allowance and other 
incentives 

  1 0.00 0.0 Not due now 

1.3.2. Provide hardship allowance to teachers deployed in disadvantaged 
provinces, including ethnic minority areas  

  938 389.00 41.5 No change since the last quarter. 

1.3.3. 44 teacher housing units provided in schools   44 0.70 1.6 The short list was completed in June by the 
construction group; more sites have to be screened 
and the final list prepared by the end of September 
2018. Slight change since the last quarter. 

Average  % Achievement - 1.3. Improving deployment of teachers in 
disadvantaged provinces and in schools with shortage of teachers 

      14.4   
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OUTPUTS/SUB-OUTPUTS 
Weight
s (%) 

Number of 
Indicators 
for each 
Output/Sub
-output and 
Target 
Value 

Score and % 
Achievement 

Remarks (Justification for the Score) 

Actual 
Score 

% 
Achievemen
t to Target 

Output 2: Quality and Relevance of Upper Secondary Education 
Improved 

31.5 10       

2.1. Improving the quality and availability of textbooks and teacher 
guides 

4.2 3       

2.2.1. Quality-check textbooks for all subjects and teacher guides    1 0.70 70.0 As per the advice of HE Minister, the textbooks and 
teachers’ guides for Grade 10 - Grade 12 of all 
subjects were reviewed and the errors were 
corrected and the corrected versions were sent to 
PDH for necessary action. 

2.2.2. Provide existing textbooks to USE students on a 1:1 ratio    1:1 0.00 0.0 Waiting for the procurement process to be completed 

2.2.3. Provide teacher guides (3000) for science and math to all USE    3000 0.00 0.0 Followed up on the procurement of proposed 
teachers’ guides; reviewed and corrected errors in 
the guides of Grade 10-Grade 12 of all subjects and 
sent to PDH; teacher guides submitted to the project 
for printing Waiting for the procurement process to be 
completed 

Average  % Achievement - 2.1. Improving the quality and availability 
of textbooks and teacher guides 

      23.3   

2.2. Aligning the science, math, and ICT curriculum with 
international standards 

0.2 1       

2.2.1. (i) Review, (ii) reform, and (iii) finalize USE curriculum (science, 
math, ICT, & life skills) to meet int./regional standards  

  3 0.75 25.0 New curricular frameworks for 13 subjects, including 
Math, Physics, Chemistry, Biology, Physical Science 
and ICT, in Grades 10 to 12 were finalized and 
submitted for approval by the Ministry. Once these 
frameworks are approved in July 2018, these will be 
subsequently, reviewed by the selected Regional 
Education Institute (REI), and after this review is 
completed, the new curricula will be designed. Slight 
change since the last quarter.. 

Average  % Achievement - 2.2. Aligning the science, math, and ICT 
curriculum with international standards 

      25.0   

2.3. Improving the quality of science, math, and ICT teachers 20.9 5       

2.3.1. (i) Review and (ii) upgrade curriculum for USE pre-service and  in-
service teacher training (with NIE Singapore)  

  2 1.00 50.0 USE curriculum has been reviewed; awaiting the 
recruitment of REI. USE syllabi for all Grades and all 
subjects developed. This is to be officially launched 
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OUTPUTS/SUB-OUTPUTS 
Weight
s (%) 

Number of 
Indicators 
for each 
Output/Sub
-output and 
Target 
Value 

Score and % 
Achievement 

Remarks (Justification for the Score) 

Actual 
Score 

% 
Achievemen
t to Target 

by MoEYS in 2018. Slight change since the last 
quarter. 

2.3.2. Professional development programs for 250 USE teacher 
educators  

  250 0.00 0.0 Waiting for recruitment of Regional Educational 
Institute (REI) 

2.3.3. Training of 13,300 USE teachers on career guidance to USS 
students  

  13300 0.00 0.0 Waiting for recruitment of Regional Educational 
Institute (REI) 

2.3.4. Professional development programs and initiatives for 13,300 USE 
teachers 

  13300 0.00 0.0 Waiting for recruitment of Regional Educational 
Institute (REI) 

2.3.5. Additional 500 teacher candidates provided with fellowship   500 67.00 13.4 No change since the last quarter. 
Average  % Achievement - 2.3. Improving the quality of science, 
math, and ICT teachers 

      12.7   

2.4. Upgrading of USSs to SRSs 6.2 1       

2.4.1. 14 schools to be upgraded (revised from 12 to 14)   14 0.75 5.4 Change since last quarter: Site screening was done 
from Sep to Oct 2017; the first phase of 6 SRCs was 
advertised; the BER is being finalized. Construction 
started in 6 schools and the additional 8 in the bidding 
process.. 

Average  % Achievement - 2.4. Upgrading of USSs to SRSs       5.4   
Output 3: Institutional Capacity for Planning, Management, and 
Delivery of Education Strengthened 

22.9 13       

3.1. Strengthening monitoring and evaluation, 3.2. Strengthening the 
education management information system (EMIS), and 3.3. 
Improving School Management 

6.1 4       

3.1.1. Provide equipment to upgrade EMIS    1 0.35 35.0 The new server is under bidding and once the new 
server is supplied, all the data entry will be online 
replacing the current semi-online system. Slight 
change since the last quarter. 

3.1.2. Strengthen capacity on EMIS at the central level on data 
management and data analysis  

  1 0.35 35.0 A manual on data management and data analysis 
was developed in a workshop in Kampong Cham 
from 23 to 27 April 2018 and finalized during 25-29 
June 2018 in Kampot. Training on the use of the 
manual for data management and data analysis will 
commence from the next quarter till first half of 2019 

3.1.3. Provide training to 450 staff on comprehensive M&E   450 0.00 0.0 SRS M&E framework and M&E tools were drafted 
and a 3-day consultation workshop on these drafts 
was held with relevant technical departments  
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OUTPUTS/SUB-OUTPUTS 
Weight
s (%) 

Number of 
Indicators 
for each 
Output/Sub
-output and 
Target 
Value 

Score and % 
Achievement 

Remarks (Justification for the Score) 

Actual 
Score 

% 
Achievemen
t to Target 

3.1.4. School management (directors, vice directors, senior staff) of 288 
USSs provided management training 

  288 0.00 0.0 No specific training for SRS management undertaken 
yet 

Average  % Achievement - 3.1. Strengthening monitoring and 
evaluation, 3.2. Strengthening the education management 
information system (EMIS), and 3.3. Improving School Management 

      17.5   

3.4. Select schools provided with School Improvement Funds (SIFs) 2.0 2       

3.4.1. Provide school improvement grant to 48 resource schools  
     

  48 36.00 75.0  No change since the last quarter. Training 
documents prepared and  
training conducted. Monitoring and coaching of SRS 
conducted in Q2, 2018  

3.4.2. Provide school improvement grant to 240 network schools    240 261.00 108.8 Change since last quarter: Provided to 261 schools 
(44 more since the last qrt). SIF provided to 36 SRSs 
and allocated to additional 14 under 
construction/bidding. 

Average  % Achievement - 3.4. Select schools provided with School 
Improvement Funds (SIFs) 

      91.9   

3.5. Supporting the newly established Departments of Examinations, 
ICT and Policy 

7.6 3       

3.5.1. Provide equipment and office furniture to the new Departments of 
Examinations, ICT, and Policy/DGPP  

  1 0.65 65.0 DIT received computer equipment, digital camera, 
video camera, Macbook Pro as well as camera 
accessories. DEA and DoPo: Slight change since the 
last quarter. No additional supply of office furniture 
and equipment. 

3.5.2. Conduct training of staff of the new Department of Examinations, 
ICT, and Policy/DGPP  
     

  1 0.00 0.0 DEA: Three training workshops were held from 12 to 
13 June 2018 on the “Dissemination of the Analysis 
of the 2017 Grade 12 Exam and Paper” . ERC: No 
training activity was done. DoPo: To  prepare request 
for TA to be recruited. However, Staff development 
training has not been undertaken in the designated 
departments. 

3.5.3. Conduct assessment at Grade 11 and 3.5.4. . Result of the grade 
12 national examination disseminated 

  2 1.25 62.5 Grade 11 Tests have been completed. Grade 11 
assessment in process. Grade 12 national 
examination for SY 2017-2018 was conducted and 
the results published/disseminated in September 
2018. Significant change since the last quarter.   

Average  % Achievement - 3.5. Supporting the newly established 
Departments of Examinations, ICT and Policy 

      42.5   
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OUTPUTS/SUB-OUTPUTS 
Weight
s (%) 

Number of 
Indicators 
for each 
Output/Sub
-output and 
Target 
Value 

Score and % 
Achievement 

Remarks (Justification for the Score) 

Actual 
Score 

% 
Achievemen
t to Target 

3.6. Supporting the Education Research Council (ERC) 1.2 1       

3.6.1. Provide support to the Research Unit of the ERC ((to produce 
biannual thematic policy briefs, three journals each with 4-5 peer reviewed 
articles and in the hosting of the Annual Research Forum)  

  1 0.40 40.0 Journal: Cambodia Education Review Vol. 2, No. 1 
is ready for publication. Policy Brief: A policy brief 
called ‘ERC Policy Brief No. 1, 2018’ is ready for 
printing. Annual Research Forum: This annual 
research forum will be organized by Q4 2018.  

Average  % Achievement - 3.6. Supporting the Education Research 
Council (ERC) 

      40.0   

3.7. Strengthening financial management 6.1 3       

3.7.1. Financial management manual developed   1 0.50 50.0 The financial management manual was prepared in 
2016 and approved by MoEYS in February 2018.The 
financial management manual will finalized with the 
assistance of the national and international financial 
consultants 

3.7.2. Provide computer equipment, including software, to 288 USSs to 
improve financial management  
    

  288 24.00 8.3 Please note: The budget has been provided to 
procure only 48 computers + software for 48 SRSs. 
288 is not in the budget for  2018 or even 2019. 
Computers procured but yet to be distributed. 

3.7.3. Conduct training on financial management    1 0.50 50.0 Yet to be done (after the recruitment of International 
Financial Management Consultant). 

Average  % Achievement - 3.7. Strengthening financial management       36.1 The training workshop on planning preparation, 
budget management, and SRSs operation, and 
cooperation between SRSs and network was 
conducted from 13 Dec 2017 to 26 Jan 2018 in 
Battambang. Siem Reap, Pursat, Kampong Speu, 
Preah Sihanouk Takeo, Prey Veng, Kampong Cham 
and Kampong Thom with 1,196 participants (360 
females). The activity wil continue. 

GRAND TOTAL  100.0 31       
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ANNEX 2: CAPACITY BUILDING ACTIVITIES RECORDING TEMPLATE 

(TRAINING/SEMINARS/WORKSHOPS/STUDY TOURS) 

YEAR ----------    QUARTER---------- 
No.  Title Related 

Output 
(Output 1 
or 2 or 3) 

Key Objectives of the 
Capacity Building Activity 

Date Location (the 
site and the 
city) 

Foreign/     
Local 

Total Participants  Indigenous People 
Participants only 

Description of Participants 
(Number) 
 
Teachers = 
School Principals =  
School Directors= 
MOEYS Staff= 
Other Ministries = 

Male  Female Total Male  Female Total 

1              
2              
3              
4              
5              
6              
7              
8              
9              
10              
              

 
 



 

Page | 36

 
ANNEX 3: STATUS OF LOAN COMPLIANCE 

Status of compliance of social safeguards requirements with the loan covenants  is given in the following 
table. Compliance with other components of the project have been reported in the project Quarterly 
Report. 

No  Article/ 
Schedule 

 Para. 
No. 

Description Status 

1 5 6 Involuntary Resettlement Safeguards 
The Borrower shall, and shall cause the EA and the IAs, to ensure that 
the Project does not have any involuntary resettlement impacts, all 
within the meaning of the SPS. In the event that the Project does have 
any such impact, the Borrower shall, and shall cause the EA and the 
IAs, to take all steps required to ensure that the Project complies with 
the applicable laws and regulations of the Borrower and with SPS. 

 
To be complied 
with. 

2 5 7 Indigenous Peoples 
The Borrower shall, and shall cause the EA and the IAs, to ensure that 
the preparation, design, construction, implementation and operation of 
the Project and all Project facilities comply with (a) all applicable laws 
and regulations of the Borrower relating to indigenous peoples; (b) the 
Indigenous Peoples Standards; and (c) all Indigenous Peoples 
Safeguards related measures and requirements set forth in the PAM, 
and any corrective or preventative actions set forth in the Safeguards 
Monitoring Reports. 

 
To be complied 
with. 

3 5 9 Safeguards-Related Provisions in Bidding Documents and Works 
Contracts 
The Borrower shall, and shall cause the EA and the IAs, to ensure that 
all bidding documents and contracts for Works contain provisions that 
require contractors to:  (a) comply with the measures relevant to the 
contractor set forth in the IEE, the EMP, and all Indigenous Peoples 
Safeguards related measures and requirements set forth in the PAM 
(to the extent they concern impacts on affected people during 
construction), and any corrective or preventive actions set forth in a 
Safeguards Monitoring Report; (b) make available a budget for all such 
environmental and social measures; and (c) provide the Borrower with 
a written notice of any unanticipated environmental, resettlement or 
indigenous peoples risks or impacts that arise during construction, 
implementation or operation of the Project that were not considered in 
the IEE, the EMP, and the PAM. 

 
 
To be complied 
with. 

4 5 10 Safeguards Monitoring and Reporting 
The Borrower shall cause the EA to do the following: (a) submit 
Quarterly Safeguards Monitoring Reports as part of the Project 
progress reports to ADB and disclose relevant information from such 
reports to affected persons promptly upon submission; (b) if any 
unanticipated environmental and/or social risks and impacts arise 
during construction, implementation or operation of the Project that 
were not considered in the PAM, promptly inform ADB of the 
occurrence of such risks or impacts, with detailed  of the event and 
proposed corrective action plan; and (c) report any actual or potential 
breach of compliance with the measures and requirements set forth in 
the EMP and the PAM promptly after becoming aware of the breach. 

 
To be complied 
with. 

5 5 12 Gender and Development 
The Borrower shall ensure that (a) the GAP is implemented in 
accordance with its terms; (b) the bidding documents and contracts 
include relevant provisions for contractors to comply with the measures 
set forth in the GAP; (c) adequate resources are allocated for 
implementation of the GAP; and (d) progress on implementation of the 
GAP, including progress toward achieving key gender outcome and 
output targets include, but not limited to: (i) at least 60% female 
students receiving a scholarship for the highest achieving science 
stream students from Grades 11 and 12 beginning study year 2017-
2018 in accordance with the GAP; (ii) all female teachers posted in 
disadvantaged provinces, including ethnic minority areas, receive 
additional hardship allowance over 4 years by quarter 4 of 2021; (iii) 
female teachers and married couples are given priority for provision of 
housing units in schools by quarter 4 of 2019 in accordance with the 

 
To be complied 
with. 



 

Page | 37

No  Article/ 
Schedule 

 Para. 
No. 

Description Status 

GAP; (iv) 100% females in current management positions (director, 
vice director and senior staff levels) received  management training; (v) 
at least 40% women USE teachers receive in-service training in math, 
science, ICT, and career counselling; (vi) at least 40% of 500 NIE 
fellowships are provided to female teacher candidates and/or qualified 
teacher training providers by quarter 4 of 2021; (vii) guidelines on the 
management and use of school resources include strategies to 
encourage participation of female education managers; and (viii) 
monitoring and evaluation data is disaggregated by sex and ethnicity. 

 

ANNEX 4: GENDER ACTION PLAN 

Project Outputs Actions Proposed Status/Remarks 

Output 1:  Access to 
upper secondary 
education improved 

 Ensure that data on high math and science achievers 
is disaggregated by sex, poverty and disadvantaged 
area, in line with the approved selection criteria 

 Provide 6,000 2-year scholarships (60% to female 
students) for the highest achieving science stream 
students from Grades 11 and 12 beginning 
SY2017/2018, 60% of whom come from 7 
disadvantaged provinces, including ethnic minority 
areas, and 40% from Secondary Resource Schools 
(SRS) in non-disadvantaged provinces, by Q4/2021 

 In May, the first batch of 1,470 
scholarship students (60% females) 
was selected from Grades 11 and 12 
from 
o 7 disadvantage provinces including 

ethnic minority areas - 900 students 
(527 females) 

o From other provinces - 570 students 
(342 females) 

  
 The first phase scholarship is to be 

provided in 25 provinces in July and the 
second phase was in Aug 2018 

 Scholarship enrolment, completion and teacher 
placement figures from NIE are disaggregated by 
sex, place of origin and place of deployment 

 Ensure that 938 USE teachers (all female teachers 
in the target areas provided) posted in 7 
disadvantaged provinces, including ethnic minority 
areas, receive additional hardship allowance over 4 
years by Q4/2021 

 67 teacher trainees of Science, Math, 
Computer Science and Foreign 
language subjects from Mondulkiri, 
Rattanakiri, Koh Kong, Stung Treng, 
Pailin, Odor Meanchey, Kratie, Tboung 
Khmum, and Banteay Meanchey were 
selected and provided. 

 Hardship allowance was provided to 
422 (89 females) USE teachers posted 
in 7 disadvantaged provinces, including 
ethnic minority areas, in SY 2018-2019. 
New teachers who will be deployed in 
November 2018 will also be provided 
with hardship allowance 

 Undertake a gender assessment of the impact of 
student and teacher scholarships; pilot of additional 
hardship allowance and share lessons learned with 
NIE, the GWG and other stakeholders 

 After providing students and teacher 
scholarships, a gender assessment will 
be undertaken in Q4 2018 and the 
lessons learnt will be shared with NIE, 
the GWG and other stakeholders. 

 The facility survey will ensure that data collected is 
disaggregated by sex, using the facility, location, and 
that security issues, especially for female teachers 
are considered 

 The facility survey will be conducted in 
Q4 2018. 

 Ensure that 44 teacher housing units (with priority for 
female teachers and married couples) are provided 
in schools by Q4/2019, of which 70% are in 7 
disadvantaged provinces and 30% are in high 
teacher shortage areas 

 Ensure that identification of school sites for the 
upgrading of LSS to USS classrooms prioritizes 
disadvantaged areas with classroom shortages and 
female and female enrolments and make the 
following renovations:  
o Upgrade 5 LSS in 7 disadvantages provinces to 

USSs by Q4/2019, ensuring the provision of a 
safe school environment for female and male 

 Site screening and safeguards 
assessment of all school locations for 
building SRCs, teacher housing, and 
upgrading LSSs to USSs and 
overcrowded schools were completed 
by the end of 2017. 

 The designs are complete and the 
bidding documents, including the 
costing, are in various stages of 
completion. 

 There are 3 living rooms in a teacher 
housing with rest room and small 
kitchen place in each living room 
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Project Outputs Actions Proposed Status/Remarks 
teachers and students (e.g. security and 
separate toilets and private washing facilities) 

 Separate rest rooms have been 
provided for girls and boys students in 
the school buildings 

 SRCs have been provided with 
separate rest rooms for male and 
females  

 DGSE issued Selection Criteria for 
teacher housing on 22 March 2018. 
Two of the eight criteria focus on 
schools with teachers transferring from 
other areas especially female teachers, 
and schools with newly married 
teachers, who come from distant areas.  

 Develop a gender responsive communications 
strategy and ensure community awareness 
campaigns enhance communities’ knowledge and 
understanding about the value and benefits of 
investing in girls’ and boys’ education at USE, the 
Project’s gender equity interventions (e.g. student 
and teacher scholarships and teacher incentives), 
and the provision of upgraded facilities such as 
science laboratories. 

 The community awareness 
dissemination for school directors, 
deputy directors, school secretaries 
and commune leaders were conducted. 
339 (34 females) participated in April 
2018 in Kampong Chhnang, Pursat, 
and Kampong Thom. 

Output 2: Quality and 
relevance of upper 
secondary education 
improved 

 Review USE curriculum in science and math 
subjects and check for gender bias, upgrade to 
regional/international standards and make changes 
to remove gender stereotyping by Q1/2018 

 USE curriculum in science and math 
subjects reviewed in late 2017 and 
waiting for NIE Singapore to upgrade 
this curriculum to international 
standards. 

-  

 Review and upgrade curriculum for USE pre-service 
and in-service Teacher Training as above, by 
Q4/2017 

 Workshop on PRESET on Teaching 
Manual and Training of pedagogy 
conducted 

 Workshop on INSET program on 
Content and training program 
conducted 

 A five-day workshop to harmonize the 
NIE’s PRESET Syllabus conducted 

 A five-day workshop conducted from 27 
April to 1 May for 60 participants (13 
females) to harmonize the NIE’s INSET 
Syllabus and contents 

 Ensure that 100% of female and male USE students 
and teachers have access to 3,000 teacher guides 
for all Grade 12 subjects by SY2017/2018 

 The teacher guides ratio is to be  1:1 in 
7 disadvantaged provinces  

 The NGS will liaise with the NIE and TTD to ensure 
that all equipment and laboratory facilities to be 
provided are relevant and safe for use by female and 
male teachers at training institutions and schools, 
and by female and male students 

 To be cooperated with NIE to full to 
ensure safe for use by female and male 
teachers 

 Ensure female participation in training courses on the 
management, use and maintenance of equipment, 
and provide professional development for 250 USE 
teacher educators (217 science and math, and 33 
ICT) of whom 40% are female 

 The Training document on ICT used 
for teaching and learning was 
developed in 2018 

 Professional development training will 
be conducted in Q4 to 250 USE 
teacher educators (217 science and 
math, 33 ICT), Core trainers (30 
RTTC, 5 NIE, 5 TTD, and 5 RUPP) 
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Project Outputs Actions Proposed Status/Remarks 

 13,300 (40% women) US teachers received in-
service training in math, science, ICT, and career 
counselling 

  
 Ensure that 40% of 500 NIE fellowships are provided 

to female teacher candidates and/or qualified 
teacher training providers by Q4/2021 

 Held consultative workshop to finalize 
the Career Guidance Manual for 
Grades 10 to 12 in Takeo in Sept 
2018, 18 participants (female 4) 

 After collecting data and information 
for preparing Career Counselling 
service in 2017, the manual on career 
counselling for students G10, 11 and 
12 was drafted and it will be finalized 
in Q4 2018. This will be finalized when 
REI is recruited 

 36 eligible teacher candidates (9 
females) from 6 of 7disadvantaged 
provinces enrolled and they will 
receive a fellowship grant in SY 2017-
2018 

Output 3: 

Institutional capacity 
for planning, 
management, and 
delivery of education 
strengthened 

 Integrate aspects of the MoEYS Gender 
Mainstreaming Policy 2016-2020 into the leadership 
training program for USE directors and vice directors 
and DOE and POE officials 

 This will be done after recruitment of 
REI so as to integrate the gender 
dimension into the NIE training 

 Ensure that EMIS training conducted by Q4/2019 
includes instruction in how to explain in narrative 
form the sex-disaggregated data collection, analysis, 
planning and reporting along with the tables of 
statistics, so that readers can obtain meaningful 
information 

 Four consultation workshops on 
module on EMIS data management 
and analysis for school directors:  
o In Kampong Chhnang, 02-05 Oct 

to 56 participants (8 females)  
o In Battambang, 02-05 Oct to 56 

participants (9 females) 
o In Kampong Cham, 23-37 April 

with 70 participants (14 females) 
o In Kampot, 25-29 June with 62 

participants (10 females) 
 This module has been finalized in June  
 The first training on EMIS data 

management and analysis to 48 
targeted school directors will be held 
on 17-21 September in Pursat 

 Provide 288 USS management staff (Directors, Vice 
Directors, senior staff) with management training, by 
Q4/2021 with all females currently in these positions 
trained 

 Waiting for REI 

 Ensure the guidelines on the management and use 
of school resources include strategies to encourage 
participation of female education managers 

 (DGSE have not prepared this 
guidelines yet) 

 Updated guidelines on the promotion of STEM and 
use of these resources include strategies to 
encourage participation of female education 
managers 

 STEM policy dated March 2016, 
Guideline No. 13 dated 2016, has 
provision to establish student study 
clubs on maths and science, with no 
specific reference to female 

 Updated guidelines on the promotion of STEM and 
use of these resources (e.g. science laboratories) 
includes ways to encourage more girls and boys to 
study science and technology subjects 

 Ministry formulated committees, sub-
committees and secretariat to 
implement STEM policy, dated August 
2018, letter no. 6300 

 Ensure that all M&E training includes instruction on 
how to measure management and resource use 
against gender responsive indicators which capture 
qualitative as well as quantitative outcomes 

 This training will be conducted in Q1 
2019 

 Train 450 staff on comprehensive M&E giving 
ensuring maximum female participation, by Q4/2019 

 M&E framework on SRS drafted and 
consulted on 21-23 May 2018 with 75 
participants (9 females) 

 M&E tools piloted in July at 10 SRSs 
in 5 provinces. 
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ANNEX 5: FIELD TRIP REPORT ON THE PROPOSED NEW SRS IN FIVE 
PROVINCES 
 
16 to 17 August 2018 

 
 
1 RATIONALE OF THE FIELD TRIP 

 
Fourteen (14) new secondary resource schools (SRS) are to be established under the Upper 
Secondary Education Sector Development Project (USESDP), in addition to the thirty-six existing 
SRSs established under EEQP and ESDPII. The project envisaged the establishment of only 12 
SRSs originally but it was agreed during the Loan Fact Finding Mission of USESDP II that two 
additional SRSs will be established. A written request letter has been submitted to ADB for formal 
approval of two additional SRSs in Prey Veng and Tbong Khmum province.  
 

2  OBJECTIVES OF THE FIELD TRIP 
 

The main purpose of the field trip was to inspect some of the proposed SRSs, their readiness to 
take ownership of the new Secondary Resource Centers (SRCs) which will be built under the 
project during the construction period and after hand-over as well as the use of the SRCs for 
enhancing science and ICT education in the SRSs and the networked schools. During the field 
trip, the proposed sites for the new SRCs were also inspected to determine whether the proposed 
sites were suitable and whether there were any special considerations which had to be taken into 
account in the drawings and bills of quantities.  
 Aim:  

o To examine the suitability of the proposed location of the SRC and any special design 
and cost considerations, which needed to be taken into account 

o To discuss with the Director, Deputy Directors, teachers and administrative staff 
about the status of the various teaching-learning indicators as per the prepared 
questionnaire   

o To extract relevant information for inputs into the project Inception Report 
 Expected outcomes:  

o Potential SRS visited 
o Proposed sites for the SRCs examined 
o Various teaching-learning indicators collected  
o More insight gained for writing the project Inception Report 

 
3  THE TEAM  
 

The PIC Team Leader, Dr. Sriram Bhagut Mathe, had requested a field trip from Monday, 13 
August to Friday, 17 August, to visit the proposed SRSs in 8 provinces. Due to the important 
meeting of the PCU on Wednesday morning on 15 August 2018, the official Mission letter Order 
No.6722 was issued on the 15th of August 2018. In the Mission Order, a team of eight people was 
nominate to undertake the field visit to visit the proposed SRSs in eight provinces: Prey Veng, 
Tbong Khum, Kampong Chhang, Pursat, Kandal, Preah Sihanouk, Koh Kong and Kampong 
Speu. Due to the upcoming national examinations starting on the 20th of August, the field visit had 
to be restricted to only 2 days – 16 and 17 August 2018 and the site visit had to be reduced to 5 
SRSs in Prey Veng, Tbong Khmum, Kampong Speu, which were visited on the first day, and 
Pursat and Kampong Chhnang the next day. The Team Leader, Dr. Sriram Bhagut Mathe and 
the Deputy Team Leader, Dr. Prak Polla, was accompanied by Dr. Lim Sovanna, Deputy Director 
of Department of Construction on the first day.  

 
4 FIELD TRIP PREPARATION 

 
To make the field trip effective, a questionnaire, comprising of 5 questions in English and Khmer 
was prepared by the consultants and was shared with the project management. The list of 
relevant contacts and their contact details were collected and the relevant School 
Directors/Deputy Directors were informed. The officers of the POE Secondary Offices were also 
informed of the proposed field trip. 
 

5  QUESTIONNAIRE  
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The questionnaire comprising of five questions in both English and Khmer was developed in 
consultation with the Team Leader to make the meeting with the school officials more effective 
and also to get valuable feedback for preparation of the Inception Report. The questionnaire is 
given in Annex 6. The questionnaire focused on: 
o Secondary Resource School (SRS): including the concept, policy guidelines, networking, 

benefit, how best to use the SRS, ownership in maintenance/protection,  and any difficulty 
anticipated in the implementation of the SRS and network 

o Textbook utilization including the student: textbook ratio, adequacy, utilization policy 
(distributing/ lending/ collecting) and the use of the library 

o  Quality teaching & learning including the current situation of the teaching of Math, Science 
and ICT, subject technical meetings, students learning situation (study club), teacher 
improvement plan and students’ achievement 

o School management and leadership including the training on school management in general 
as well as SRS management and leading the network  

o Safeguards for the SRC construction 
 

6 FIELD VISIT 
 
The following five SRSs in five provinces were visited: 

S. 
No. 

DAY/DATE PROVINCE 
PROPOSED 
SRS 

SCHOOL 
DIRECTOR 

CONTACT 
DETAILS 

1 
Thursday, 
16 Aug 
2018 

Prey Veng 
Peam Ror 
USS 

Mr. But Bunthan 
011-93-96-91 
015-93-96-91 
097-20-29-202 

2 Tbong Khmum 
O Reang Ov 
USS 

Mr. Heng Hokvy 
017-59-98-78 
088-42-52-520 

3 Kampong Speu Oudong USS 
Mr. Sort 
Samnang 

012-21-99-58 

4 Friday,  
17 Aug 
2018 

Pursat Kakor USS 
Mr. Chey 
Montha 

017-32-25-27 

5 
Kampong 
Chhnang 

Bari Bo USS Mr. Ly Bunka 012-95-54-45 

 
7 PEOPLE MET 

 
The team met altogether 25 people, including three females, viz.  1 Head of District Office of 
Education (DOE), 2 school directors, 3 deputy school directors, 2 cashiers, 5 secretaries, 3 school 
staff, 1 DOE Officer, 3 subject technical group leaders (TGL) and 5 teachers. 
 

8 INFORMATION COLLECTED FROM THE FIELD TRIP 
 
The information collected from the field trip is given in the following table: 

 No DESCRIPTION 
 Peam Ror 

USS, PREY 
VENG 

 O Reang Ov 
USS, TBONG 
KHMUM 

 Oudong 
USS, KG 
SPEU 

 Kakor USS, 
PURSAT 

 Bari Bo USS, 
KG CHHNANG 

1 Yr Established 1962 1996 1964 1997 1963 
2 USS in district 1 3 4 3 2 
3 USS in province 29 23 24 15 16 

4 Oldest/Biggest? 
 1st and biggest 

in district 
 Oldest in district 

 Oldest in 
district 

 Oldest in 
district 

 One of the 
oldest in district 

5 Grades 7-12 7-12 7-12 10-12 7-12 

6 Students (Girls)  2003 (F:958) 1857 (F:1011)  1383 (F:704)  813 (F:411)  1809 (F:985) 

7 USS students 

 Gr 10: 419 

 Gr. 11: 320 

 Gr. 12: 341 

 Gr 10: 321* 

 Gr. 11: 186 

 Gr. 12: 163 

 Gr 10: 232* 

 Gr. 11: 191 

 Gr. 12: 153 

 Gr 10: 335 

 Gr. 11: 259 

 Gr. 12: 219 

 Gr 10: 491 

 Gr. 11: 336 

 Gr. 12: 341 

8 Teachers (F)  114 (F:44)  65 (F:23)  63 (F:20)  56 (F:21)  78 (F:23) 
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 No DESCRIPTION 
 Peam Ror 

USS, PREY 
VENG 

 O Reang Ov 
USS, TBONG 
KHMUM 

 Oudong 
USS, KG 
SPEU 

 Kakor USS, 
PURSAT 

 Bari Bo USS, 
KG CHHNANG 

9 
Difficulty Sc, Math, 
ICT Teachers 

 No problem in 
finding 
teachers 

 Not much 
problem 

 Not much 
problem 

 Not much 
problem 

 Not much 
problem 

10 SRC Location 

 Filled up land, 
level has to be 
raised to 1 m 
above road 

 Very near the 
entrance; 
suitable 

 Behind the 
existing 
football 
ground; this 
ground needs 
to be shifted 

 Next to 
highway; 
suitable 

 Next to highway; 
suitable 

11 Area of SRS     2 hectares  10,189 sq m. 

12 Ownership of SRC 

The purpose of SRC and the need for SRC to take ownership during 
construction to ensure quality of construction were explained to the participants; 
Director, Dep. Directors, and 2 others from each SRS to be trained on daily 
supervision and mistakes to be instantly captured on the phone and 
immediately reports. 

11 General Impression 

School has 
been a 
shelter for 
families and 
cattle due to 
flooding of 
surrounding 
land. 

 Existing building 
in very poor state 
needs to be 
demolished by 
the school at its 
own cost. SRC 
to be build. 

Looks very 
organized 

General 
upkeep is 
OK 

 Three new 
buildings are 
coming up; this 
SRS has the 
potential to be a 
very well-
resourced 
school. 

*The data in 2016/17 
 

9 CONCLUDING REMARKS 
 
The field trip of 2 days and 1 night was successfully completed with the locations of the proposed 
SRCs in 5 SRSs in 5 provinces inspected and found suitable and the questionnaires were 
completed. 
 

10 CONSTRAINTS 
 
In one of the schools, both school director and the deputy school directors were not available due 
to their preoccupation with the Grade 12 National Exam preparation. 
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ANNEX 6: THE QUESTIONNAIRE (MENTAL MAP) FOR THE SRS FIELD TRIP  
 
1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

…………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………… 
 How to best use the SRS? (students & network)  

…………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………… 
 Ownership: maintenance, protection, safety, supply of electricity/ water…  

…………………………………………………………………………………………………………………………
……………………………………………………………………………………………… 
 Anticipating any difficulties (network schools, students involvement…)  

…………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………… 
2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting policy…)  

…………………………………………………………………………………………………………………………
……………………………………………………………………………………………… 
 Textbooks in the library   

…………………………………………………………………………………………………………… 
……………………………………………………………………………………………………………3.Quality 
teaching & learning:  
 Situation of teaching(Math/ Science, ICT): technical meeting  

…………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………… 
 Situation of learning: study club  

…………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………… 
 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 

students’ achievement  
…………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………… 
4.School management & leadership:  
 Number of (deputy) director received the training  

…………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………… 
 SRS Management & Leading the network  

…………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………… 
5. Safe guard  
…………………………………………………………………………………………………………………………
……………………………………………………………………………………………… 
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ANNEX 7: PEOPLE MET DURING THE FIELD TRIP 
 
1.Peam Ror Upper Secondary School, Prey Veng province 
 1.Mr. Chham Phearum Head of Peam Ror District Office of Education (DOE) 
 2.Mr. But Bunthan  School Director  
 3.Mr. Ung Chhar Vireak Cashier 
 4.Mr. Keo Sabo  Secretary 
 5.Mr. Sao Vanna  Staff of the school 
 6.Mr. Leang Nomoul  DOE Officer 
 
2.Hun Sen O Reang Ov Upper Secondary School, Thbong Khmum province  
 1.Mr. Heng Hokvy  School Director  
 2.Mr. Khem Bun Srim  Biology teacher   
 3.Mr. Heu Leang Srung  Physics teacher  
 
3.Udong Upper Secondary School, Kampong Speu province 
 1.Mr. Tort Samnang  School Deputy Director  
 2.Mr. Son Piseth  School Deputy Director  
 3.Mr. Ngieb Keanghour  Teacher  
 4.Mr. Chor Darith   Teacher  
 5.Mr. Chey Lyda   Secretary  
 
4.Kra Kor Upper Secondary School, Pursat province 
 1.Mr.  Chey Montha  School Deputy Director  
 2.Ms. Nhorch Hoeung  Secretary  
 3.Mr. Em Khorn    Cashier  
 4.Mr. Hang Sovanna   Subject Technical Group Leader  
 5.Mr. Choun Sinatha   Staff  
 6.Mr. You Rith   Subject Technical Group leader  
 7.Mr. Phai Sopheak  Subject Technical Group leader  
 
5.Hun Sen Bori BO Upper Secondary School, Kampog Chhnang province 
 1.Ms. Ly Vannara  Secretary in charge of lower secondary school level 
 2.Ms. Touch Phyra  Secretary in charge of USS level 
 3.Mr. Nget Sonat    Grade 12 Khmer Literature teacher   
 4.Mr. Hourn Narin   Office Staff  
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ANNEX 8:  RESULTS OF THE FIELD VISIT FOR EACH SCHOOL  
 
1.PEAM FOR UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
 
1.1.Province:   Prey Veng 
1.2.Potential SRS:  Peam Ror Upper Secondary School (USS) 
1.3.People met :  6 people 
 1.Mr. Chham Phearum Head of Peam Ror District Office of Education (DOE) 
 2.Mr. But Bunthan  School Director  
 3.Mr. Ung Chhar Vireak  Cashier 
 4.Mr. Keo Sabo   Secretary 
 5.Mr. Sao Vanna  Staff of the school 
 6.Mr. Leang Nomoul  DOE Officer 
 
1.4.History and statistics: 
 There are 13 districts/city in Prey Veng province.  
 There are 29 USSs including one private school 
 The school was built in 1962, it was comparable to Preah Angdourng USS in the provincial town in 

term of the oldest USS in the province  
 In Peam Ror district, there is only one USS, it is this school. 
 The school comprises of lower secondary and upper secondary school level: Grade 7 to Grade 12 
 Total students:  2003 (958 females); Grade 10 = 419, Grade 11=320, Grade 12 = 341 
 Total teachers: 114 (44 females) 
 
II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

o The director is well aware of the concept and some benefit of the SRS but does not have the SRS 
policy 

 How to best use the SRS? (students & network)  
o The director is head of the cluster schools (there are 8 network schools). 
o All network schools come here to have the monthly technical group meeting (every month) 
o So, there will be the best use of the SRS for both the school & its network 

 Ownership: maintenance, protection, safety, supply of electricity/ water…   
o Both water (tank, well and water storage) and electricity are available in the school to supply the 

SRS 
o The school ensure that they will well maintain the provided resources 
o There has not been any lost items in the school (Good safety) 

 Anticipating any difficulties (network schools, students involvement…)  
o The cluster schools are located close to this schools so do the students, so it is envisage that there 

will be no problem for teachers and students travelling to this SRS for learning 
2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o Textbook: student ratio = 1:2 
o School has a policy for students to borrow, use and return the textbook 
o Students whose textbooks are lost will buy the new ones to return to the school 

 Textbooks in the library   
o There is a reading session in the school that require students to go to the library and read 
o Students like reading as there are many students go to read the books 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o There are 12 computers in the school. They were provided by the KAPE project 
o There is one ICT teacher to teach the computer 

 Situation of learning: study club  
o Student’ study clubs were created by schooling subject, but they are not functioning well because 

there is a shortage of classroom in the school. 
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o Some students (the study clubs) come to study on Sunday in the school when the rooms are 
available. 

 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 
students’ achievement 
o The director wants to improve the capacity of his teachers, especially on the Science subject 
o There are some laboratory equipment provided by the STEMSAM (Japanese) project but there is 

no laboratory to conduct the experiment 
2.4.School management & leadership:  
 Number of (deputy) director received the training 

o The director used to attend the training on management and leadership in Prey Veng province 
o The length of the training was 1.5 months 

 SRS Management & Leading the network  
o There seem to be no big problem in managing and leading the SRS and network schools because 

he is the cluster head 
2.5.Safe guard  

o The construction of the SRS will not impact on the other property (land dispute) 
 
 
2. HUN SEN O REANG OV UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
 
1.1.Province:   Thbong Khmum 
1.2.Potential SRS:  Hun Sen O Reang Ov Upper Secondary School (USS) 
1.3.People met:  3 people 
 1.Mr. Heng Hokvy School Director (017-599-878) 
 2.Mr. Khem Bun Srim Biology teacher (012-656-152)  
 3.Mr. Heu Leang Srung  Physics teacher (011-479-184) 
 
1.4.History and statistics: 
 The school used to be a lower secondary school (LSS). However, the director did not know when the 

school was built or when it was starting to become the LSS, because he was appointed when the 
school was operating 

 The school became the USS in 1996. 
 The school director said that there are 23 USSs in the province 
 There are 3 USSs in O Reang Ov district 
 There is no problem of the Pure Science teachers 
 Total students:  1857 (1011 females) 
 Total teachers: 65 (23 females) 
 In terms of students registration, O Reang Ov falls in the third rank where the first rank (more students) 

is in Memot USS, followed by the second rank is Sourng USS. 
 
 
II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 
 Concept: Policy guideline, network, benefit 

o The director is well aware of the concept and some benefit of the SRS but does not have the SRS 
policy 

 How to best use the SRS? (students & network)  
o The director has a plan to select science teachers who volunteer to be training on the laboratory. 

This will strengthen the capacity of his teachers 
o He will also encourage teachers in the network schools to be well aware of the advantage of the 

SRS 
 Ownership: maintenance, protection, safety, supply of electricity/ water…   

o The school director ensures the ownership of the SRS 
o He has the solar system that was not only supplying the electricity power to 12 computers but also 

supplying the water-pumping machine. Now, only one computer works and the solar system is still 
good condition. 

o Although the school has limited budget but he can manage the electricity bill  
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o In case that there is it is over the school budget, he can generate from the community 
o He suggests that to have two electricity lines in the SRS (from the current electricity and from the 

solar system). Doing so, it would help school to reduce the cost of electricity bill 
 Anticipating any difficulties (network schools, students involvement…)  

o The school director anticipates that there will be no serious problem in running the SRS and leading 
the network school with the following reasons: 

 At the first start, there might be some students or teachers who are not so actively involving in 
the activities, but eventually they will see the benefit of the SRS and will be actively involved 

 He is new in the management, but he strongly hopes that the MoEYS will not allow the SRS 
to end in failure 

2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o Textbook: student ratio = 1:2 
o School has a policy for students to borrow, use and return the textbook. However, the return results 

in more than 3% lost. 
 Textbooks in the library   

o Students use the library. The school current library should be called “reading room” rather than a 
“library” because it lack of resources and the room is small. 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o There is no shortage of the teachers of Math and Science subject in the school 
o All Grade 12 students in this school opt for the “Science Stream”. In fact there were few students 

opt for the “Social Study Stream” but as the number is small (than 20 students) it cannot be opened.  
o When asking the reason for selecting the Science stream, students said that they like Science. 

They want to be a medical doctor, to be an engineer and so on. Even if they want to be a teacher 
also the teacher of science subject.  

 Situation of learning: study club  
o Student’ study clubs were created since 2013-2014, but so far they have not functioned. The 

reasons are as follows: 
 Many students attend the private tuition taught by their teachers rather than learning with their 

friends. 
 There is a shortage of classroom in the school for students to use 
 Students live far from each other 
 Some students whose live close to each other, their families run the business in the market, 

so there is no space for them to gather to learn in their home. 
o The study clubs that were created were: Math and English 
o In general the students’ study are on and off. There has no proper follow up and no proper programs 

 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 
students’ achievement 
o The first stage is to select the volunteer teachers to help improving the capacity of teachers by 

focusing on both levels: LSS and USS 
o Then develop a clear schedule for using the SRS including the network school 
o Next, to make students interested in learning and researching (compiling): 30% writing test and 

70% practical/ project work 
2.4.School management & leadership:  
 Number of (deputy) director received the training 

o The director used to attend the training on management and leadership in Kampong Cham province 
o The length of the training was 1.5 months twice 

 SRS Management & Leading the network  
o As SRS is the new thing for him so he suggests to provide more training to not only to his school 

but also to the network school 
o He does not worry about the budget but the management the SRS and the benefit provided to the 

students and network school 
2.5.Safe guard  

o The SRS is to be build on the existing old director office 
 The old director office was built by the combination of two group: 

 Former Tycoon Men Sarun (he passed away) 
 Generous people in the community 

o The director assures the safeguard of the demolish the old building from any parties concerns 
o He said that the demolishing plan was also agreed by the provincial office of education (POE) 
o The demolishing would take around one month including the clearance of the inventory at the POE. 
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3. UDONG UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
 
1.1.Province:   Kampong Speu 
1.2.Potential SRS: Udong Upper Secondary School (USS) 
1.3.People met :  5 people 
 1.Mr. Tort Samnang School Deputy Director (012-219-958) 
 2.Mr. Son Piseth School Deputy Director (095-633-305) 
 3.Mr. Ngieb Keanghour  Teacher (089-572-998) 
 4.Mr. Chor Darith  Teacher (012-472-118) 
 5.Mr. Chey Lyda  Secretary (096-448-7406) 
 
Note: The School Director has gone to Korea. He still be in contact by his colleague during the  
 visit and queried about the visiting team (the school last visit conducted by the  
 Department of Construction, but now it is conducted by the Team Leader and Deputy  
 Team leader) 
 
1.4.History and statistics: 
 This school was built in 1964.  
 The school director said that there were 4 USSs in the district and 24 USSs in the province  
 The school needs one more Math teacher as one Math teacher transferred out. For the other Science 

subject there is no problem (e.g., there are 2 Physics teachers, 2 Chemistry teachers, …) 
 Total students:  1388 (704 females). The number of students are comparable with the USSs in the 

district 
 Total teachers: 63 (20 females) 
 There are Grade 7 to Grade 12 in this school. The total USS students are: 673 (342 females) 
 There are 5 network schools 
 
 
II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

o The director and senior management team are well aware of the concept and some benefit of the 
SRS but does not have the SRS policy 

o They attended the course on SRS in Takeo, Kg Chhnag and Stung Treng province. 
o The areas they learned in the courses are: library, school development plan and scholarship for 

students 
 How to best use the SRS? (students & network)  

o The management team (both deputy directors) has a plan to: 
 Strengthen the laboratory because currently there is no teacher in charging of this area.  
 Encourage students to go to the library 
 Encourage teachers of all subjects, esp. Science, to develop an experiment plan including the 

network schools. This is to ensure that there will be no overlapping the schedule of using the 
SRS. 

 Ownership: maintenance, protection, safety, supply of electricity/ water…   
o The school has the worker (labor) to ensure the security and safety of the school properties. 
o There are enough electricity and water supply in the school 
o The school will reserve or allocate the budget for the maintenance 
o In case that the expense is over the school budget, the school will generate additional income from 

hiring the meeting room or using the computer room to the clients. In addition, the school can use 
the budget generated from the bicycle/motorbike parking (looking after) to help supplement the 
expense.  

 Anticipating any difficulties (network schools, students involvement…)  
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o To solve any anticipated problems that may arise in running the SRS, the school management 
team would request the intervention/encouragement from district office of education (DOE) or 
provincial office of education (POE). 

o The school also plans to invite the concerned stakeholders to the meeting with the intervention from 
the POE. 

o The school management team anticipates that there will be no problem about the students’ 
involvement 

2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o Textbook: student ratio = 1:2 
o School has a policy for students to take care of the borrowed textbook for example coating the book 

with plastic/paper cover so that it is not easy to be torn. However, the return results in more than 
3% lost because some students dropped the schools and did not return the textbooks. 

o For students who lost the textbooks or the textbooks were torn apart (not acceptable), they have to 
buy the new textbooks to replace the lost ones. 

o The school policy on textbook return is that when students apply for their new academic school 
year, they must bring along the textbook. The same for those who would like to have their schooling 
certified (to apply for job or transferring), the school issues such request upon their submission of 
the borrowed textbooks. 

 Textbooks in the library   
o The school current library is small, so it is crowded when there are many students enter the room. 
o On average there are around 4000 students using the library per annum 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o Teachers use the MoEYS textbooks to teach the students 
o Currently, many Grade 12 students have opted for the “Social Science Stream”-Around 60% while 

40% opted for the “Pure Science Stream”. 
o Few years ago, many students selected the “Pure Science Stream” but now they return to select 

the “Social Science stream”. There are some reasons as follows: 
 Many students followed their friends in the subject stream selection. 
 Many students who chose the “Pure Science Stream” failed the Grade 12 Exam.  
 The weak students could not follow the subject studies in the “Pure Science stream” 

 Situation of learning: study club  
o Student’ study clubs were created since 2013 for few subjects like Math, Physics and Chemistry. 
o This year the active study clubs are in Grade 12: Group 1 and Group 2. 
o The numbers of students’ study clubs by each grade are: Grade 10 = Grade 11 =Grade 12 = 2 

groups. 
o School encourages and awards students to study hard as well as helping their friend by following  

“A Three-Good Student Slogan: (i) Good student, (ii) Good Child, and (ii) Good friend” 
 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 

students’ achievement 
o The school management team want their staff to update their knowledge and skill through building 

the capacity in terms of: 
 Improving the quality of teaching 
 Improving self-capacity 
 Strengthening the students’ achievement though better assessment methods 

2.4.School management & leadership:  
 Number of (deputy) director received the training 

o The deputy directors used to attend the training on management and leadership in Takeo province 
in 2007 and 2015 

 SRS Management & Leading the network  
o They want to get more training on SRS and network management 

2.5.Safe guard  
o The SRS is to be build on the school premise which is not affect to any other parties 

 There is a concrete wall build by the military camp to clearly split the frontier between the 
school’s and the camp 

 The potential SRS construction is within the school premise and far from the fence 
 The existing food ball court will be moved to the south the SRS. There are more space to move 

as the south frontier is next to the pagoda 
o The school management team also develop a clear master plan for their school for future 

improvement 
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4. KRA KOR UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
 
1.1.Province:   Pursat 
1.2.Potential SRS:  Kra Kor Upper Secondary School (USS) 
1.3.People met :  7 people 
 1.Mr.  Chey Montha School Deputy Director (017-32-25-27) 
 2.Ms. Nhorch Hoeung Secretary (089-91-62-97) 
 3.Mr. Em Khorn   Cashier (011-94-76-09) 
 4.Mr. Hang Sovanna  Subject Technical Group Leader (012-578-272) 
 5.Mr. Choun Sinatha  Staff (089-63-51-13) 
 6.Mr. You Rith  Subject Technical Group leader (096-442-7837) 
 7.Mr. Phai Sopheak Subject Technical Group leader (097-9800-920/ 081-8434-03) 
 
1.4.History and statistics: 
 This school was built in 1997. The oldest secondary school in the district. It is 32 km from the provincial 

town 
 The school director said that there were 3 USSs in the district and 15 USSs in the province  
 There are enough teachers of Math and Science but need one more ICT teacher 
 The school covers an area of 2 ha 
 There is a school director and two deputy school directors, and a total of 56 teachers (21 females) 
 There are 18 classes: Only Grades 10 to Grades 12. The total students are 813 (411 females) 

o Grade 10: 335 students (172 females) 
o Grade 11: 259 students (142 females) 
o Grade 12: 219 students (97 females) 

 
 
II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

o The director and some teachers are some aware of the concept and some benefit of the SRS but 
does not have the SRS policy 

o They attended the workshops on SRS in Siem Reap, Battambang and Kg Chhnag province. 
o In the workshop they were guided on the roles  of the SRS and the school network 

 How to best use the SRS? (students & network)  
o From the directors and teachers’ perspective, once the SRS are ready, they will have a better plan 

development involved by the school networks 
o The plan should include: 

 The maintenance and protection 
 Environment 
 Experiment 
 Research 
 Allowing key stakeholders to access the resources including communities 

 Ownership: maintenance, protection, safety, supply of electricity/ water…   
o The school has good security and safety 
o There are enough electricity and water supply in the school 
o There is a school resource supporting committee to help the school  
o The school also plan to establish the school maintenance and repair committee for the SRS. 

 Anticipating any difficulties (network schools, students involvement…)  
o The school anticipate that there will be no much difficulties arisen from the SRS implementation 

because: 
 The school has a school resource supporting committee to help with some resources 
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 The community is actively involved and help clean the school environment 
 The school will set up a safety committee to ensure the safety at night which can be the 

involvement of the arm force (local police) 
o Currently, this school is the head of the cluster with 13 school networks (2 USSs and 11 lower 

secondary schools). Most directors of these school networks are the former students of the current 
directors, so, the cooperation is good. 

2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o Although the MoEYS provide the textbook with a ratio of 1:2 (one textbook for two students), but 

the schools gain more textbooks from the generous people (HE Keo Ratanak, Electricity of 
Cambodia). As a result, the student: textbook ratio is almost 1:1 

o School has a policy for students to take care of the borrowed textbook.  
 At the beginning of the school year, the school gets the students to have a contract. Therefore, 

the textbook return rate is high 
 Another policy is that, a student will received his/her ID or a Schooling Record Book unless they 

return the borrowed books 
 Textbooks in the library   

o The school current library is small, a normal classroom, which can be accommodated around 10 
students to read 

o It is strongly hope that when there is a big convenient library, there will be more students using it. 
2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o Even currently there is no ICT teacher, once the SRS is ready the school will get someone who 
know computer to teach (either they are in the school or in the school network). This is to ensure 
that the SRS is well operated and best utilized. 

o There is a regular monthly subject technical meeting in the schools 
 Situation of learning: study club  

o Student’ study clubs were created by grade. It is organized and monitored by the Youth Council. 
o There is a daily activity of the study club 
o Some students prefer learning in the private tuition taught by the teachers while the other prefer 

learning in their group 
o There has no clear management and monitoring of this study club by the school 

 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 
students’ achievement 
o Once we have modern materials (ICT,..) in addition to the good location, the school will encourage 

all staff to improve their capacity by: 
 Using the school off-time duty to learn e.g. between 10:00 and 11:00 for some teachers 
 Ensuring that all the time slot will be used 

o Many teachers want to apply the practice of their lesson in their students learning assessment, but 
they do not have the laboratory or equipment. They think that 30% of the students learning 
assessment should be done by pen-paper while the 70% will be done by practical work in the 
laboratory. 

2.4.School management & leadership:  
 Number of (deputy) director received the training 

o All the director and deputy directors attended the training on management and leadership in Pursat 
province. The director attended the first Phase training (2 weeks twice) while the deputy attended 
the second phase training 

 SRS Management & Leading the network  
o They want to get more training on SRS and network management 

2.5.Safe guard  
o The SRS is to be build on the school premise which is not affect to any other parties 

 There were two places to build the SRS: (a) the first place near the wall next to the school 
frontier, and (b) move inwards the school compound 

 The second one (b) suggested by the provincial governor with the agreement of the community 
o The school has an official land license. The new land license, a systematic renew one, has been 

organized but not issue yet. 
 
 

5. HUN SEN BORI BO UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
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1.1.Province:   Kampong Chhnang 
1.2.Potential SRS:  Hun Sen Bori Bo Upper Secondary School (USS) 
1.3.People met :  4 people 
 1.Ms. Ly Vannara Secretary (017-76-79-03) in charge of lower secondary school  
    level 
 2.Ms. Touch Phyra Secretary (096-77-87-478) in charge of USS level 
 3.Mr. Nget Sonat   Grade 12 Khmer Literature teacher  (089-63-81-17) 
 4.Mr. Hourn Narin  Office Staff (077-47-13-64) 
 

All school Director and Deputy School Directors were on the Grade 12 Examination  
mission, but still could be contacted with his secretary to answer the questions asked  
by the team. 
 

1.4.History and statistics: 
 This school was built in 1963 during the King Father period. The oldest secondary school in the 

district.  
 The Secretary said that there were 2 USSs in the district and 16 USSs in the province  
 There are enough teachers of Math and Science but no ICT teacher 
 The school covers an area of 109,189 square meters 
 There are Grades 7 to Grades 12. The total students are 1809 (985 females) 

o Grade 10: 491 students (272 females) 
o Grade 11: 336 students (183 females) 
o Grade 12: 341 students (196 females) 

 
 The Secretary and teachers met claimed that their school has a Master Plan for construction and 

development 
 
 
II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

o The school management team and teachers are well aware of the SRS concepts because: 
 The director, deputy directors and secretary attended  the SRS course in Kampong Speu 

province not have the SRS policy 
 The subject technical group leader (TGL), librarians also attended the training  
 However, their understanding are not so deep 

o They have not seen the SRS policy or SRS standard 
 How to best use the SRS? (students & network)  

o From the teachers and secretary met, their perspective are to maximize the use of the SRS. For 
example, although they do not have an ICT teacher, they will ask an English teacher, in the school, 
who know computer to teach computer in the SRS rather than waiting for the supply of the ICT 
teacher from the POE/MoEYS 

 Ownership: maintenance, protection, safety, supply of electricity/ water…   
o The school has a security guard 
o There are enough electricity and water supply in the school.  

 The electricity is supplied by the private firm (KHR 790 /KW) 
 The school have some wells to supply the water 

o The people met said that from they had been informed in their training/workshop that there are 
some budgets for the operation of the SRS. This means that they have some budget to main the 
SRS. 

o In case that the budget is not enough, they develop the plan to generate income like hiring the 
meeting in the SRS. 

 Anticipating any difficulties (network schools, students involvement…)  
o The secretaries and teachers met though that to avoid any difficulties, there must be a proper 

planning, especially developing a flexible schedule for using the SRS 
2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  



 

Page | 53

o 1:2 for Khmer subject and 1:1 for Science. The reasons that there are more books for Science is 
that many students who select the “Pure Science Stream” have bought their own textbooks, so the 
remaining textbook were allocated to those who did not have. Hence, the ratio 1:1 

 Textbooks in the library   
o Many students use the library 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o There are enough teachers of Math and Science but no ICT teacher 
o There is a regular monthly subject technical meeting in the schools. 
o This school is the head of the cluster. There are 5 network schools under this cluster. 

 Situation of learning: study club  
o Student’ study clubs were created in 2015, mainly in Grade 12 for the Smart students 

 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 
students’ achievement 
o The teachers met said that in their mind, they think that for students’ learning assessment, there 

should be 50%:50%, which mean that 50% of the students learning assessment should be done 
by pen-paper while the 50% will be done by practical work in the laboratory. 

2.4.School management & leadership:  
 Number of (deputy) director received the training 

o There were three people (director and deputy directors) attended the training on management and 
leadership in Kampong Cham province. The duration was 2 weeks. 

 SRS Management & Leading the network  
o They want to get more training on SRS and network management 

2.5.Safe guard  
o The SRS is to be build inside the school premise 
o The Prime Minister is building two two-story buildings and one office building. The constructions 

are being in the process.  
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ANNEX 9: FIELD TRIP REPORT ON SIX SECONDARY RESOURCE SCHOOLS 
(SRS) WHERE THE FIRST PHASE OF SECONDARY RESOURCE CENTRES (SRC) 
ARE BEING BUILT IN SIX PROVINCES 

 

18 TO 20 SEPTEMBER 2018 

 

1 RATIONALE OF THE FIELD TRIP 
 

Fourteen (14) new secondary resource schools (SRSs) are to be established under the Upper 
Secondary Education Sector Development Project (USESDP), in addition to the 36 existing SRSs 
established under EEQP and ESDPII. So, by the end of this project , there will be a total of 50 
SRSs providing support to 247 network schools.  
 
The Secondary Resource Centers (SRCs), which are going to be built in the 14 SRSs have been 
split into two phases, with 6 SRCs to be built under Phase 1 and the remaining 8 to be built in the 
second phase. The contract for the first phase of SRCs was signed on 24 August 2018. During 
the field trip, the construction had not started, even though the construction was supposed to start 
by 15 days after contract signing.  
 
The 6 SRSs which were visited are Hun Sen Skun Upper Secondary School (USS), Kampong 
Cham, Hun Sen Sampheak Boreak USS, Kratie, Kampong Thom USS, Kampong Thom, Anlung 
Veng USS, Odor Meanchey, Poipet Krong USS, Banteay Meanchey and Samdech Techo Hun 
Sen Phnom Sampoeuv USS, Battamabang.  

  
2  OBJECTIVES OF THE FIELD TRIP 
 

The main purpose of the field trip was to inspect the construction sites, to confirm their suitability 
and any changes, which had to be made, as well as to provide some basic training to key 
stakeholders of the schools so as to enable them to conduct daily supervision of the construction, 
especially in between visits by the project site engineers and engineers from the Department of 
Construction.  
 Aim:  

o To monitor the appropriateness, readiness and progress of the construction sites 
o To propose any site specific changes, which had to be taken into consideration, was 

well as the cost ramifications of the changes proposed 
o To train the School Director, Deputy School Directors, teacher and staff 

representatives, community representative and District Office of Education (DOE) 
representatives on the key monitoring aspects to ensure quality construction 

o To survey the concept of SRS perceived by the key stakeholders and their readiness 
to effectively utilize the SRS including teaching-learning indicators as per the 
prepared questionnaire   

o To extract relevant information for inputs into the project Inception Report 
 Expected outcomes:  

o The SRS construction sites inspected and site specific changes proposed including 
possible cost variations 

o School directors, deputy school directors, teachers and staff representative of school 
support committee, community and representative of DOE trained on taking 
ownership of the construction and conducting daily supervision to ensure quality 
construction, especially during site visits by the engineers 

o Awareness of the function of SRS assessed 
o Inputs for the Inception Report collected 

 
3  THE TEAM  
 

The field visit team comprised of the PIC Team Leader, Dr. Sriram Bhagut Mathe, Deputy Team 
Leader, Dr. Prak Polla, and Project Site Engineer, Mr. Sam Kol. The team was accompanied by 
Dr. Lim Sovanna, Environmental and  Social Security Officer and Deputy Director of Department 
of Construction (DoC) and Mr. Meas Chhayhan, Engineer of DoC on the second and third day.  
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4  FIELD TRIP PREPARATION 
 

To make the field trip more effective, the following activities were undertaken:  
 Power point presentation on how to monitor the quality of the construction developed by the 

DoC and site engineer 
 A questionnaire, comprising of 5 questions in English and Khmer, was prepared by the 

consultants  
 A set of drawings of the 14 SRSs including the maps, safeguard reports and BoQ were 

compiled for reference 
 Potential people, namely the School director, deputy school directors, teachers and staff 

representatives, representative of the community or school support committee and 
representative of the District Office of Education (DOE), to be met were informed in advance 
and the schools were requested to prepare the LCDs for power point presentation.  

 
Soft copies of the drawings of each SRS and power point presentation on the quality of 
construction were sent in advance to the respective schools by Mr. Sam Kol, Project site engineer. 
 

5 ACTIVITIES DURING THE SITE VISITS 
 
During the site visits, the team examined the sites for their appropriateness and assessed any 
potential cost variation. This was followed by a meeting with all key stakeholders in the school 
meeting room where the briefly, technical training and survey sessions were conducted.  
 
The meetings were divided into four sessions: (i) An introduction and purpose of the visit by Dr. 
Sriram Bhagut Mathe, Team Leader, (ii) the presentation of how to monitor the quality of the 
construction by Mr. Sam Kol, project site engineer, (iii) Environmental and Social Safeguard by 
Dr. Lim Sovanna, Environmental and  Social Safeguard Officer and Deputy Director of DoC and 
(iv) SRS concept survey by Dr. Prak Polla, Deputy Team Leader. 
 

5.1  Introduction and purpose of the visit  
 

The Team Leader, Dr. Sriram Mathe, gave a short introductory remark on the purpose of the visit 
and emphasized the importance of ensuring quality construction. He stated that if the school took 
ownership of the construction and was very vigilant through daily supervision, then the 
construction could be of good quality. This introductory session, which lasted around 20 minutes, 
focused on four important aspects: (i) The selection of SRSs under the project and the project of 
SRC, (ii)the important of the quality of construction, (iii) School ownership ands(iii) key elements 
of quality construction.  

 
The Team Leader explained that all the 14 schools which have been selected under the project 
should feel very proud that the schools have been selected out of all the USSs in the country. 
Therefore, the schools have a great responsibility, especially as the schools will be getting a 2-
storied building of almost USD310,00.00 and an additional USD50,000+ for  furniture, library 
books, computers for the computer lab and science equipment for the science lab. These SRCs 
are for the use not only by the SRSs but by the network schools. Therefore, it is important for the 
SRSs to take ownership of the construction of SRC and complain of any bad construction during 
the construction process, rather than complaining after the construction has been completed.  

 
Quality of construction needs to be ensured through various layers of supervision and monitoring. 
He further stated that this short training session cannot make all participants engineers but at 
least they will be able to identify defective construction materials, bad workmanship and non-
compliance with drawings and specifications during the daily supervision. Mistakes should be 
instantly captured on the phone and immediately circulated to the concerned technical personnel. 

 
He explained that there are four key elements to ensure quality of construction: (i) quality of the 
constructing materials, e.g. cement, steel, sand, aggregate, brick, water etc; (b) quality of 
workforce, namely foreman/engineer and skilled workers, who must be experienced and skilled, 
(iii) quality of the equipment, e.g. cement mixture, vibrator, good shuttering etc.; and (iv) 
compliance with drawings and specifications. All the four elements have to be monitored and 
supervised well. 
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5.2  Presentation on “How to monitor the quality of the construction” 
 

Mr. Sam Kol, one of three project site engineers, who is going to monitor the six construction 
sites, conducted the training session on how to monitor the quality of construction. He will spend 
one day per week on one construction site and whenever there is important casting work to be 
done, or when the school wants his presence due to defective works etc. During his weekly visit, 
he will be conducting additional training for the school officials.   

The first part of the training focused on the basic knowledge of the construction in terms of how 
to identify different types of cement, sand, tile, brick and so on. In case of any doubt, the school 
authorities can ask the foreman or take a photo and send to the engineers of the project/DoC for 
clarification. 

The second part of training focused on the drawings and compliance with specifications. 

5.3  Environmental and Social Safeguard  
 

Dr. Lim Sovanna, Environmental and  Social Security Officer and Deputy Director of DoC advised 
on the key issues related to the environment and social safeguards. A lot of precaution must be 
taken from the start of the constructing work. All relevant parties: construction firm, school, local 
authority and the project must cooperate together to make sure that the construction is of good 
quality. There should be clear instructions about the use of water and electricity, where the 
constructing materials unloaded as well as the whole construction site must be well-secured.  

 
The contractor and site foreman must keep the school informed about the statistics of workers in 
the site, secure the construction site by walls/fences and put up warning signs so that the students 
do not enter the construction sites. The contractor should also ensure that the workers’ quarters, 
toilet etc. are separate from students’ classes, toilets etc.  
 

5.4  The SRS concept survey 
 

A questionnaire comprising of five questions in both English and Khmer was developed to make 
the meeting with the school officials more effective and also to get valuable feedback for 
preparation of the Inception Report. The questionnaire focused on: 

o Secondary Resource School (SRS): including the concept, policy guidelines, networking, 
benefit, how best to use the SRS, ownership in maintenance/protection,  and any difficulty 
anticipated in the implementation of the SRS and network 

o Textbook utilization including the student: textbook ratio, adequacy, utilization policy 
(distributing/ lending/ collecting) and the use of the library 

o Quality teaching & learning including the current situation of the teaching of Math, Science 
and ICT, subject technical meetings, students learning situation (study club), teacher 
improvement plan and students’ achievement 

o School management and leadership including the training on school management in general 
as well as SRS management and leading the network  

o Safeguards for the SRC construction 

The detailed results of the survey is shown in section 8 below 

6 FIELD VISIT 
 

The following six SRSs in six provinces were visited: 

No. 
DAY/ 
DATE 

PROVINCE PROPOSED SRS 
DIRECTOR/ 
DEPUTY 
DIRECTOR 

CONTACT 
DETAILS 

1 
Tue, 18 
Sep 2018 

Kampong Cham 
Hun Sen Skun 
USS 

Mr. Hut Kimhong 
Mr. Sam Sodeth
  

012-28-32-13 
077-23-90-23 

2 Kratie 
Hun Sen 
Sampheak Borak 
USS 

Mr. Koch Many 
Mr. Hay Phen 

068-50-71-33 
012-70-62-07 

3 
Wed, 19 
Sep 2018 

Kampong Thom 
Kampong Thom 
USS 

Ms. Koy Kimheng 
Mr. Lay Tith  

011-61-59-45 
011-72-85-76 
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4 Otdor Meanchey Anlung Veng USS 
Mr. Sreng Komar 
Mr. Theam Song Hor 

012-47-89-88/ 
088-47-89-88 
012-49-77-52 

5 
Thu, 20 
Sep 2018 

Banteay 
Meanchey 

Poipet Krong USS 

Mr. Kem Chan 
Mr. Chhorm 
Chhardet 
Ms. Phach Sokhom 

092-95-77-66 
012-66-88-30 
012-43-63-90 

6 Battambang 
Samdech Techo 
Hun Sen Phnom 
Sampeuv USS 

Mr. Siv Saroeun 
 

016-87-51-29 

 
7 PEOPLE MET 

 
The team met altogether 54 people (including six females), viz.  2 Heads of District Office of Education 
(DOE), 4 Vice Heads of DOE, 5 school directors, 8 deputy school directors, 1 technical group leader, 
14 teachers, 4 school staff, 2 cashiers, 2 librarians, 1 secretary, 1 school support committee 
representatives, 5 community representatives and 5 engineers/foreman from the construction firm. 

 
 

8 INFORMATION COLLECTED FROM THE FIELD TRIP 
 
The information collected from the field trip is given in the following table: 
 

No Descriptions 
Skun USS, Kg 
Cham 

Sampheak 
Borak USS, 
Kratie 

Kampong 
Thom USS, Kg 
Thom 

Anlung Veng 
USS, 
Odormeanche
y 

Poipet USS,  
B.meanchey 

Phnom Sam 
Peuv USS, 
Battambang 

1 SRS concept 

Director and 
Deputy Director 
attended the 
workshop related 
to SRS, but they 
are not aware of 
the SRS policy 
and SRS 
standards 

Director and 
few teachers 
attend the 
workshop 
related to the 
SRS, but they 
are not aware 
of the SRS 
policy and 
SRS standards 

Director has 
not attended 
any workshop 
related to 
SRS;  
Technical 
Group 
Leaders 
(TGL)  have 
attended but 
are not aware 
of SRS 
policy, SRS 
standards 

4 people in 
school, 
including 
director 
attended the 
workshop 
related to 
SRS, but 
they are not 
aware of 
SRS policy 
and SRS 
standards 

3 people in 
school have 
attended 
training on 
managing 
SRS library, 
but are not 
aware of 
the SRS 
policy and 
the SRS 
standards 

Deputy 
directors and 
teachers 
have never 
attended the 
workshop on 
SRS and tare 
not aware of 
the SRS 
policy and 
the SRS 
standards 

2 
How to best use 
the SRS  
 

They have a plan 
for the school & 
its network 
schools to come 
to the SRS to use 
the resource 
center 

They have an 
idea of how best 
to use the SRS 
for both the 
school and the 
network schools 

Director has 
plan ton how 
best to 
maximize use 
resource block; 
she wants to 
use the SRS to 
strengthen the 
quality of 
education 

Director has 
an idea of 
how best to 
use the SRS 
for both the 
school & its 
network and 
agreed not 
using 
resource 
block for 
offices 

Director has 
a plan to 
focus on 
technical 
aspects of 
teaching/ 
learning, eg 
science 
experiments 
after 
resource 
block is built 

Deputy director 
has a plan to 
lead teachers 
and students in 
both his own 
school and the 
network 
schools to do  
science 
experiments 

3 

Ownership & 
ensure 
maintenance, 
safety 

There is a teacher 
dorm so teachers 
can help look after 
the SRC; 
school will use its 
guards & 
cooperate with 
community to 
ensure safety & 
security  

The school will 
use its guards in 
cooperation with 
the students to 
take turn 
guarding the 
schools. Also 
there are 
teachers staying 
in the schools to 
help take care of 
SRC and ensure 
safety 

To ensure 
more safety, 
she plans to 
use the take-
turn-guarding 
the school by 
having the 
school guards 
to take care 
during the day 
time and the 
teachers in the 
night time 

To secure 
more safety, 
the school will 
use its own 
guards 
(taking-turn 
teachers) to 
take turn 
guarding the 
schools 

The school 
will use a 
standby/perm
anent 
guarding 
mechanism 
to ensure 
security and 
safety 

To ensure 
safety and 
secure all the 
resources in 
the SRC, the 
school will ask 
its teachers to 
help look after 
the property 
including 
guarding 
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No Descriptions 
Skun USS, Kg 
Cham 

Sampheak 
Borak USS, 
Kratie 

Kampong 
Thom USS, Kg 
Thom 

Anlung Veng 
USS, 
Odormeanche
y 

Poipet USS,  
B.meanchey 

Phnom Sam 
Peuv USS, 
Battambang 

4 
Anticipating any 
difficulties 

-No problem to 
involve teachers 
and students 
-Many students 
spend much of 
their time to learn 
in private classes, 
so SRC will help 
them to learn 
better 
-If operational 
budget for SRS is 
not enough, 
school will 
cooperate with 
key stake-holders 
to generate 
income to pay for 
electricity and 
water bills  

- No problem to 
involve teachers 
and students 
-If SRS 
operational 
budget is not 
enough, school 
plans to seek 
some voluntary 
contributions 
from students 
who use the 
SRC as well as 
contribution from 
the school 
supporting 
committee/ 
community; but,  
contributions 
from these 2 
sources will not 
be much 

It is envisaged 
that there will 
be no problem 
for teachers 
and students’ 
involvement in 
using the 
resource block 
 

- No problem 
to involve 
teachers and 
students 
-If they do not, 
Director will 
report to the 
senior level 
(DOE/POE). 
-If the SRS 
operational 
budget is not 
enough, the 
school plans 
to seek more 
budget from 
the 
community & 
the provincial 
governor. 
 

- No problem 
to involve 
teachers and 
students’ 
-If the SRS 
operational 
budget is not 
enough, the 
school plans 
to generate 
some income 
to support the 
expense, 
e.g., hiring 
the meeting 
room or 
running some 
private 
lessons for 
students 

It is envisaged 
that there will 
be no problem 
for teachers 
and students’ 
involvement in 
using the 
resource block 
for both its own 
school & the 
network 
schools 

5 
Situation of 
textbook and 
library use 

-Textbook: 
student ratio = 
1:1. 
-School has a 
policy for 
students to 
borrow, use and 
return the 
textbooks 
-The non-
returnable rate 
is 25% 
-2,000 students 
and 130 using 
the library per 
day 

-Textbook: 
student ratio = 
1:1. 
-School has a 
policy for 
students to 
borrow, use 
and return the 
textbooks 
-The non-
returnable rate 
is 10% 

-700 students 
and 40-50 using 
the library per 
day 

-Textbook: 
student ratio is 
1:2.  
-School has a 
policy for 
students to 
borrow, use 
and return the 
textbooks.  
-Librarian, 
Teacher-in-
Charge of the 
class & 
Students Class 
Monitor help 
collect the 
textbook.  
.Non-returnable 
rate is 5%. 
-2,669 students 
and only 40 
using the 
library per day 
because 
existing library 
is too small. 

-Textbook: 
student ratio = 
1:1. 
-School has 
a policy for 
students to 
borrow, use 
and return 
the 
textbooks 
-The non-
returnable 
rate is 30% 
-1,600 
students but 
students do 
not use 
libra-ry 
because not 
many books 
& books are 
not 
interesting 

-If students do 
not use the 
SRC library, 
school will ask 
teachers to (i) 
encourage 
them (ii) set 
class assign-
ment related to 
library (iii) set 
timetable to 
use library 

-Textbook: 
student 
ratio = 1:1. 
-School has 
a policy for 
students to 
borrow, use 
and return 
textbooks 
-The non-
returnable 
rate is 30% 
-1,008 
students, 
but  30 
using the 
library per 
day 
because 
there are 
around only 
100 books 
in the 
library. 

-If students 
do not use 
SRS library, 
the school 
will: (i) 
disseminate 
information 
about good 
library (ii) 
Set timetable 
to use 
library, (iii) 
encourage 
teachers to 
apply  
project-
based 
assignment/ 
research 

-Textbook: 
student ratio = 
1:2 for some 
subjects & 
ratio of 1:1 for 
few subjects. 
-Shortage of 
Social Study 
textbooks 
-School has a 
policy for 
students to 
borrow, use 
and return 
textbook 
-Non-
returnable rate 
is 20%, mostly 
from dropped 
out students  
-Teachers-in-
Charge of the 
class help 
collect 
textbook  
-1,590 
students but 
only 50- 60 
using library 
daily 
-If students do 
not use SRS 
library, school 
will: (i) explain 
to the students 
the importance 
of library, (ii) 
set the 
assignment 
related to the 
re sources in 
the library 
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No Descriptions 
Skun USS, Kg 
Cham 

Sampheak 
Borak USS, 
Kratie 

Kampong 
Thom USS, Kg 
Thom 

Anlung Veng 
USS, 
Odormeanche
y 

Poipet USS,  
B.meanchey 

Phnom Sam 
Peuv USS, 
Battambang 

related to 
resources in 
the library 

6 
Situation of 
teaching (Math/ 
Science, ICT) 

All participants 
expressed that the 
teaching and 
learning in school 
will be changed by 
focusing on more 
practice in SRC 

All participants 
expressed that 
the teaching and 
learning in school 
will be changed 
by focusing on 
more practice in 
SRS 

All participants 
are well aware 
of the 
importance of 
Math, Science & 
ICT in education
-Regular subject 
Technical 
Group meeting 
on teaching & 
learning 
-They 
expressed that 
the teaching 
and learning in 
school will be 
changed by 
focusing on 
more practice in 
SRC 

Regular 
monthly 
technical 
meetings on 
teaching 
methodology 
-Teaching & 
learning in the 
schools based 
only on the 
core textbooks 
while little 
practice to 
prove the 
learning 
theories  
-They 
expressed that 
the teaching 
and learning in 
school will be 
changed by 
focusing on 
more practice 
in SRC 

All 
participants: 
(i) are well 
aware of the 
importance of 
Math, Science 
& ICT in 
education, (ii) 
claim that 
they have 
regular 
subject 
technical 
meetings on 
the teaching 
lessons, (iii) 
promise that 
the teaching 
method will be 
changed by 
focusing on 
more practice 
in SRC 

All participants: 
(i) are well 
aware of the 
importance of 
Math, Science 
& ICT 
-All teachers 
follow the 
MoEYS core 
textbooks and 
in few cases, 
the experiment 
can be done 
using simple 
local available 
resources  
-They all stated 
that the 
teaching and 
learning in the 
school will be 
changed by 
focusing on 
more practice in 
SRC 

7 
Students’ Study 
Club 

6 to 7 clubs 
(Khmer, Math, 
Physics, 
Chemistry, Biology 
& English) 
It was created by 
“Room to Read” 

-One Math club  
-Many students 
have private 
lessons rather 
than join the 
study clubs. So 
clubs are not 
functioning well 
because of the 
private teaching 
by the teachers 

The students’ 
study clubs are 
not working 
because of the 
private teaching 
by the teachers 

Director & 
teachers claim 
that the clubs 
established 2 
years ago. 
-The clubs do 
not function 
well except 
when the 
teachers are 
absent, then 
students 
gather to learn 
in clubs 

Director & 
teachers 
claim that the 
clubs were 
created 4 
years ago, 
and there are 
10 clubs on 
Math, 
Physics, 
Chemistry & 
Biology 
subjects 

There are 
students study 
clubs in the 
school. 
 

8 
Teacher 
improvement: Usi
ng SRS facility 

They want to 
improve the 
capacity of their 
teachers, esp. on 
Science subjects 

Director & deputy 
directors want to 
improve the 
capacity of their 
teachers through 
the modern 
teaching 
&learning 
facilities in SRC 

Director & 
deputy directors 
want to improve 
the capacity of 
their teachers 
through the 
modern 
teaching and 
learning 
facilities in the 
SRC 
-Of 128 staff, 
many pursuing 
further studies 
using their own 
expenses 

-Of the 62 (22 
females) staff, 
28 pursued 
their studies to 
the higher 
level. 
 -A strong 
expectation 
that, all 
teachers want 
to improve 
their capacity 
through the 
modern 
teaching & 
learning 
facilities in 
SRC 

There are 62 
staff in the 
school. They 
all want to 
improve their 
capacity. 
 

Deputy 
directors 
commit to 
improve the 
capacity of their 
teachers 
through the 
modern 
teaching & 
learning 
facilities in SRC 

9 
School 
management & 
leadership 

Director attended 
the training in Kg 
Cham ( 2 weeks, 
in 2017) 

Director attended 
the training in Kg 
Cham 2 years 
ago 

Director & 
deputy directors 
attended the 
training in Kg 
Cham 

Director 
attended the 
training on 
Banteaymean 

Two deputy 
school 
directors 
attended the 
training by  

Two people 
(director and 
deputy director) 
attended the 
training  
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No Descriptions 
Skun USS, Kg 
Cham 

Sampheak 
Borak USS, 
Kratie 

Kampong 
Thom USS, Kg 
Thom 

Anlung Veng 
USS, 
Odormeanche
y 

Poipet USS,  
B.meanchey 

Phnom Sam 
Peuv USS, 
Battambang 

chey (2 weeks 
twice, 2008) 

ESDP3/ ADB 
project 

10 

SRS 
Management & 
Leading the 
network  

Director & deputy 
directors need 
more training  

Director & deputy 
directors need 
more training to 
effectively 
manage & lead 
own school & 
network schools 

Director & 
deputy directors 
need more 
training to 
effectively 
manage & lead 
own school & 
network schools 

Director & 
deputy 
directors need 
more training 
to effectively 
manage & lead 
own school & 
network 
schools 

Director & 
deputy 
directors need 
more training 
to effectively 
manage & 
lead own 
school & 
network 
schools 

Director & 
deputy directors 
need more 
training to 
effectively 
manage & lead 
own school & 
network schools 

11 
Environmental 
Safeguards 

Only an old small 
toilet & few small 
trees, planted by 
the schools to be 
removed. The 
school will put up 
a notice to inform 
the students & 
public about the 
demolition of this 
old toilet & to cut 
the trees  for the 
new SRC building 

To construction 
does not impact 
on the 
environment 

School needs 
to demolish 1 
old building 
and few trees. 
School will 
(i)organize a 
meeting with 
the community 
to  agree on 
demolition, (ii) 
cooperate with 
DMSP,POE to 
clear it from 
the inventory. 
The TL 
suggested to 
move SRC to 
make it centric; 
this will entail 
additional cost 
to fill part of 
the pond 

To build the 
new 
construction, it 
requires to cut 
four trees 
including one 
Kralanh tree. 
There will not 
be an impact 
on the 
environment 

To build the 
new 
construction, 
it does not 
impact on the 
environment, 
but may fill 
more land to 
make the 
plinth level 
higher from 
the flooded 
water during 
the rainy 
season 

Construction 
will not impact 
on the 
environment.  
Surrounding the 
schools are 
water way to set 
as the school 
frontier. The 
new 
construction is 
late as there is 
no way to 
transport the 
materials into 
the school. The 
school has 
been given a 
concrete path & 
play-ground by 
a private firm.  

 
9 CONCLUDING REMARKS 

 
The field trip of 3 days and 2 nights was successfully completed, and all the expected outcomes were 
met. The construction sites were examined, the trainings were conducted, the questionnaires were 
filled up. 
  

10 CONSTRAINTS 
 
In Samdech Techo Hun Sen Phnom Sampeouv, Battambang province the team did not meet the 
director (who was attending the training in Pursat province) and the DOE. Based on the scope of the 
site monitoring, one site engineer is not enough to travel around from one province to another to 
supervise the construction of 6 SRCs in six provinces. Therefore, two more project site engineers 
have to be mobilized soonest. 

 
11  PEOPLE MET DURING THE FIELD VISITS 

 
1.Mr. Ngovrin Hapolina Head of DOE,      Kamong Cham province  
2.Mr. Tauch Sivorn Vice Head of DOE,     Kamong Cham province 
3.Mr. Hut Kimhong School Director,  Hun Sen Skun USS,  Kampong Cham 
province   
4.Mr. Sam Sodeth Deputy School Director, Hun Sen Skun USS   Kampong Cham 
province  
5.Mr. Theam Borin School staff, Hun Sen Skun USS,   Kampong Cham 
province 
6.Mr. Un Bunna  School staff , Hun Sen Skun USS    Kampong Cham 
province  
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7.Mr. Kim Vuthtra  School staff, Hun Sen Skun USS    Kampong Cham 
province   
8.Mr. Preap Phan  Rep. of School Support Community, Hun Sen Skun USS, Kampong 
Cham province 
9.Mr. Tourn Phalla Head of DOE     Kratie province   
10.Mr. Pai Kimlay  School Director, Sampheak Borak USS  Kratie province  
  
11.Mr. Koch Many Deputy School Director, Sampheak Borak USS  Kratie province  
12.Mr. Hay Phen  Deputy School Director, Sampheak Borak USS  Kratie province 
  
13.Mr. Nin Soknay  School cashier, Sampheak Borak USS  Kratie province    
14.Mr. Heng Vichet School Staff, Sampheak Borak USS   Kratie province 
  
15.Ms. Huy Tiththy Community representative, Sampheak Borak USS  Kratie province 
  
16.Mr. Nguon Akphirak Vide Head of DOE,     Kampong Thom province
  
17.Ms. Koy Kimheng School Director, Kampong Thom USS  Kampong Thom province
  
18.Mr. Lay Tith   Deputy School Director, Kampong Thom USS Kampong Thom province  
19.Mr. Leang Hoy  Chemistry Technical Group Leader, Kampong Thom USS  Kampong 
Thom province 
20.Mr. Poeuv Phalla Teacher, Kampong Thom USS    Kampong Thom province
  
21.Mr. Teak Namhong Teacher, Kampong Thom USS    Kampong Thom province  
  
22.Ms. Prak Savoeur Teacher, Kampong Thom USS    Kampong Thom province
  
23.Mr. Plork  Vanna Community representative, Kampong Thom USS Kampong Thom 
province  
24.Mr. Nun Pha  Vice Head of DOE,     Otdormeanchey province
  
25.Mr. Sreng Komar School Director, Anlung Veng USS   Otdormeanchey 
province  
26.Mr. Theam Song Hor Deputy School Director, Anlung Veng USS  Otdormeanchey 
province  
27.Mr. Seth Sambol  Teacher, Anlung Veng USS   Otdormeanchey province   
28.Mr. Khourn Theam Teacher, Anlung Veng USS   Otdormeanchey province
  
29.Mr. Ly Bunkhy  Cashier, Anlung Veng USS   Otdormeanchey 
province  
30.Mr. Muth Morn  School Support Committee , Anlung Veng USS
 Otdormeanchey province  
31.Mr. Em Vuthan Vice Head of DOE,    Banteaymeanchey province 
32.Mr. Kem Chan  School Director, Poipet Krong USS  
 Banteaymeanchey province 
33.Mr. Chhorm Chhar Det Deputy School Director, Poipet Krong USS 
 Banteaymeanchey province 
34.Ms. Phach Sokhom  Deputy School Director, Poipet Krong USS  Banteaymeanchey 
province 
35.Mr. Chhan Chhart Librarian, Poipet Krong USS   Banteaymeanchey province 
36.Ms. Mam Kim Eng   Secretary, Poipet Krong USS   Banteaymeanchey province 
37.Mr. Am So Kheng Teacher, Poipet Krong USS   Banteaymeanchey province   
38.Mr. Neang Kimny Teacher, Poipet Krong USS   Banteaymeanchey province 
39.Mr. Huy Bo Ran Teacher, Poipet Krong USS   Banteaymeanchey province 
40.Mr. Nen Sambo  Teacher, Poipet Krong USS   Banteaymeanchey province 
41.Mr. Ny Reoun   Community representative, Poipet Krong USS Banteaymeanchey 
province 
42.Ms. Ham Vanny Community representative, Poipet Krong USS Banteaymeanchey province 
43.Mr. Siv Saroeun Deputy School Director, Phnom Sampoeuv USS Battambang province 
44.Mr. Tun Kong Chamroeun Teacher, Phnom Sampoeuv USS   Battambang province  
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45.Mr. Chan Pheakdey Teacher, Phnom Sampoeuv USS    Battambang province
  
46.Mr. Svay Bunhan   Office staff, Phnom Sampoeuv USS    Battambang province
  
47.Mr. Tuy Phal  Office staff, Phnom Sampoeuv USS    Battambang province  
  
48.Mr. Sok Sambath Office staff, Phnom Sampoeuv USS    Battambang province
  
49.Mr. Phet Ourn  School Support Committee , Phnom Sampoeuv USS
 Battambang province  
50.Mr. Pech Bora  Foreman, SBPH construction company    
51.Mr. That Dinal  Engineer, SBPH construction company    
52.Mr. Som Seyha Engineer, SBPH construction company    
53.Mr. Ea Chanthol Engineer, SBPH construction company    
54.Mr. Cheu Sarithy Engineer, SBPH construction company 
Total: 54 (6 females): Head of DOE( 2), Vice head of DOE ( 4), School Director (5), Deputy School Director 
(8), School staff (4), School cashier ( 2), School librarian ( 2), School Secretary (1), Technical Group 
Leader (1), Teacher (14), school support committee (1), Community ( 5), construction firm (5) 
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REVISED LIST OF SECONDARY RESOURCE SCHOOLS (SRSs) NETWORK SCHOOLS 

 

No. 
Provinces/ 
Municipalities 

District / 
Khann 

Names of SRS 
Name of SRS Network 
Schools 

 Built 
under 
Projects 

1 Banteaymeanchey 
Serei 
Sorphorn 

1.Hun Sen Khlar Koun USS 1 ESDP2 

 

3 SRSs 
 

 

 

1.Samdech Ov USS 2  

2.O Ambel Uss 3  

3.Kampong Svay LSS 4  

4.Serey Sorphorn USS 5  

4.Tek Thlar LSS 6  

Preah Neth 
Preah 

2.Choub Veary USS  7 EEQP 

 

 

1.Tek Chour USS 8  

2.HS Chhnorl Meanchey 
USS 

9  

3.Ror Hal USS 10  

4.Preah Neth Preah LSS 11  

5.Tean Kam LSS 12  

O Chrouv 3.Poipet Krong USS  13 USESDP 

 

 

1.O Chrouv USS 14  

2.Nimeth LSS 15  

3.Toul Prasat USS 16  

4.Kiolimeter No. 4 LSS 17  

5.Palelei LSS 18  

2 Battambang Battambang 4.Neth Yong USS  19 ESDP2 

 

3 SRSs 
 

 

 

1.Preah Monivong USS 20  

2.Samdeceh Ov USS 21  

3.Pha Pnnleu Sela Pak 
USS 

22  

4.Khdol Daun Teav USS 23  

5.Sor Heu LSS 24  

Borvel 5.Borvel USS  25 EEQP 

 

 

1.Lvea USS 26  

2.Khna Ror Meas LSS 27  

3.Ampil Pram Deum LSS 28  

4.Ta Hen LSS 29  

5.Prey Khpous LSS 30  

Banonn 6.Hun Sen Phnom Sampoeuv USS 31 USESDP 

 

 

1.Ba Nonn LSS 32  

2.Cheng Mean chey LSS 33  

3.Ta Kream LSS 34  

4.Sneng LSS 35  

3 Kampong Cham 
Kampong 
Cham 

7.Preah Sihanouk 
USS 

 36 ESDP2 

 

2 SRSs 
 

 

 

1.Sambour Meas USS 37  

2.Beoung Kok USS 38  

3.Toul Thmor LSS 39  

4.Dei Dos USS 40  

5.Samdech Chounnat 
USS 

41  
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No. 
Provinces/ 
Municipalities 

District / 
Khann 

Names of SRS 
Name of SRS Network 
Schools 

 Built 
under 
Projects 

Cheoung Prey 8.Hun Sen Skun 
USS 

 42 USESDP 

 

 

1.HS Samporng chey 
LSS 

43  

2.Pring Chum LSS 44  

3.Samaki mean chey 
LSS 

45  

4.Samaki reing sey LSS 46  

4 Kg Chhnang 
Kg Chhnang 9.Preahbat 

Soramrith USS 
 47 ESDP2 

 

2 SRSs 
 

 

 

1.Tiroum Khet USS 48  

2.BRN HS Ror Lea Pha 
Ea USS 

49  

3.HS Ror Lea Pha Ea 
USS 

50  

4.Prey Moul LSS 51  

4.Prey Moul LSS 52  

Bori Bo 
10.Hun Sen Bori Bo 
USS 

 53 USESDP 

 

 

1.South Bori Bo LSS 54  

2.Pror Pech Changva 
LSS 

55  

3.Chan Muny LSS 56  

4.Ror Veang Chum LSS 57  

5.Chnok Trou LSS 58  

5 Kampong Speu Chbar Morn 
11.Kampong Speu 
USS 

 59 ESDP2 

 

2 SRSs 
 

 

 

1.Sokha Phally USS 60  

2.Ti Roum Khet USS 61  

3.Chhay Chob LSS 62  

4.HS Cham Bok USS 63  

5.Ror Leang Chhouk LSS 64  

Udong 12.Udong USS  65 USESDP 

 

 

1.Veal Pung LSS 66  

2.BRN HS Chan Thnal 
USS 

67  

3.Trapaing Lavear LSS 68  

4.Trapeing Lapeak LSS 69  

5.Banteay Khmer LSS 70  

6 Kamong Thom Steung Sen 
13.Hun Sen Balang 
USS 

 71 ESDP2 

 

3 SRSs 
 

 

 

1.Stung Sen USS 72  

2.Damrei Chorn Khlar 
LSS 

73  

3.Panha Chi 74  

San Touk 
14.Kampong Thmar 
USS 

 75 EEQP 

 

 

1.CS Kg Thmar USS 76  

2.Baray USS 77  

3.HS Kra Va USS 78  

4.HS Toul Damnak LSS 79  

5.Daun Daung LSS 80  
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No. 
Provinces/ 
Municipalities 

District / 
Khann 

Names of SRS 
Name of SRS Network 
Schools 

 Built 
under 
Projects 

Steung Sen 
15.Kampong Thom 
USS 

 81 USESDP 

 

 

1.Techo Meas LSS 82  

2.Prek Sbov LSS 83  

3.Peam Kreung LSS 84  

4.Prey Koy LSS 85  

7 Kampot Kampongbay 16.Preah Reach Samphea USS 86 ESDP2 

 

2 SRSs  

 

1.Kampot Krong USS 87  

2.Ror Lours LSS 88  

3.HS Chum Kreal LSS 89  

4.Ang Prei LSS 90  

5.Beoung Preah LSS 91  

Chouk 17.Hun Sen Chhouk 
USS 

 92 EEQP 

 

 

1.Meas Sophea Ba Neav 
USS 

93  

2.HS Kraing Snay LSS 94  

3.Ang La Beourk LSS 95  

4.BRN HS Neareay LSS 96  

5.Chheu Teal Chhroum 
LSS 

97  

8 Kandal Takhmao 18.Hun Sen Sereypheap USS 98 ESDP2 

 

3 SRSs  

 

1.HS Ta Khmoa USS 99  

2.Anouk vort LSS  100  

3.HS Khporb Veng LSS 101  

4.BRN HS Prek Ho LSS 102  

Punhea Leu 
19.Tep Pranorm 
USS 

 103 EEQP 

 

 

1.Thorm Sras USS 104  

2.O Kong USS 105  

3.HSn Koh Chen USS 106  

4.Phnom E Tha Reus 
LSS 

107  

5.HS Kampong Lourng 
LSS 

108  

Koh Thom 20.Hun Sen Koh Thom USS 109 USESDP 

 

 

1.BRN HS Prek 
Tadourng USS 

110  

2.Prek Sadei LSS 111  

3.Chheou Khmoa LSS 112  

4.HS Kampong Kong 
LSS 

113  

5.HS Sam Poeuv Poun 
LSS 

114  

9 Kep 
Damnakchang 
Eu 

21.Hun Sen Chamkar Dong USS 115 EEQP 

 

1 SRS  

 

1.Sangkum Reas Niyum 
LSS 

116  

2.HS  Krong Kep LSS 117  

3.BRN HS Chakriya 
Vong USS 

118  

4.Porng Tek LSS 119  
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No. 
Provinces/ 
Municipalities 

District / 
Khann 

Names of SRS 
Name of SRS Network 
Schools 

 Built 
under 
Projects 

5.HS Angkorl LSS 120  

10 Koh Kong Khemarak 
Phoumin 
(Smach 
meacnchey) 
(Mondul 
Seima 

22.Koh Kong USS  121 ESDP2 

 

2 SRSs 

 

1.CS Smachmeanchey 
LSS 

122  

2.Dong Tung USS 123  

3.Peam Krasorb LSS 124  

4.HS Pak Khlorng USS 125  

5.HS Cham Yeam LSS 126  

Kampong 
Seila 

23.Sre Ambel USS  127 USESDP 

 

 

1.Beoung Preav LSS 128  

2.Chrouy Svay LSS 129  

3.Dorng Peahn LSS 130  

4.Chi Khor Leu LSS 131  

5.Chi Khor Krorm LSS 131  

11 Kratie Kratie 
24.Kratie Krong 
USS 

 133 ESDP2 

 

2 SRSs  
 

1.On Chanh LSS 134  

2.Ka Po LSS 135  

Sambo 25.Hun Sen Sampheak Boreak USS  136 USESDP 

 

 

1.San Dann LSS 137  

2.Veal Kachorng LSS 137  

3.Koh Kha Nher LSS 139  

4.Prek Kreurng LSS 140  

5.Khbal Dam rei LSS 141  

12 Mondulkiri Sen Monorom 26.Hun Sen Mondulkiri USS 142 EEQP 

 

1 SRS  

 

1.Sen Mono Roum LSS 143  

2.O Reang LSS 144  

3.O Pha Lay LSS 145  

4.Toul Pring LSS 146  

13 Otdormeanchey Samrong 27.Hun Sen Otdormeanchey USS 147 EEQP 

 

2 SRSs  

 

1.Techo Sen Samrong 
USS 

148  

2.Bosbov LSS 149  

3.Bon Sa Rak LSS 150  

4.Koun Kreal LSS 151  

5.HS Rourt Champei LSS 152  

6.HS  Chong Kal USS 153  

An Lung Veng 
(Tra Peing 
Prasat) 

28.An Lung Veng 
USS 

 154 USESDP 

 

1.HS Tra Peing Prey LSS 155  

2.Lung Torng LSS 156  

3.HS Toul Tasek LSS 157  

4.Tum Nop Dach LSS 158  

14 Pailin Krong Pailin 29.Hun Sen Krong Tep Nimeth USS 159 EEQP 

 

1 SRS  

 

1.Bor Ya Kha LSS 160  

2.Phnom Yat LSS 161  

3.Pang Ror Lim LSS 162  

4.Sa La Krao USS 163  
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No. 
Provinces/ 
Municipalities 

District / 
Khann 

Names of SRS 
Name of SRS Network 
Schools 

 Built 
under 
Projects 

5.San Tepheap LSS 164  

15 Phnom Penh Por Senchey 
(Dang Kor) 

30.Hun Sen Champouvorn USS 165 EEQP 

 

2 SRSs 

 

1.Kork Banh Choin LSS 166  

2.HS On Lun Ma Lou 
LSS 

167  

3.HS Borei 100 Khanong 
USS 

168  

4.BRN HS Arun Vattei 
USS 

169  

5.Kambol LSS 170  

Mean Chey 
31.Chbar Ampeouv 
USS 

 171 EEQP 

 

 

1.HS Chak Ang Re USS 172  

2.Beoung Trabek USS 173  

3.BRN HS 
Phsardeounthkov USS 

174  

4.Preah YouKunthor 
USS 

175  

5.Toul Tum Poung USS 176  

6.CS Beoung Keng Kang 
USS 

177  

7.HS Prek Pra LSS 178  

7.Sothearos LSS 179  

8.Khdei Takoy LSS 180  

16 Preah Sihanouk Preah 
Sihanouk 
(Mittapheap) 

32.Krong Preah Sihanouk USS 181 ESDP2 

 

2 SRSs 

 

1.Samdeceh Ov LSS 182  

2.HS Mittapheap USS 183  

3.Sakura Ja-Cam 
Friendship LSS 

184  

4.HS Khleang Leu LSS 185  

5.Kam Ma Kor LSS 186  

Prey Noub 
33.Hun Sen Veal 
Rinh USS 

 187 USESDP 

 

 

1.HS Prey Nob USS 188  

2.Smach Deng LSS 189  

3.Boeung Ta Prum LSS 190  

4.Toul Keo LSS 191  

17 Preah Vihear Krong Preah 
Vihear 
(Thbeng Mean 
chey) 

34.Chea Sim  Thbengmeanchey USS 192 ESDP2 

 2 SRSs 

 

1.HS Thbeng USS 193  

2.Por LSS 194  

3.Mor Set LSS 195  

4.Chhean Mouk LSS 196  

Ror Veang 35.Ror Veang USS  197 EEQP 

 

 

1.HS Dam Dek LSS 198  

2.Sang Beang LSS 199  

3.Rasmey Reik Reay 
LSS 

200  

18 Prey Veng Kamong Leav 
36.Preah Angdoung 
USS 

 201 ESDP2 

 
3 SRSs  

 
1.HS Kampong Leav 
USS 

202  
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No. 
Provinces/ 
Municipalities 

District / 
Khann 

Names of SRS 
Name of SRS Network 
Schools 

 Built 
under 
Projects 

2.Prek An Teas USS 203  

3.HS An Lung Trea LSS 204  

4.Por Reang USS 205  

5.Ta Kor LSS 206  

6.Ba Ray LSS 207  

7.Anouk Vat LSS 208  

8.Choeung Tek LSS 209  

Pea Raing 37.Hun Sen Kampong Porpil USS 210 EEQP 

 

 

1.Prey Pha Neouv USS 211  

2.Nhim Vanda Pea 
Reang USS 

212  

3.Kan Chom LSS 213  

4.Reap LSS 214  

5.Me Sar Pror Chann 
LSS 

215  

Peam Ror 38.Peam Ror USS   216 USESDP 

 

 

1.Prey Kan deang LSS 217  

2.Peam Mean Chey LSS 218  

3.Neak Leurng LSS 219  

4.Ba Borng LSS 220  

5.Prek Thom LSS 221  

19 Pursat Krong Pursat 
(Sampeouv 
Meas) 
Bakan 

39.Pursat USS  222 ESDP2 

 

2 SRSs 

 

1.Tea Chamrat USS 223  

2.Prek Sdei USS 224  

3.Pursat LSS 225  

4.Wat Lourng LSS 226  

5.O Ror Ka LSS 227  

Krakor 
40.Hun Sen Krakor 
USS 

 228 USESDP 

 

 

1.Preah Sihaknouk LSS 229  

2.Anlung Thnort LSS 230  

3.Kampong Lourng LSS 231  

4.Sna An Sar LSS 232  

20 Ratanakiri Banlung 41.Samdech Ov Samdech me USS 233 EEQP 

 

1 SRS  

 

1.HS Phoum Thmey USS 234  

2.La Ban Siek LSS 235  

3.An Te Veasekathan 
LSS 

236  

4.O Chum LSS 237  

21 Siem Reap Siem Reap 42.Angkor USS  238 ESDP2 

 

2 SRSs  

 

1.Samdech Ov USS 239  

2.Siem Reap USS 240  

3.HS Wat Svay USS 241  

4.Preah En Korsa LSS 242  

5.Chong Khneas LSS 243  

6.Por Banteaychey LSS 244  

7.Wat Chak USS 245  

8.Cha Reav LSS 246  
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No. 
Provinces/ 
Municipalities 

District / 
Khann 

Names of SRS 
Name of SRS Network 
Schools 

 Built 
under 
Projects 

Kralanh 43.Kra Lanh USS  247 EEQP 

 

 

1.Sen Sok LSS 248  

2.Sam Bo LSS 249  

3.Phoum Kum Rou LSS 250  

4.Chan Leas Dai LSS 251  

5.Tek Chum LSS 252  

22 Stung Treng Stung Treng 
(Thala 
Borivat) 

44.Preah Reachbochnikech USS 253 ESDP2 

 

1 SRS 

 

1.HS Stung Treng USS 254  

2.Samaki LSS 255  

3.Preah Bat LSS 256  

4.Thala Borivat LSS 257  

5.Preah Kor USS 258  

23 Svay Rieng Svay Rieng 45.Svay Rieng USS  259 ESDP2 

  

 

 

1.HS Svay Chrum USS 260  

2.HS Krol Kor USS 261  

3.HS Samaki Daun Sar 
USS 

262  

4.Svay Pha Em LSS 263  

5. Por Reach LSS 264  

6.HS Ta Chey LSS 265  

Svay Teab 
46.Hun Sen Pro Sot 
USS 

 266 EEQP 

 

 

1.Svay Rompea USS 267  

2.Kha Cheay LSS 268  

3.KorKi Som LSS 269  

4.Prey Romdoul LSS 270  

24 Takeo 
Daun Keo 
Tram Kok 
Samrong 

47.Chea Sim Takeo 
USS 

 271 ESDP2 

 

2 SRSs 

 

1.HS Chheour Teal USS 272  

2.Baray LSS 273  

3.Tom LSS 274  

4.Ang Metrey LSS 275  

5.SA Leay Bo USS 276  

6.Ang Prei USS 277  

Samrong 
48.Samdech Ov 
USS 

 278 EEQP 

 

 

1.BRN HS Sla Rom USS 279  

2.SA Sam Rong USS 280  

3.BRN HS Phnom Chiso 
USS 

281  

4.HS Sla Kou USS 282  

5.SA Kdei Tum Tim USS 283  

25 Tbong Khmum 
Krong Sourng 
Thbong 
Khmum 

49.Hun Sen Sourng 
USS 

 284 EEQP 

 

2 SRSs 

 

1.Samdech Me USS 285  

2.HS Khnar USS 286  

3.Toul Kandorl LSS 287  

4.Rasmey Koma LSS 288  

5.Toul Kdei LSS 289  
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No. 
Provinces/ 
Municipalities 

District / 
Khann 

Names of SRS 
Name of SRS Network 
Schools 

 Built 
under 
Projects 

Oraing Ov 50.Hun Sen O Raing Ov USS 290 USESDP 

 

 

1.Peam Chaing USS 291  

2.HSR Chak Dam ril USS 292  

3.Toul Sophy LSS 293  

4.Pomeas LSS 294  

5.Mean LSS 295  

6.Dam Ril LSS 296  

7.Chamka Sbov LSS 297  

18 SRSs built in ESDP2, 18 SRSs built in EEQP, and 14 SRSs to be built in USESDP 
Total 297 (50 SRS, 247 network schools) 

Source: Department of General Secondary Education 
Note: CS =Chea Sim,  BRN = Bun Rany, HS = Hun Sen, HRS =Heng Sam Rin, SA =Sok An 

 EEQP= Enhancing Education Quality Project, ESDP2 =Second Education Sector Development 
Project, LSS = Lower Secondary School, USS=Upper Secondary School 

 
CRITERIA FOR SELECTING THE SRS 
 
1.The school located at the centre of the province/ municipality, city/Khann 
2.Good school management and there is a good cooperation with the community 
3.The school has a big space that is easy to build additional building in the future 
4.Ensure safety and security for all valuable stuff in the school 
5.There is a source for electricity and clean water to supply the laboratory and computer 
 
FACILITIES AND INFRASTRUCTURE 
 
Below are the minimum facilities required for the SRS: 

 There are offices for school director, deputy school directors and secretary 
 There is(are) meeting room, teachers’ room, science laboratory, computer rooms, audio room, 

warehouse and a room for teachers to prepare the lesson 
 There is a library    
 There is a canteen or rooms to prepare for snack 
 There are enough hygienic toilet and lady toilets     
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RESULTS OF THE FIELD VISITS BY SCHOOL 
 
1. HUN SEN SKUN UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
 
1.1.Province:   Kampong Cham 
1.2.Potential SRS:  Hun Sen Skun Upper Secondary School (USS) 
1.3.People met:  9 people 

1.Mr. Ngovrin Hapolina Head of Cheoung Prey DOE   012-78-51-50 
2.Mr. Tauch Sivorn Vice Head of Cheoung Prey DOE   017-81-86-56 

 3.Mr. Hut Kimhong School Director      012-28-32-13 
 4.Mr. Sam Sodeth Deputy School Director    077-23-90-23 
 5.Mr. Theam Borin School staff     092-80-81-90 
 6.Mr. Un Bunna  School staff      012-94-09-00 
 7.Mr. Kim Vuthtra  School staff      097-39-73-407 

8.Mr. Preap Phan Representative of School Support Community 088-53-16-644 
9.Mr. Cheu Sarithy Engineer, representative of the construction company 012-84-21-21 

 
II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

o The director and deputy directors have attended the workshop related to SRS held in Pursat 
province, but they are not aware of the SRS policy and SRS standards 

 How to best use the SRS? (students & network)  
o They have a plan for all the network schools to come to the SRS to use the resource 
o SRC will be used for both the school & its network schools. 

 Ownership: maintenance, protection, safety, supply of electricity/ water…   
o All participants in the meeting assured that they will maintain well the provided resources. Although 

8 years ago there was a break-in, it is now safe because there is a teacher dormitory where 
teachers can help look after the school property. 

o In addition, the school will use the school guards and will actively involve the community to help 
ensure safety and security.  

o Both water (running water and water well) and electricity are available in the school to supply to the 
SRC. The school will connect one new electricity line to supply to the SRC. 

 Anticipating any difficulties (network schools, students involvement…)  
o It is envisaged that there will be no problem for teachers and students’ involvements in using the 

resource block.  
o The school also plans to encourage students to spend much of their time in the SRC. One good 

sign is that many students spend much of their time to learn from private classes, so they want to 
learn something new and the SRC will attract them. 

o If the operational budget for SRS is not enough, the school will cooperate with key stakeholders to 
generate income to support the electricity and water bills. Now, the unit cost of both the electricity 
and water bill is cheaper compared to the past, so this will not be a big problem. 

2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o Textbook: student ratio = 1:1. However, there are some shortage of textbooks for few subjects. As 

a result, some students received 6 textbooks while other received 8 textbooks 
o School has a policy for students to borrow, use and return the textbooks 
o Students whose textbooks are lost  are not required to buy the new ones for school. The non-

returnable rate of the borrowed textbook is about 25%. 
 Textbooks in the library   

o There are around 2,000 students in the school and around 130 students using the library per day. 
So, students like reading and they are likely to spend much of their time in the library in the resource 
block. 
 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  
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o Both the school director and teachers who attended the meeting expressed that the teaching and 
learning in the school will be changed by focusing on more practice in the resource block. 

 Situation of learning: study clubs  
o There are from 6 to 7 students’ study clubs in the school. The study clubs were created by the 

“Room to Read”  organization. Those study clubs are for Khmer, Math, Physics, Chemistry, Biology 
and English subjects. 

o The school director and teachers do not supervise and manage the study club, so the management 
and leading of the clubs are done by students as a self-study initiative. 

o The school claimed that they have received the MoEYS Guideline on Establishing the Study Club 
for Math and Science. 

 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 
students’ achievement 
o The director and deputy directors want to improve the capacity of their teachers, especially in the 

Science subjects. So, they will encourage all teachers to use the teaching and learning resources 
as much as possible to improve their capacities. 

2.4.School management & leadership:  
 Number of (deputy) director received the training 

o In 2017, the director attended the training on management and leadership in Kampong Cham 
province for 2 weeks.  

 SRS Management & Leading the network  
o Both director and deputy directors need more training on management and leadership to effectively 

manage and lead the SRS and the network schools. 
2.5.Safe guard   

o In general, building the new construction does not impact on the environment. Only an old small 
toilet and few small trees, planted by the schools, have to be removed. The school will put the 
notice to inform the students and public about the demolition or this old toilet and the cutting of 
some trees  for the new SRC building. 

 
2. HUN SEN SAMPHEAK BORAK UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
 
1.1.Province: Kratie 
1.2.Potential SRS: Hun Sen Sampheak Borak Upper Secondary School (USS) 
1.3.People met : 8 people 

1.Mr. Tourn Phalla Head of DOE     011-55-24-27 
2.Mr. Pai Kimlay School Director      031-22-22-356 

 3.Mr. Koch Many Deputy School Director    068-50-71-33 
 4.Mr. Hay Phen  Deputy School Director    012-70-62-07 
 5.Mr. Nin Soknay  School cashier       097-21-74-903 

6.Mr. Heng Vichet School Staff     097-64-20-343 
 7.Ms. Huy Tiththy Community representative   097-83-53-906 

8.Mr. Cheu Sarithy Engineer, representative of the construction company 012-84-21-21 
 

II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

o The school director and few teachers attended the workshop related to the SRS in Kampong Cham 
for three days, but they are not aware of the SRS policy and the SRS standard 

 How to best use the SRS? (students & network)  
o The school director has a plan to invite all the network schools to use the SRC; he has an idea of 

how to best use the SRC for both his own school and the network 
 Ownership: maintenance, protection, safety, supply of electricity/ water…   

o Ten years, ago there was a break-in, but now it is safe. The school will use its guards in cooperation 
with the students to take turn guarding the school. In addition, there are teachers staying in the 
school to help take care of the school properties and ensure safety. 

o Now, throughout the province, there is an electricity supply. In addition, water is being supplied by 
a private firm. 

 Anticipating any difficulties (network schools, students involvement…)  
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o It is envisaged that there will be no problem for teachers and students’ involvements in using the 
resource block because of two reasons: safety and the involvement of the network schools. 

o If the SRS operational budget is not enough, the school plans to seek some voluntary contributions 
from the students who use the SRC, as well as contribution from the school supporting 
committee/community. However, it is expected that these contributions from these two sources will 
not be very much. 

2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o In general, there are enough textbooks for the students, although, there are some textbooks 

shortage for few subjects. The textbook: student ratio is 1:1.  
o School has a policy for students to borrow, use and return the textbook 
o Students whose textbooks are lost are not required to buy the new ones to return to the school. 

The non-returnable rate of the borrowed textbook is around 10%. 
 Textbooks in the library   

o There are around 700 students in the school and from 40 to 50 students use the library on a daily 
basis. Students like reading and they will use their time in the library if there are many books in the 
new resource block. 

o If many students do not use the library, the school will ask their teachers to encourage their students 
to use the library through setting the assignment related to the resources in the library. 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o Both the school director and teachers who attended the meeting expressed that the teaching and 
learning in the school will be changed by focusing on more practice when there is the resource 
block. 

 Situation of learning: study club  
o The director and teachers claim that there is one Math students’ study club in the school 
o Many students are actively learning in the schools in the form of private lessons rather than the 

study clubs. As a result, the students’ study clubs are not strongly functioning because of the private 
teaching by the teachers. 

 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 
students’ achievement 
o The director and deputy directors want to improve the capacity of their teachers through the modern 

teaching and learning facilities in the resource block. 
2.4.School management & leadership:  
 Number of (deputy) director received the training 

o Two years ago, the director attended the training on management and leadership in Kampong 
Cham province. 

 SRS Management & Leading the network  
o Both director and deputy directors need more training on management and leadership to effectively 

manage and lead their own school as well as their network schools. 
2.5.Safe guard   

o The new construction does not impact on the environment.  
 
 
3. KAMPONG THOM UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
 
1.1.Province:   Kampong Thom 
1.2.Potential SRS: Kampong Thom Upper Secondary School (USS) 
1.3.People met:  8 people 

1.Mr. Nguon Akphirak Vide Head of DOE    011-91-92-96 
2.Ms. Koy Kimheng School Director      011-61-59-45 

 3.Mr. Lay Tith   Deputy School Director    011-72-85-76 
4.Mr. Leang Hoy Chemistry Technical Group Leader  097-99-99-261 

 5.Mr. Poeuv Phalla Teacher     095-24-38-30 
 6.Mr. Teak Namhong Teacher       012-42-26-22 

7.Ms. Prak Savoeur Teacher     093-86-03-70 
8.Mr. Plork  Vanna Community representative   012-28-10-30 
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II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

o The director has never attended any workshop related to the SRS, but some of the Technical Group 
Leaders (TGL) of the school attended the 7-day workshop related to the SRS. 

o All of them are not aware of the SRS policy and the SRS standards. 
 How to best use the SRS? (students & network)  

o The director has a plan to maximize and use well the resource block  
o She wants to use the SRS to strengthen the quality of education. 

 Ownership: maintenance, protection, safety, supply of electricity/ water…   
o Seven years ago, there was a break-in, but now it is safe.  
o To ensure more safety, she plans to use the take-turn-guarding the school by having the school 

guards take turn guarding the school during the day time and the teachers, who stay in the teacher 
dormitory in the night time. 

o There is electricity and water supply in the school. 
 Anticipating any difficulties (network schools, students involvement…)  

o It is envisaged that there will be no problem for teachers and students’ involvement in using the 
resource block 

2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o In general, all students have the textbooks. The textbook: student ratio is 1:2.  
o The school has a policy for students to borrow, use and return the textbooks.  

 First, the librarian organizes the textbooks by each class 
 Then, the Teacher-in-Charge of the class is responsible for distributing to and collecting the 

textbooks from with the students 
 Last, the Students’ Class Monitor help the Teacher-in-Charge of the class to collect the 

textbook to return to the library. 
o Students whose textbooks are lost are not required to buy the new ones to return to the school. 

The non-returnable rate of the borrowed textbook is around 5%. 
 Textbooks in the library   

o There are 2,669 students in the school and only around 40 students use the library per day. The 
reason is that the school’s existing library is too small to accommodate more students in the room. 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o Many participants are well aware of the importance of Math, Science and ICT in education 
o There is a regular subject Technical Group meeting. The meeting focuses on teaching and learning. 
o The director and teachers, who participated in the meeting, promised that they will change the ways 

of teaching and learning by focusing more on practice in the resource block. 
 Situation of learning: study club  

o The students’ study clubs are not working because of the private teaching by the teachers. 
 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 

students’ achievement 
o The director and deputy directors want to improve the capacity of their teachers through the modern 

teaching and learning facilities in the resource block. 
o Of the 128 (60 females) personnel in the school, many of them are pursuing their further studies 

using their own money. 
2.4.School management & leadership:  
 Number of (deputy) director received the training 

o The director and deputy directors attended the training on management and leadership in Kampong 
Cham province. 

 SRS Management & Leading the network  
o Both director and deputy directors need more training on management and leadership to effectively 

manage and lead their own schools and the network schools. 
2.5.Safe guard   

o To build the new construction, the school needs to demolish one old building and few trees. The 
cutting of the trees will not impact on the environment. Soon, the school will: 

 Organize a meeting with the community to inform and seek their agreement on the decision to 
demolish the old school building. 
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 Cooperate with the Department of Material and State Property (DMSP) and the Provincial 
Office of Education (POE) to clear the old building from the inventory list. This must be done 
soon. 

 The school will put up a warning sign to inform the students and public to keep away from the 
construction site. 

o As per suggestion by the Team Leader, the SRC should move a bit to the centre in order to be 
symmetrical in the school Master Plan. This move will increase the beauty of the building. However, 
there will be some extra cost to fill some land in the pond. It is better to do this rather than regretting 
in the future. 
 

4. ANLUNG VENG UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
 
1.1.Province:   Otdormeanchey 
1.2.Potential SRS:  Anlung Veng Upper Secondary School (USS) 
1.3.People met :  10 people 

1.Mr. Nun Pha  Vice Head of DOE   097-96-11-114 
2.Mr. Sreng Komar School Director    012-47-89-88/ 088-47-89-88 

 3.Mr. Theam Song Hor Deputy School Director   012-49-77-52 
 4.Mr. Seth Sambol  Teacher      077-88-90-70 

5.Mr. Khourn Theam Teacher    093-73-13-98 
 6.Mr. Ly Bunkhy Cashier     011-32-61-61 

7.Mr. Muth Morn School Support Committee  071-40-40-168 
8.Mr. That Dinal  Engineer, SBPH construction company  011-72-88-82 
9.Mr. Som Seyha Engineer, SBPH construction company  092-42-86-78 
10.Mr. Ea Chanthol Engineer, SBPH construction company   n/a 

 
II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

o Four people from the school, including the director attended the three-day workshop in Kampong 
Thom province on matters related to the SRS, but they are not aware of the SRS policy and the 
SRS standard 

 How to best use the SRS? (students & network)  
o The director has a plan to invite all students in the network schools to share the use of the SRC 
o He has an idea of how to best use the SRC for both the school & its network and agreed not using 

the resource block for offices. 
 Ownership: maintenance, protection, safety, supply of electricity/ water…   

o There has never been any break-in events in the school, so it is really safe. To secure more safety, 
the school will use its own guards (taking-turn teachers) to take turn guarding the schools.  

o It is anticipated that the current school electricity line will not be able to supply enough power to the 
resource block, so it needs a new connection line with bigger power. 

o  There is a water well in the school. The water is enough to supply to the resource block. 
 Anticipating any difficulties (network schools, students involvement…)  

o It is envisaged that there will be no problem for teachers and students’ involvement in using the 
resource block. If they do not want to be involved, the school will report this to the senior level 
(DOE/POE) for necessary interventions. 

o If the SRS operational budget is not enough, the school plans to seek more budget from the 
community and the provincial governor. 

2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o The textbook: student ratio is 1:1.  
o School has a policy for students to borrow, use and return the textbooks 
o Students whose textbooks are lost are not required to buy the new ones to return to the school. 

The non-returnable rate of the borrowed textbook is around 30%. Most non-returnable textbooks 
are from students who dropped out of the schools. 

 Textbooks in the library   
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o There are around 1,600 students in the school, but students do not go to the library because there 
are not many books there, and the books are not interesting. There is a strong hope that, if there 
are many interesting books, students will spend much of their time in the library. 

o If the students do not use the library, the school will ask their teachers to encourage their students 
to use the library by setting the class assignment related to the resources in the library as well as 
setting timetable for them to go to the library. 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o The school has regular monthly technical meetings. The meetings mainly focus on teaching 
methodology. In general, the teaching and learning in the schools is based only on the core 
textbooks while little practice is done to prove the learning theories due to a shortage of laboratory 
experiments. 

o Both the school director and teachers, who attended the meeting expressed that the teaching and 
learning in this school will be changed by focusing on more practice when there is the resource 
block. 

 Situation of learning: study club  
o The director and teachers claim that students’ study clubs were established 2 years ago. 
o The clubs do not function well except when the teachers are absent, then the students gather to 

learn in the clubs. 
 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 

students’ achievement 
o Out of 62 (22 females) school personnel, 28 of them are pursuing their higher studies. There is a 

strong expectation that all teachers want to improve their capacity through the modern teaching 
and learning facilities in the resource block. 

2.4.School management & leadership:  
 Number of (deputy) director received the training 

o In 2008, the director attended the training on management and leadership in Banteaymeanchey 
province. The training lasted for 2 weeks twice. 

 SRS Management & Leading the network  
o Both director and deputy directors need more training on management and leadership to effectively 

manage and lead the network 
2.5.Safe guard   

o The new construction requires cutting four trees including one Kralanh tree. There will not be an 
impact on the environment.  

 
5. POIPET KRONG UPPER SECONDARY SCHOOL 
 
I. BACKGROUND INFORMATION: 
 
1.1.Province :   Banteaymeanchey 
1.2.Potential SRS :  Poipet Krong Upper Secondary School (USS) 
1.3.People met :  14 people 

1.Mr. Em Vuthan  Vice Head of DOE   089-38-88-46 
2.Mr. Kem Chan  School Director    092-95-77-66 
3.Mr. Chhorm Chhar Det Deputy School Director   012-66-88-30 
4.Ms. Phach Sokhom  Deputy School Director    012-43-63-90 

 5.Mr. Chhan Chhart Librarian     012-20-41-40 
6.Ms. Mam Kim Eng   Secretary     096-96-42-624 
7.Mr. Am So Kheng Teacher       086-32-65-75 
8.Mr. Neang Kimny Teacher     012-65-33-53 
9.Mr. Huy Bo Ran Teacher     012-42-81-83 
10.Mr. Nen Sambo  Teacher     092-69-97-67 
11.Mr. Ny Reoun  Community representative   012-53-20-85 
12.Ms. Ham Vanny Community representative   012-71-11-89 
13.Mr. That Dinal Engineer, SBPH construction company   011-72-88-82 
14.Mr. Som Seyha Engineer, SBPH construction company   092-42-86-78 

 
II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 
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o Three people from the school were assigned to attend a five-day training on managing the SRS 
library, but they are not aware of the SRS policy and the SRS standards. 

 How to best use the SRS? (students & network)  
o The director has a plan to focus on technical aspects of the teaching and learning, such as science 

experiments once the resource block is complete. 
o He has an idea of how to best use the SRS for both the school & its network and not using the SRC 

for the working offices. 
 Ownership: maintenance, protection, safety, supply of electricity/ water…   

o In 2009, there was a break-in the school, but now it is safe. The school will use a standby/permanent 
guarding mechanism to ensure security and safety. 

o There is electricity and water well for SRS operation. The water well was supported by a Non-
Governmental Organization (NGO). According to the NGO, the water from the well was tested and 
the result was good and even it is safe to drink. Recently, the running water network has started to 
install water line nearby the school and it is hoped that in the near future, the school also can use 
the running water as well. 

 Anticipating any difficulties (network schools, students involvement…)  
o It is envisaged that there will be no problem for teachers and students’ involvement in using the 

resource block because many students would like to learn more. 
o If the SRS operational budget is not enough, the school plans to generate income to support the 

operational expenses, for instance by hiring the meeting room or running some private lessons for 
students. 

2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o In general, there are enough textbooks for the students. The textbook: student ratio is 1:1.  
o The school has a policy for students to borrow, use and return the textbook 
o Students whose textbooks are lost are not required to buy the new ones to return to the school. 

The non-returnable rate of the borrowed textbook is around 30%. 
 Textbooks in the library   

o There are 1,008 students in the school and around 30 students use the library per day. The reason 
is that there are around only 100 books in the library. 

o If the students do not use the library, the school will use the following strategies: (i) disseminate the 
information about good library to students, (ii) Setting timetable for students to use the library, and 
(iii) encourage teachers to apply project-based assignment/research related to the available 
resources in the library. 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o Both school director and teachers attended the meeting: (i) are well aware of the importance of 
Math, Science and ICT in education, (ii) claim that they have regular subject technical meetings. 
The technical meetings focus on the teaching lessons, (iii) have promised that the teaching method 
will be changed by focusing on more practice when there is the resource block. 

 Situation of learning: study club  
o The director and teachers claim that the students’ study clubs were created 4 years ago, and there 

are 10 clubs on Math, Physics, Chemistry and Biology subjects. 
 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 

students’ achievement 
o There are 62 personnel in the school. They all want to improve their capacity. 

2.4.School management & leadership:  
 Number of (deputy) director received the training 

o Two deputy school directors attended the training on management and leadership conducted by 
the ESDP3/ADB project. 

 SRS Management & Leading the network  
o Both director and deputy directors need more training on management and leadership to effectively 

manage and lead the SRS and the network schools. 
2.5.Safe guard   

o The new construction does not impact on the environment, but the land will need to be filled up due 
to waterlogging so as to make the plinth level higher from the flooded water level during the rainy 
season. 
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6. SAMDECH TECHO HUN SEN PHNOM SAMPOEUV UPPER SECONDARY SCHOOL 
I. BACKGROUND INFORMATION: 
 
1.1.Province :   Battambang 
1.2.Potential SRS:  Samdech Techo Hun Sen Phnom Sampoeuv Upper Secondary School  
 (USS) 
1.3.People met:  8 people 

1.Mr. Siv Saroeun Deputy School Director    016-87-51-29 
2.Mr. Tun Kong Chamroeun Teacher     012-71-24-01 
3.Mr. Chan Pheakdey Teacher    012-52-89-87/ 097-99-47-063 
4.Mr. Svay Bunhan   Office staff     012-49-21-86 
5.Mr. Tuy Phal  Office staff       092-34-15-79 
6.Mr. Sok Sambath Office staff     012-49-93-34 

 7.Mr. Phet Ourn  School Support Committee   099-90-74-77 
8.Mr. Pech Bora Foreman, SBPH construction company   097-75-53-338 

 
II. SCHOOL DIRECTORS’ UNDERSTANDING/PERCEPTION TOWARDS THE SRS (Answering the 
Questionnaires)  
 
2.1.Secondary School Resource (SRS):   
 Concept: Policy guideline, network, benefit 

o The deputy director and teachers have never attended the workshop on SRS also they are not 
aware of the SRS policy and the SRS standards. 

 How to best use the SRS? (students & network)  
o The deputy director has a plan to lead teachers and students in both his own school and the network 

schools to do the science experiments. 
 Ownership: maintenance, protection, safety, supply of electricity/ water…   

o In 1990, there was a break-in the school, but now it is safe.  
o To ensure safety and secure all the resources in the SRS, the school will ask its teachers to help 

look after the property including guarding it. 
o Currently, the school use the 30A electricity power, but to fully supply to the SRC, this 30A will not 

be enough.  
o Regarding the water supply, the school has a big pond, which never dry up. The school also plans 

to have the main water pipe connection to the school for later use. 
 Anticipating any difficulties (network schools, students involvement…)  

o It is envisaged that there will be no problem for teachers and students’ involvement in using the 
resource block for both the own school and the network school. 

2.2.Textbook ratio:  
 Situation of textbook: Providing sources, adequacy, utilization (distributing/ lending/ collecting 

policy…)  
o The textbook: student ratio is 1:2 for some subjects and a ratio of 1:1 for few subjects. The main 

shortage of textbooks is the Social Studies subjects.  
o School has a policy for students to borrow, use and return the textbook 
o Students whose textbooks are lost are not required to buy the new ones to return to the school. 

However, there were some students buying the textbooks from the market to return to school. Most 
of the students who did not return the textbooks are those who have dropped out. The non-
returnable rate of the borrowed textbook is around 20%. To help collect the textbooks, the school 
has asked the Teachers-in-Charge of the class to help and in some cases, they went directly to 
students’ home to collect them. 
 

 Textbooks in the library   
o There are 1,590 students in the school and around 50 to 60 students using the library per day. So, 

students like reading and they will spend more time in the new library. 
o If the students do not use the library, the school will apply the following strategies: (i) educating 

them about the importance of using the library, (ii) having teachers to encourage their students to 
use the library through setting the assignment related to the resources in the library. 

2.3.Quality teaching & learning:  
 Situation of teaching (Math/ Science, ICT): technical meeting  

o Both the deputy director and teachersl who attended the meeting were aware of the importance of 
Math, Science and ICT set by MoEYS/project. 

o Regarding the teaching and learning, all teachers follow the MoEYS core textbooks and in few 
cases, the experiment can be done using simple available resources available locally.  
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o They all stated that the teaching and learning in the school will be changed by focusing on more 
practice when there is the resource block. 

 Situation of learning: study club  
o There are students study clubs in this school. 

 Teacher improvement: Using SRS facility (laboratory, ICT, library, practical, research) to improve 
students’ achievement 
o The deputy directors commit to improve the capacity of their teachers through the modern teaching 

and learning facilities in the resource block. 
2.4.School management & leadership:  
 Number of (deputy) director received the training 

o Two people (director and deputy director) attended the training on management and leadership 
courses. 

 SRS Management & Leading the network  
o The director and deputy directors need more training on management and leadership to effectively 

manage and lead the network. 
2.5.Safe guard   

o The new construction does not impact on the environment.  
o The school is surrounded by water. The new construction is late in starting as there is difficulty for 

the construction firm to transport the materials into the school. The school has been granted a 
concrete path from the school main door to the flag pole and the concrete play-ground. The path 
and play ground work are supported by a private firm in the province. The path will be ready in two 
more days. 
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ANNEX 10:  RESULTS OF THE FIELD VISIT BY SCHOOL  
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ANNEX 11: REPORT ON THE ICT INFRASTRUCTURE AND READINESS ASSESSMENT 
FIELD TRIP TO FOUR PROVINCIAL SECONDARY RESOURCE SCHOOLS (SRSs) 

20 to 21 September 2018 
 
1 RATIONALE OF THE FIELD TRIP 

 
The Terms of Reference for the International Expert on ICT in Education require a “detailed 
assessment of the ICT requirements of the selected project provinces” to be completed.  Time 
constraints prevented travel to all of the project provinces so those near to Phnom Penh were 
prioritised and where, additionally, where the extra two new SRSs are proposed to be located.  
Accordingly, the field trip itinerary included Prey Veng and Tbong Khmum provinces as well as 
SRSs in Kampong Cham and Kampong Chhang. 
 

2 OBJECTIVES OF THE FIELD TRIP 
 
The main purpose of the field trip was to assess the readiness, of the schools reviewed, in terms 
of infrastructure, resources, and staff expertise –at managerial, teaching and student levels. The 
Department of Information Technology (DIT), as part of the  ICT component of the USESDP is 
undertaking two significant procurements over the next six months – namely the acquisition of 36 
“Computer on Wheels” (COW) mobile computer suites; and the commissioning of a consultancy 
company to undertake an improvement exercise for the electronic learning portal which is 
currently in a somewhat rudimentary state of development with eclectic arrays of eLearning 
resources, some in English, some in Khmer, residing on two separate websites . An assessment 
of the readiness is essential at this stage, therefore,  to ascertain, in as much detail as possible, 
the breadth and the scope of work needed to ensure a successful deployment of the hardware 
and professional expertise, so that the new learning resources can have the most beneficial 
impact upon teaching and learning 
 
 Aim:  

o To ascertain the state of repair of the existing computer suites at the SRCs and to 
assess the underlying infrastructure and capacity to support the new COW suites,  

o To interview the SRS director and senior staff about the basic computer facilities and 
how ICT is used at the school, including the extent to which it is used across the 
curriculum in subjects other than ICT;   

o To interview teachers to gain an understanding of their level of ICT competence, their 
understanding and their use of digital technologies in their subjects in order to 
facilitate improved learning outcomes 

o To interview those available students to gain an understanding of their use of ICT at 
the school; their awareness of ICT in general, especially for teaching and learning; 
their use of ICT out of school and their use of the internet for their own homework 
and private study. 
 

 Expected outcomes:  
o An understanding of the status of the infrastructure to support ICT 
o An appreciation of the awareness of school directors of ICT across the curriculum 
o A recognition of teachers’ ICT skills and the barriers the face in using ICT for teaching  
o An identification of students eReadiness – their level of operational skills using ICT; 

their use of ICT for learning outside the classroom; their access to ICT resources of 
learning both in and out of school.  
 

3 THE TEAM  
 
The international ICT in Education consultant, Dr Michael Lightfoot, was accompanied by his 
counterpart in the DIT, Deputy Director Mr PHEL Phearoun whose portfolio at the DIT includes 
responsibility for the both hardware and internet service deployment as well as the professional 
development of those using ICT for teaching and learning.  
 

4 FIELD TRIP PREPARATION 
 
To make best use of the available time and to derive most benefit of the limited evidence base 
available, questionnaires were produced for each of the target interviewees – directors; teachers; 
students. The questions were prepared in English and agreed by the two-member investigation 
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team in the days leading up to the field study trip, the questions were posed orally to the 
interviewees in Khmer language  and the responses simultaneously translated to the English 
speaking international consultant, who made written notes. The interviews were either 1:1 with 
the SRS director, who was sometimes accompanied by his senior colleagues; a focus group 
format was adopted for the separate interviews held with groups of about 12 teachers and 
approximately the same number of students, all of whom apart from one or two exceptions, were 
about to enter their final grade (G12) at the respective schools. 
 

5  QUESTIONNAIRES  
 
The questionnaires were designed to gather both the quantitative data, in relation to number, 
location and state of repair of computer hardware and internet access; and also qualitative 
information about teachers’ and students’ understanding of digital and online learning, their level 
of skills and their use of ICT both for administration and leisure learning. The focus group format 
for the consultations with teachers and students was a useful one, as the informality of the oral 
questioning elicited authentic responses, whilst the more formal sessions with the SRS directors 
dwelt mainly on factual matters. 
 
The questionnaires had four principle points of focus – notably, Development Partnerships - 
either with international, or local organizations, including groups and parents; Infrastructure – 
including electricity supply, internet connectivity, hardware and software, the extent of teachers’ 
using their own personal machines either of teaching or for school administration; People – 
including the level of staff expertise, the training courses they have attended and their use of ICT 
both for teaching and learning, lesson preparation and school administration; Curriculum / 
teaching and learning / resources for learning – including the place of ICT on the school 
curriculum’ how much it is used for teaching and learning and in what context; what are the 
resources available; the extent of teachers use of students own access devices (ie. Smartphones) 
and electronic resources available on the internet for out of school study and the enhancement 
of learning at home.  
 

6 FIELD VISIT 
 
The following four SRSs in four provinces were visited: 

S. 
No. 

DAY/DATE PROVINCE SRS SCHOOL DIRECTOR 

1 20 Sep 2018 Prey Veng Preah Aug Doung SRS Mr. Seng Ly 
2 20 Sep 2018 Tbong Khmum Hun Sen Sourng SRS Mr Seng Duen 
3 21 Sep 2018 Kampong Cham Preah Sihanouk SRS Mr. Thar Sophal 

4 21 Sep 2018 Kampong Chhnang 
Preah Bath Soramarith 
SRS 

Mr. Er Mengchang 

 
7 PEOPLE MET 

 
The team met, altogether, almost 100 people. All of the school directors were interviewed directly. 
And groups of a dozen or so teachers and then students were interviewed in focus discussion 
groups. All of the school directors were male and the majority of the teachers taking part in the 
focus group discussions were male.  The teachers were almost exclusively from the STEM 
subjects – mathematics, biology, chemistry, ICT and physics. The gender composition of  student 
focus groups was an almost 50/50 balance of males and females; the students were able to speak 
freely about their use of ICT both in and out of school in STEM lessons in and in lessons more 
generally. In most cases, several students were able to respond to the questions in English, which 
they spoke well. 

 
 

8 SUMMARY FINDINGS AND CONCLUSIONS  
 
Development partnerships 

 None of the SRSs visited was currently involved with any other projects or partnerships 
with funding from international donors; though several of the SRSs had machines, or in 
one case, a whole computer suite, that were legacies from previous projects or which 
had been donated by local organisations, parents or NGOs. In one SRS a new computer 
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suite had been donated by the monks at the local temple; in another SRS, several of the 
teacher laptop machines were legacies from previous development projects. 

 
Infrastructure 

 In all but one of the SRSs visited there was a stable electricity supply that was affordable 
out of the school budget and the additional allowance given to each school for their role 
as an SRS; any shortfalls in funding can be met by the school’s own income-generating 
activities, for example the fees from students’ motor bike parking. 

 All of the school had at least one functioning internet connection, but the connection was 
often said to be slow  (the DIT supplies the school with an 8Mb digital line to the internet, 
but in some cases the line has been broken and the bandwidth available is seldom up to 
the stated speed of 8Mb) in one case the school is leasing its own additional line for 
internet connectivity at a cost of $140 per annum, which is said to be affordable. 

 In almost all cases the machines in the computer suites were more than five years old; 
no systematic program exists for repairs and renewals, the machines are fixed on an ad 
hoc basis when the school can afford it, or where the skills exist locally and cheaply; for 
example, on one school the ICT teacher also runs his own computer shop in the local 
town. There are no ICT technicians available to repair machines are fault find, in almost 
all cases the computer teacher is expected to also be able to perform first line 
maintenance. The machines are mostly standalone PCs with no facility for shared storage 
on a server which makes the continuity of students’ work from lesson to lesson highly 
problematic, as their output from a single lesson is only stored locally on the machine 
they happen to be working on. 

 A very limited number of educational software was available. In line with its stated policy 
of promoting the use of free and open source software (FOSS) all of the machines have 
Apache Open Office as their standard office application suite, providing the routine 
functions of word-processing, spreadsheet, and presentation software.  

 Only a very small number of machines, outside the computer suite, is available for staff 
or student use – for example in two SRSs there were a couple of machines available for 
research purposes in the school library; likewise, in all but one of the SRSs there is at 
least one machine available in the teachers’ staff room to enable teachers’ school 
administration duties  or to assist them in their lesson preparation. In several cases 
teachers are using their own laptop machines in school to enhance their teaching. In 
many cases there is one LCD data projector associated with the ICT suite and this is 
borrowed by teachers for display or presentation purposes. Most of the SRS schools 
have more than 2,000  students, so it is only very occasionally that they are able to 
experience any learning enhancements through ICT outside the computer suite. 

 
People  

 For the most part the expertise of teaching staff in the use of ICT is fairly low – typically 
at least 30% of staff do not and cannot use computers either for administration of for 
teaching and learning.  There are, nonetheless, typically at least 10% of teachers who 
could be described as highly competent or expert users, both in their capacity to operate 
the Office suite and in using the learning technology more widely in order to enhance 
their teaching. At its most basic level, this could consist of borrowing the LCD data 
projector to show students a video or presentation, or, as the field team heard on more 
than one occasion, a teacher will share a digital video clip using their own laptop machine 
in the classroom. 

 Those staff who had sound or good ICT skills often stated that their computer skills were 
thanks to training courses that they had attended outside school and at their own expense 

 Only a small minority of teachers were using ICT for lesson preparation  but most of them 
use ICT for school administration, or were required to do so. In one school of the four in 
this rather small sample, there was little or no use of ICT outside the computer suite, but 
teachers were required to complete their school administration tasks using ICT  

 
Curriculum / teaching and learning / resources for learning  

 The ICT suites at the SRSs are used exclusively for the teaching of the office utility 
programs. Such is the large number of students at all of the SRSs, and the fact that there 
are only two ICT suites as a standard routine feature of the school designs, the ICT suites 
are fully occupied during the timetabled school day with classes for the senior grades of 
G11 and G12. 
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 There is little or no use of ICT for teaching and learning of other subjects on the 
curriculum, other than a small amount of ICT use for presentations 

 A small number of teachers and a large number of students are avid consumers of digital 
and online content. Almost all of the students in the focus groups own smartphones, with 
internet access, and the student used the ‘phones for viewing videos or doing 
mathematics practice using the FOSS mathematics program ‘Geogebra’ – a small 
number of teachers also were said to be using ‘Geogebra’ – but this was by no means 
universal and could only ever be so when there may be some guarantee of student 
access to ICT devices during school lessons. 

 Although most students own their own ICT access device (in the form of a smartphone) 
and are adept at the consuming of content and communicating using social media, their 
routine ICT skills with, for example, the office utilities, are rather poor. Fewer than 10% 
of the students would claim to be competent in word processing, spreadsheet 
manipulation or in making electronic presentations.  

 Any software that teachers are using to enhance their lessons, beyond the ICT curriculum 
is either web-based or being used on an ad hoc basis by a small number of teachers 
using their own initiative. 

 
Barriers to ICT use across the curriculum 

 
When asked the question “what is the greatest barrier for ICT use across the curriculum”, almost 
without exception the directors and focus group members, both teachers and students, stated 
that the number one barrier was a lack of teacher expertise, closely followed by the lack of 
equipment and infrastructure; lower down the list of barriers was the lack of resources, although 
so many electronic resources are now available on the internet  most of them are in English and, 
consequently, accessible only to those students and teachers with good English language skills.  
 
 

9 CONCLUSIONS 
 
The findings from the very brief and eclectic field trip are of no great surprise and, indeed, they 
would be replicated in almost every country in the world which is in the early stages of education 
reform.  What is encouraging in Cambodia is the evident commitment towards educational ICT 
through the creation of the DIT and the fact that more or less all of the SRSs have at least two 
functioning ICT suites, and there is a willingness among school directors to  improve the status 
and use of ICT for teaching and learning across the curriculum  
 
In virtually all countries across the globe an appetite exists within the ministries of education for 
the integration of ICT into the school curriculum. But, more often than not, this ambition is seldom 
matched by any sort of plan that might enable this to happen. Within the DIT the ambition for ICT 
development exists, but the approach remains somewhat disconnected and it is reliant upon a 
number of separate initiatives which are not yet articulated into a wider and more concrete set of 
shared goals and objectives - there is no strategic plan to guide the work of the DIT, the most 
important single element within this plan should be a strategy for the upskilling of teachers. Only 
when they have, at least, moderate ICT skill levels will they be able to take full advantage of the 
opportunities that currently exist for ICT to provide a major contribution to the improvement of the 
learning outcomes of the young people in Cambodia. 
 
As part of the USESDP, the DIT is the beneficiary of two major procurement exercises to enhance 
the use of ICT in schools one is for the provision of mobile computer suites – in the form of the 
“Tablets on Wheels”; and the other is through a consultancy to provide the strengthening of the 
web learning portal. 
 
These two procurements will be of little value if they are not accompanied by a comprehensive 
and detailed training program. This program of professional development should both 
demonstrate that enormous potential of ICT in learning, through an enhanced array of electronic 
resources and access devices, AND provide teachers with the ICT skills to be able to use these 
resources.  
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10 RECOMMENDATIONS 
 
Development partnerships  

 Each SRS should be encouraged to develop creative partnerships with local and 
international organisations which will serve to enhance the place of  ICT in the school 
curriculum – this could include, for example, the donation of hardware from local 
companies; the use of specialist  software; opportunities to visit workplaces where ICT is 
a key element in the successful operation of a company or a project. 

 
Infrastructure 

 The DIT should encourage the use of energy-saving ICT solutions to reduce the overall 
power consumption at the school – the Tablet on Wheels (TOW) initiative is a good 
example of energy saving solutions to distributed ICT learning; the “thin client” solution 
for new school computer suites is another energy-saving solution. 

 The DIT should ensure that the intended 8Mb ADSL line is functioning and is optimal at 
all of the SRSs 

 There should be a policy on repairs and renewals of computer hardware. Computers 
don’t last forever and there needs to be a programme for regular refresh and upgrading 

 A standard suite of FOSS educational programmes should be available to all SRSs. The 
technical specification for the  TOW represents a good start as the new tablet machines 
will be delivered with a standard software app build of some valuable starter programs 
for the STEM subjects 

 Consideration should be given to the ways in which technical support is provided for the 
smooth running of the networks – at present the school ICT teacher is also asked to 
troubleshoot problems with the PCs; this is not in their job descriptions and it is not a 
sustainable solution, especially as ICT use becomes more ubiquitous.  

 A policy needs to be formulated as to how internet access devices ( eg. Thin clients or 
tablets) can be made available more widely throughout each of the SRSs – most 
especially in the school libraries, the function of which should be redefined to become a 
Learning Resources Centre 

 
People  

 A competency-based programme for basic computer and information literacy should be 
introduced for all teachers – the programme should be at two levels for two constituencies 
– pre-service teachers; and in-service teachers 

 The basic computer literacy programme should be accompanied by a clearly defined 
development route to improve teachers’ capacity to USE ICT for teaching and learning. 
This “ICT 4 T&L” should start with the roll-out of the TOW suites and the user guides for 
teachers should be introduced in each of the 36 SRS with at least a ½ day introductory 
training programme on the use of tablets for learning across the curriculum, starting with 
the STEM subjects in G10-12 

 
Curriculum / teaching and learning / resources for learning  

 Although many students are avid consumers of online content, their basic information 
literacy skills and their capacity to use office utilities effectively is often rather limited. 
There needs to be an outcomes based ICT literacy programme for students, which 
assesses and verifies what students Know, Understand and can Do with ICT 

 Consideration should be given to a professional development programme for librarians 
that enhances their skills to also become curators of online learning content. 
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ANNEX 12: QUESTIONNAIRES TO SRS DIRECTORS, TEACHERS AND 

STUDENTS  

 
Basic welcoming remarks about ADB project 
Explain outline of project and the role of STA consultant for ICT 
 
Development partnerships 

1. Has the SRC been involved/ is currently involved in any DP project eg. EU, WB, USAID 
2. Any development work with regard to staff / student skill training ? 
3. Any development work and contributions to acquisitions with regard to hardware infrastructure – 

eg. computers, printers, networking? 
 
Infrastructure 

4. Does the SRC have reliable electricity supply ?   
5. How is the cost of electricity met ? – eg. regular school budget; special allocated funds; parental 

contributions? 
6. Are the electricity costs easily affordable within the school’s budget or do they represent a 

disproportionally large cost? 
7. Does the SRC have reliable internet access ?   bandwidth ? 
8. Is the internet access free to the school, or does it have to paid for out of the school budget? 

Does the SRC have a functioning ICT suite ? how many hour per week that PC lab is 
used ?Is it regularly used – do you have a timetable I can see ? 

9. What is the ICT suite used for used for ? 
10. How old are the computers in suite and how are they maintained ?  ( if you have a computer 

failure or breakdown what happens ?) Estimated cost for maintenance all computers / 1 year ?  
what kind of spare parts that often broken ? 

11. Do you have a policy for upgrade and replacement ?  
How many computers ( outside the computer suite ) are available for teaching and learning?  

12. ( these could include teachers’ own laptops that they use for their work at school) 
13. If these computers exist – what are they used for? 
14. Does the SRC, additionally, have computers for office/school administration ? 
15. For administration and for teaching & learning, does the SRC use MS Office or Open Office ? (do 

you, the school director, know the difference between MS Office and OSS Office)? 
 
People 

16. How many staff do you have at the SRC? – breakdown  teaching / non teaching staff 
How many ICT teacher/ICT Staff ?  

17. How would you describe the ICT skills of your teachers:   Low //  Medium // Good //  
18. How do you know the level of teachers’ ICT skills ? ie. how are they assessed ? 
19. Are any of your teachers “excellent” at ICT – how many ? ie. what proportion 
20. Do you have a skill training programme for staff ? if not, would one be useful; what would you like 

your teachers to be able to do with ICT – admin? Teaching and learning ? 
 
Curriculum / teaching and learning / resources for learning 

21. How many students ? which grades ? Boy / girl number/proportion? 
22. Are there enough texbooks for the students?  
23. Is there a school library ? in the library is there at least one network-enabled PC for browsing and 

locating electronic teaching and learning resources ? 
24. Are there enough computers to enable class teaching with ICT ie. at least one machine for every 

two students 
25. Is there a school library / resource centre ?      Does it have ICT access ? 
26. Do any teachers use ICT for teaching and learning ? – which subjects ? 

a. Are these lessons in the computer suite) ? if teachers are not using ICT in lessons are 
they using if for lesson prep and/or student administration 

27. Is ICT used, or is it integrated into the teaching and learning in curriculum subjects other than ICT 
? eg. Math or science subjects 

 
28. How do you assess students’ skills with ICT ? 
29. What do you believe is/are the most important factor(s) preventing the wider use of ICT for 

teaching and learning ?  
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Questions to Teacher(s) at SRC 
 

1. What subject(s) do you teach ? 
 

2. Do you use ICT for teaching and learning in any of your lessons ? 
 

3. In what way are you able to use ICT in lessons ? 
 

4. If you are unable to use ICT in lessons, do you use ICT for lesson preparation ? 
 

5. How would you rate your own ICT skills   Weak / intermediate / good / expert user ? 
 

a. Word processing   
i. Writer   Weak / intermediate / good / expert user 
ii. Word   Weak / intermediate / good / expert user 

b. Excel    Weak / intermediate / good / expert user 
i. OpenOffice Calc Weak / intermediate / good / expert user 
ii. Exel   Weak / intermediate / good / expert user 

c. Ppt    Weak / intermediate / good / expert user 
i. OpenOffice Impress Weak / intermediate / good / expert user 
ii. PTT   Weak / intermediate / good / expert user 

d. File management  Weak / intermediate / good / expert user 
e. Internet browsing  Weak / intermediate / good / expert user 
f. (which browser)  
g. Email    Weak / intermediate / good / expert user 

 
6. Do you have your own personal email address ?  do you have an MoEYS email address? 

 
7. Have you had any formal training on ICT provided by the MoEYS ? 

 
8. Have you had any formal training that you have found for yourself ? 

 
9. If no training, how are you able to use ICT ? 

 
10. Do you ever ask your students to do their own research using ICT/internet? 

 
11. How would you judge students’ ICT skills ? 

 
a. Are most students moderately competent ICT users ? 

 
b. All students weak ?  most weak with a few average users? Most weak with a few expert 

users ? 
 

c. What are students best ICT skills? Writer / Calc / Ppt / internet browsing / email ? 
 
 

12. What are the main issues preventing you from using ICT more extensively in lessons ? 
 
More Question for your consideration:  

- Internet usage (internet at school or own mobile data ?  
- Do you have Computer , Laptop, mobile phone ?  
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Questions to Student(s) at SRC 
 

1. Do you use ICT for learning in any of your lessons ? 
 

2. In what way are you able to use ICT in lessons ? 
 

3. If you are unable to use ICT in lessons, do you use ICT at home or in your leisure time? 
 

4. How would you rate your own ICT skills   Weak / intermediate / good / expert user ? 
 

a. Word    Weak / intermediate / good / expert user 
b. Excel    Weak / intermediate / good / expert user 
c. Ppt    Weak / intermediate / good / expert user 
d. File management  Weak / intermediate / good / expert user 
e. Internet browsing  Weak / intermediate / good / expert user 
f. (which browser)  
g. Email    Weak / intermediate / good / expert user 

 
5. Do you have your own personal email address ?  do you have an MoEYS email address? 

 
6. Do you have a SmartPhone ? apart communications – eg. Telegram / WhatsApp, what do you 

mainly use it for ? eg. Watching videos.  Do you ever use your Smartphone for getting information 
for school or for your further studies ? can you give me an example ?  

 
7. Have you had any training at school on using ICT  

 
8. Have you had any formal training that you have found for yourself ? 

 
9. If no training, how are you able to use ICT ? 

 
10. Do you ever ask your students to do their own research using ICT/internet? 

 
11. How would you judge your ICT skills ? 

 
a. When considering your fellow students, how would you rate their ICT skills ? 

 
b. Are most students moderately competent ICT users ? 

 
c. All students weak ?  most weak with a few average users? Most weak with a few expert 

users ? 
 

d. What are students best ICT skills? Word / Excel / Ppt / internet browsing / email ? 
 
 

12. What are the main issues preventing you from using ICT more extensively in lessons ? 
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ANNEX 13: CONSOLIDATED FINDINGS FROM THE STAKEHOLDER 

QUESTIONNAIRES  
 

 
Questions 

Preah Angdourng 
SRS  (Prey Veng 
Province) 

Hun Sen Sourng 
SRS (Tbong 
Khmum 
Province) 

Preah Sihanouk 
SRS 
(Kampong Cham 
Province) 

Preah Soramit 
SRS 
(Kampong 
Chhnang 
Province) 

General situation of 
this SRS 

The school has 8 
satellite schools with 
whom they must do 
at least 2 INSET 
days per year 

 Strong leadership 
well led by the 
school director 

A more rural school 
than the previous 
SRSs visited 

1.Involvement in 
other projects from 
development 
partners ? 

Not currently Not currently Not currently Not currently 

2.Any development 
work with regard to 
staff / student skill 
training  

No No No No 

3.Any development 
work and 
contributions to 
acquisitions with 
regard to hardware 
infrastructure – eg. 
computers, printers, 
networking? 

The monks at the 
local temple and the 
local community 
bought the 
computers to supply 
a new ICT suite in 
2011 

Some assistance 
from local 
benefactors to 
provide machines 
for new computer 
suite 

 
A few teacher 
laptops donated by 
commercial 
companies 

No 

4.Does the SRS have 
reliable electricity 
supply ? 

Yes Yes Yes  Power outages are 
frequent – so ICT 
suites have UPS for 
machines 

5.How is the cost of 
electricity met ? – eg. 
regular school 
budget; special 
allocated funds; 
parental 
contributions? 

Regular school 
budget plus a special 
allowance from the 
MoEYS as this is a 
SRS 

Regular school 
budget plus a 
special allowance 
from the MoEYS as 
this is a SRS 

Regular school 
budget plus a 
special allowance 
from the MoEYS as 
this is a SRS 

Regular school 
budget plus a 
special allowance 
from the MoEYS as 
this is a SRS 

6.Are the electricity 
costs easily 
affordable within the 
school’s budget or do 
they represent a 
disproportionally 
large cost? 

Affordable  Affordable but 
supplemented by 
income generated 
from school eg. 
Motorbike parking 
fees 

Affordable but 
supplemented by 
income generated 
from school eg. 
Motorbike parking 
fees 

Affordable 

7.Does the SRS have 
reliable internet 
access ?   bandwidth 
? 
 

 Some technical 
issues with internet 
supply from MoEYS; 
school also has their 
own paid for internet 
connection for which 
they pay $140 per 
annum 

Speed is slow No stable – internet 
just used for admin. 
Not teaching and 
learning 

8.Is the internet 
access free to the 
school, or does it 
have to paid for out of 
the school budget? 

Free from DIT  Free from DIT Free from DIT Free from DIT 

9.What is the ICT 
suite used for used 
for ? 
 

There are two 
computer suites and 
they are used for ICT 
lessons exclusively 

There are two 
computer suites and 
they are used for 
ICT lessons 
exclusively, one is 
thin client 

There are two 
computer suites and 
they are used for 
ICT lessons 
exclusively 

There are two 
computer suites and 
they are used for 
ICT lessons 
exclusively 

10.How old are the 
computers in suite 

Typically 24 
machines per suite. 

Typically 24 
machines per suite. 

Typically 24 
machines per suite. 

Typically 24 
machines per suite. 
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and how are they 
maintained ?  ( if you 
have a computer 
failure or breakdown 
what happens ?) 1 
year ?  what kind of 
spare parts that often 
broken ? 

No routine repair and 
renewals policy. 
Ad hoc repairs when 
needed 

No routine repair 
and renewals policy. 
Ad hoc repairs when 
needed 

No routine repair 
and renewals policy. 
Ad hoc repairs when 
needed 

No routine repair 
and renewals policy. 
Ad hoc repairs when 
needed 

Do you have a policy 
for upgrade and 
replacement ?  

No No No No 

11.How many 
computers (outside 
the computer suite ) 
are available for 
teaching and 
learning? (these 
could include 
teachers’ own 
laptops that they use 
for their work at 
school) 

None  1 PC in library 
3 PC in staff room 

3 Computers in 
library 
Computers in staff 
room for lesson prep 

None 

12.If these 
computers exist – 
what are they used 
for? 

n/a Lesson prep 
research 

Lesson prep 
research 

No 

13.Does the SRS, 
additionally, have 
computers for 
office/school 
administration ? 

Yes Yes yes Yes 

14.For administration 
and for teaching & 
learning, does the 
SRS use MS Office 
or Open Office ? (do 
you, the school 
director, know the 
difference between 
MS Office and OSS 
Office)? 

For teaching and 
learning use Open 
Office (in Khmer 
language).  
Machines have 
standard QERTY 
keyboards no Khmer 
language keyboards 

Open Office Open Office Teachers are 
expected to use 
web-based school 
management 
system – but ICT is 
used more for 
school admin, hardly 
used at all for 
teaching and 
learning 

15. How many ICT 
teacher/ICT Staff ?  

No specialist ICT 
teacher at the 
moment 

2 X ICT teachers IT teacher is a 
master trainer for 
DIT 

IT teacher runs is 
own computer 
business 

16.How would you 
describe the ICT 
skills of your 
teachers:   Low //  
Medium // Good //  

Mostly quite low, but 
a few teachers have 
quite good skills 

About 60% of 
teachers are 
competent users of 
ICT 

 Low / weak 

17.How do you know 
the level of teachers’ 
ICT skills ? ie. how 
are they assessed ? 

No assessment No assessment No assessment No assessment 

18.Are any of your 
teachers “excellent” 
at ICT – how many ? 
ie. what proportion 

Less than 10% Around 10% Around 10% Very few 

19.Do you have a 
skill training 
programme for staff ? 
if not, would one be 
useful; what would 
you like your 
teachers to be able to 
do with ICT – admin? 
Teaching & learning 
? 

Some have 
completed the Intel 
Teach basic ICT 
training program as 
advocated by DIT but 
this has little impact 
on teachers use of 
ICT in the classroom 

Some have 
completed the Intel 
Teach basic ICT 
training program as 
advocated by DIT 
but this has little 
impact on teachers 
use of ICT in the 
classroom 

Some have 
completed the Intel 
Teach basic ICT 
training program as 
advocated by DIT 
but this has little 
impact on teachers 
use of ICT in the 
classroom 

Some have 
completed the Intel 
Teach basic ICT 
training program as 
advocated by DIT 
but this has little 
impact on teachers 
use of ICT in the 
classroom 

21.Are there enough 
texbooks for the 
students?  

Yes Yes Yes Yes  



 

Page  | 96

22.Is there a school 
library ? in the library 
is there at least one 
network-enabled PC 
for browsing and 
locating electronic 
teaching and learning 
resources ? 

No No yes no 

23.Are there enough 
computers to enable 
class teaching with 
ICT ie. at least one 
machine for every 
two students 

ICT classes mostly 
limited to the most 
senior grades G10-
12 

ICT classes mostly 
limited to the most 
senior grades G10-
12 

ICT classes mostly 
limited to the most 
senior grades G10-
12 

ICT classes mostly 
limited to the most 
senior grades G10-
12 

24.Is there a school 
library / resource 
centre ?      Does it 
have ICT access ? 

No yes yes No 

25.Do any teachers 
use ICT for teaching 
and learning ? – 
which subjects ? 
 
Are these lessons in 
the computer suite) ? 
if teachers are not 
using ICT in lessons 
are they using if for 
lesson prep and/or 
student 
administration 

 
ICT used only in ICT 
lessons 
 
A few teachers have 
their own laptops that 
they are using for 
lesson prep. 
 

Sometimes the LCD 
projector is 
borrowed by 
different subject 
teachers 
 
About 30 % of 
teachers have their 
own laptops which 
they use for lesson 
prep and for 
teaching  

ICT is only used for 
the teaching of basic 
computer literacy in 
the use of office 
utility programs of 
word-processing, 
spreadsheets, 
presentation and 
email use 

 
NO 
 
 
Only computer suite 
used for teaching of 
ICT 

26.Is ICT used, or is it 
integrated into the 
teaching and learning 
in curriculum 
subjects other than 
ICT ? eg. Math or 
science subjects 

ICT not integrated 
into other lessons – 
sometimes teachers 
use their own laptops  

ICT not integrated 
into other lessons – 
sometimes teachers 
use their own 
laptops to show 
YouTube videos eg. 
In biology and 
chemistry 

ICT not integrated 
into other lessons – 
sometimes teachers 
use their own 
laptops to show 
YouTube videos eg. 
In biology and 
chemistry 

Very limited us of 
ICT 

How do you assess 
students’ skills with 
ICT ? 

Students’ 
competency in the 
use of ICT is not 
assessed 

How do you assess 
students’ skills with 
ICT ? 

How do you assess 
students’ skills with 
ICT ? 

How do you assess 
students’ skills with 
ICT ? 

27.What do you 
believe is/are the 
most important 
factor(s) preventing 
the wider use of ICT 
for teaching and 
learning ?  

 

Limited teacher 
skills. Lack of 
equipment and 
equipment that is 
broken  
Only one LCD 
projector for the 
school. 
Not enough suitable 
programs 

Limited teacher 
skills. Lack of 
equipment and 
equipment that is 
broken  
Only one LCD 
projector for the 
school. 
Not enough suitable 
programs 

Limited teacher 
skills. Lack of 
equipment and 
equipment that is 
broken  
Only one LCD 
projector for the 
school. 
Not enough suitable 
programs 

Limited teacher 
skills. Lack of 
equipment and 
equipment that is 
broken  
Only one LCD 
projector for the 
school. 
Not enough suitable 
programs 

28. How good are 
students’ ICT skills  

Effective 
Smartphone users, 
but less effective in 
the use of PCs and 
office utilities 

Effective 
Smartphone users, 
but less effective in 
the use of PCs and 
office utilities 

Effective 
Smartphone users, 
but less effective in 
the use of PCs and 
office utilities 

Effective 
Smartphone users, 
but less effective in 
the use of PCs and 
office utilities 

 


