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I. BACKGROUND INFORMATION 
 

 Objectives of the Ethnic Groups Development Plan 
 
1. This document has been prepared in accordance with the Asian Development Bank (ADB) 
Safeguard Policy Statement (SPS – 2009), and following guidelines set out in the Draft Working 
Document Indigenous Peoples Safeguards: A Planning and Implementation Good Practice 
Source Book (2013). 
 
2. The objectives of this plan are to: (i) ensure that project benefits are culturally appropriate 
and that all stakeholders participate actively in subprojects that affect them; (ii) avoid potentially 
adverse impacts; and (iii) minimize, mitigate or compensate for such adverse impacts when they 
cannot be avoided. 
 
3. The Ethnic Groups Development Plan (EGDP) highlights how the project will result in 
positive benefits and avoid negative impacts as an integral part of its core activities. Actions are 
specified to ensure that the Executing Agency1 and engaged specialists carry out appropriate 
measures to achieve culturally appropriate beneficial results and avoid/mitigate negative impacts. 
The EGDP will be implemented in synergy with the project’s Gender Action Plan (GAP). The GAP 
ensures women’s beneficial participation in the project and that gender equality measures reach 
women of all ethnic groups residing in project areas. 
 
4. The EGDP provides guidelines on how implementation of the Education for Employment 
Sector Development Program (SDP) (or the project) should respect, promote, and enhance ethnic 
groups’ traditional knowledge and practices. 
 

 The Project 

5. The proposed SDP will strengthen human capital in the Lao People’s Democratic Republic 
(Lao PDR) and support inclusive growth and economic diversification. As a sector development 
program, it will include two complementary components: (i) a policy-based loan (PBL); and (ii) an 
investment project. The PBL will help better prepare Lao PDR youth for employment by helping 
the Ministry of Education and Sports (MOES) advance foundational reforms to align post-primary 
education (PPE)—secondary education, technical and vocational education and training (TVET), 
and higher education—with workforce skill needs. The investment project component will build 
MOES’ capacity to deliver these reforms, enhance the quality and relevance of secondary 
education in preparing youth for employment, and increase completion rates. 
 
6. The project will prioritize creating a workforce that has the foundational skills needed to 
be productive. Foundational education reform needs to focus on the critical windows of 
opportunity when skills are built by: 

(i) Expanding and strengthening early childhood development and education to help 
develop school readiness and basic cognitive and behavioral skills. This includes 
efforts to reduce chronic malnutrition, which threatens cognitive development; 

(ii) Ensuring that all children can read, so Lao PDR can build a skilled and productive 
workforce; and 

(iii) Supporting/providing job-relevant technical skills, with the government taking on a 
more strategic role in vocational skills development by developing policies, setting 

                                                
1 The Ministry of Culture, Sports and Tourism. 
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standards, investing in training materials and instructors, improving public 
information about the training system, and carrying out training evaluations. 

 
7. The proposed program builds on the Secondary Education SDP and related support for 
TVET and higher education by ADB. It directly supports ADB Strategy 2030 through the 
operational priority of improving education and training, and is closely aligned with the Country 
Partnership Strategy 2017–2020. 
 
8. This EGDP is a component of the proposed SDP. It was prepared in consultation with 
potential project beneficiaries/communities through a participatory social assessment; and in 
partnership with the agencies responsible for various ethnic group issues. The consultations took 
place in provinces in northern, central and southern regions of Lao PDR where a great number of 
ethnic groups reside. 
 
9. The project safeguards screening confirmed that the project is classified as category B for 
indigenous peoples as the project is targeted to benefit indigenous people (or ethnic groups in 
official Lao terminology). The social assessment process followed the legal framework for 
consultation, participation, and disclosure of information set out by both ADB and the Lao 
government. This includes the ADB Safeguards Policy Statement (SPS) (2009) as well as the 
Decree 112/PM (2010), General Guidelines for Public Involvement (2013), and Ethnic Group 
Consultation Guidelines (2013) of the Government of Lao PDR. 
 
10. This EGDP has been developed in line with these ADB SPS with the aim of ensuring that 
ethnic groups in the project areas are fully informed and meaningfully consulted; and provided 
with adequate and legitimate opportunities to participate in project design as well as the 
determination of project implementation arrangements, operation, and closure. It provides a 
practical plan to manage potential unintended environmental and negative social impacts 
associated with project activities. Specifically, it exists to ensure that affected ethnic groups 
receive equitable access to the project’s benefits in a culturally appropriate manner and to ensure 
that ethnic groups are engaged throughout the life cycle of the project. 
 

 Impact and Outcome 

11. Reflecting alignment to the MOES Vision for 2030, this SDP will contribute to the longer-
term goal of ‘inclusive, balanced, and skill-driven economic growth.’ Its outcome (the more direct 
objective to be achieved by program completion) will be ‘youth employability improved’. 
Supporting the Education SDP2 2016–2020, National Socioeconomic Development Plan, and 
other directives, this SDP will focus on both enhancing and equitizing the flow of skills into the 
labor force to support inclusive growth and increased opportunities for youth. Specific indicators 
and targets at the outcome and output levels are identified in the revised SDP draft project design 
and monitoring framework. 
 

 Project Outputs 

12. The proposed SDP will support three core outputs: 
(i) Output 1: PPE3 aligned with labor market demand; 

                                                
2  The Education for Employment SDP will directly or indirectly support eight outcomes targeted in the Education Sector 

Development Plan (1, 3, 4, 5, 7, 8, 9, and 10). 
3 Unless otherwise noted, PPE herein refers to formal general secondary education, TVET, higher education (including 

teacher education), and non-formal education at post-primary levels. 
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(ii) Output 2: The quality and relevance to emerging skill demands of secondary 
education are strengthened; and 

(iii) Output 3: Targeting of and support for equitable secondary education access and 
completion enhanced. 

13. Project activities proposed by MOES include construction of schools, school classrooms, 
teachers’ accommodation, and students’ dormitories together with all basic services and utilities 
such as water supply, toilets/latrines and drainage systems. The improvement of school facilities 
is classified into three types which are:  

(i) type A – provision of lower secondary school buildings;  
(ii) type B – provision of upper secondary school buildings; and 

(iii) type C – provision of additional classrooms for existing schools. 
 

 Education Sector Development 

14. The government recognizes the key role of education in promoting inclusive growth and 
poverty reduction. The second output of the Eighth National Socioeconomic Development Plan 
2016–2020 focuses on human resource development and upgraded capacities, reduced poverty, 
access to quality education and health services for all ethnic groups and genders, justice, and 
transparency. The MOES Education SDP 2016–2020 emphasizes PPE as critical to youth 
employability as well as inclusive and diversified economic growth. The Education SDP and its 
policy planning matrix comprise three pillars: (i) expanding equitable access; (ii) improving quality 
and relevance; and (iii) strengthening planning and management. It also outlines a detailed sector 
plan, strategies with targets, costing, and legislative requirements. 
 
15. To date, great improvements have been made in Lao PDR in generating and sustaining 
inclusive growth and reducing poverty and inequality. However, the quality of education in terms 
of geographic boundaries, ethnicity and gender needs to be addressed. While communities in 
Lao PDR have improved access to basic education, the dropout rate in early grades is still high, 
especially in remote villages. Dropout rates for compulsory education (primary, lower secondary 
education [LSE], and upper secondary education [USE]) are often higher than the national 
average. The MOES grade assessment report (2015–2016) stated that at the national level, the 
net enrolment rate in primary school had increased steadily: from 92% in 2008/09 to 96.6% in 
2012/13, and to 98% in 2015/16. However, high dropout and repetition rates in early primary 
grades have resulted in a survival rate to Grade 5 that was below the national target in 2015/16. 
The dropout rate in the early grades of primary school continues to be relatively high: 11.4% in 
Grade 1 in 2012/13, which is far from the goal of 5% by 2015. 
 
16. In addition, the 2012 Early Grade Reading Assessment (EGRA) revealed low levels of 
reading ability and comprehension in the early grades. Almost 30% of Grade 2 students were 
unable to read a single word of a given text and a further 30% of those who could read at least 
one word did not understand the meaning of the text. While the difference between home and 
school languages in ethnic groups goes a long way in explaining these results, many children of 
Lao-Tai ethnicity (whose mother tongue is Lao) also performed poorly in EGRA. EGRA results 
also show that improvements in reading ability and comprehension from grade to grade are slow. 
These results suggest that the overall quality of education in the early grades is low. 
 
17. The enrolment rates, dropout rates and EGRA results all show that there are disparities 
across geographic regions (provinces, districts, urban vs. rural), ethno-linguistic groups and 
gender. Children from non-Lao-Tai ethnic groups living in rural and remote areas have the lowest 
indicators of primary education. While 89% of students in the capital Vientiane who enroll in Grade 
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1 stay in school long enough to advance to Grade 5, in most provinces less than half of students 
do. These differences in enrolment are reflected in youth literacy rates in Lao language. For 
example, while 90% of 15–24 year olds in urban areas are literate, the rate drops to only 41% in 
rural villages without road access. Educational disparities widen at the intersection of gender and 
ethnicity. Literacy rates for young males of Lao-Tai ethnicity are 84%, but only 63% for Mon-
Khmer. The disparity is even greater for ethnic females, with 81% of Lao-Tai ethnicity but only 
45% of Mon-Khmer ethnicity are literate in Lao language. 
 
18. ADB’s Country Partnership Strategy 2017–2020 is aligned with national priorities, and its 
second strategic pillar (enhanced human development) calls for building resilient human capital 
by advancing reforms to align PPE with evolving labor market skill demands. Strengthening 
human capital—including by improving quality and completion rates in secondary education, 
where most poor youth exit schooling—will be vital to enable poor and disadvantaged youth to 
participate in and benefit from economic growth. 
 
19. Under all three outputs, SDP will provide complementary support via two interlinked 
components: (i) a PBL of $10 million; and (ii) an investment project of $40 million. The PBL (to 
be released as a single tranche) will finance an initial set of policy actions under MOES’ medium-
term PPE reform agenda. These reforms will provide a firmer base for the interventions under the 
investment project. 
 

II. LEGAL FRAMEWORKS ON ETHNIC GROUPS 
 

 ADB Safeguards Policy 

20. In accordance with ADB’s SPS (2009), the proposed SDP is classified category C for 
involuntary resettlement, as it will not entail any land acquisition or other resettlement impacts. All 
civil works will be confined to vacant land within existing school sites, which are located on 
government land inside the targeted villages. The project is classified category B for environment 
and indigenous people (termed ‘ethnic groups’ in Lao PDR). The SDP’s ‘B’ categorization reflects 
the fact that the SDP-supported reforms and investments are expected to disproportionately 
benefit ethnic groups. 
 
21. Where ethnic groups are present, the SPS requires special action to safeguard their social 
and economic status and to avoid restricting their capacity to assert their interests and rights in 
accessing and sharing project benefits. The SPS goal is to promote the sustainability of project 
outcomes by protecting both the environment and people from the projects’ potential adverse 
impacts. It objectives are to: 

(i) Avoid adverse impacts of projects on the environment and affected people where possible; 
(ii) Minimize, mitigate, and/or compensate for adverse project impacts on the environment 

and affected people when avoidance is not possible; and 
(iii) Help borrowers/clients to strengthen their safeguard systems and develop the capacity to 

manage environmental and social risks. 
 
22. In line with the SPS and its indigenous people policy requirements, this EGDP provides a 
practical plan to manage potential unintended and negative impacts associated with project 
activities while ensuring maximum benefits. It aims to assist the project to design and implement 
its activities in a way that fosters full respect for ethnic groups’ identity, dignity, human rights, 
livelihood systems, and cultural uniqueness as defined by the ethnic groups’ peoples themselves 
so that they: (i) receive culturally appropriate social and economic benefits; (ii) do not suffer 
adverse impacts as a result of projects; and (iii) can actively participate in and gain from project 
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activities. 
 
23. Specifically, it exists to ensure that affected ethnic groups in the project areas receive the 
project’s benefits in a culturally appropriate manner; to allow for meaningful and inclusive 
consultations at all levels to better understand priority challenges and solutions; to ensure 
sensitivity to ethnic group concerns; and to maximize the benefits to ethnic group youth. 
 

 Lao National Legal Frameworks 

24. The Constitution of Lao PDR, ratified in 1991 (updated in 2003), uses the term ‘citizens of 
all ethnicity’ throughout. It specifically recognizes the need to incorporate the concerns of ethnic 
groups in developing policy in all sectors, and the government has reaffirmed its commitment to 
strengthening the rights of all ethnic groups in various congresses, conferences, decrees, and 
laws since the 1980s (Articles 8 and 22). Article 75 of the Constitution specifically indicates that 
‘the Lao language and script are the official language and script’. 
 
25. Constitutionally, Lao PDR is recognized as a multi-ethnic society, and Article 8 of the 
Constitution states, ‘All ethnic groups have the right to preserve their own traditions and culture, 
and those of the nation. Discrimination between ethnic groups is forbidden’. Article 8 also declares 
that: “The State pursues the policy of promoting unity and equality among all ethnic groups. All 
ethnic groups have the rights to protect, preserve and promote the fine customs and cultures of 
their own tribes and of the nation. All acts of creating division and discrimination among ethnic 
groups are forbidden. The State implements every measure to gradually develop and upgrade 
the economic and social level of all ethnic groups.” 

 
26. The 1992 ethnic group policy, Resolution of the Party Central Organization Concerning 
Ethnic Group Affairs in the New Era, focuses on gradually improving the lives of ethnic groups 
while promoting their ethnic identity and cultural heritage. It is the cornerstone of current national 
ethnic group policy. The general policy of the Party concerning ethnic groups can be summarized 
as follows: 

(i) Build national sentiment (national identity); 
(ii) Realize equality between ethnic groups; 
(iii) Increase the level of solidarity among ethnic groups as members of the greater 

Lao family; 
(iv) Resolve problems of inflexible and vengeful thinking, as well as economic and 

cultural inequality; 
(v) Improve the living conditions of ethnic groups step by step; and 
(vi) Expand, to the greatest extent possible, the good and beautiful heritage and ethnic 

identity of each group as well as their capacity to participate in the affairs of the 
nation. 

 
27. The Ethnic Groups Committee under the National Assembly is charged with drafting and 
evaluating proposed legislation concerning ethnic groups and lobbying for its implementation as 
well as the implementation of socioeconomic development plans. Ethnic group research is the 
responsibility of the Institute for Cultural Research under the Ministry of Information and Culture. 
The lead institution for ethnic affairs is the mass (political) organization, the Lao National Front for 
Construction, which has an Ethnic Affairs Department. 
 

III. SOCIAL IMPACT ASSESSMENT 
 



6 
 

 Assessment Methodology 

28. The projects cover a total of 60 schools in 12 districts of eight provinces: therefore, the 
projects include villages with a diverse array of ethnic groups and livelihood activities. The 
assessment applied rapid and participatory rural appraisal techniques for the data collection, while 
its methodology comprised both qualitative and quantitative assessment. For the qualitative 
assessment, consultations involved school assessments, village meetings, male and female 
focus group discussions, and interviews with students and teachers. A greater proportion of 
women’s participation was clearly identified during the assessment. These women were mostly 
teachers and mothers of school students. Equal numbers of male and female students 
representing all the ethnic groups present in each school were also consulted. Discussions were 
held with separate groups composed exclusively of women, or men, or youth, or elderly people, 
or students to ensure a broad range of viewpoints, concerns and feedback was collected. Data 
was also collected from the schools and village records on education, as well as from school 
principals in the villages visited, and from the Education Department at both provincial and district 
levels. 
 
29. Two sets of questionnaires were developed: one with a checklist was used to capture both 
qualitative and quantitative data by the social assessment team, and one was distributed to be 
filled in by all 60 schools. The questionnaires were developed in consultation with MOES, ADB 
and the project technical assistance (TA). In developing this EGDP, information has been 
gathered not only from these questionnaires but also from a series of consultations with officials 
responsible for education sector development at the national, provincial, district and village levels, 
as well as with different ethnic groups in the project areas; and through assessments conducted 
during the feasibility study and the social and environmental impact assessment stages. 
 
30. The assessments and community consultations integrated and considered culture and 
gender sensitivity, as well as effective communication with communities and ethnic groups in their 
own languages through interpreters. The consulted villagers confirmed that they understood the 
project’s intentions and fully support the intention to improve schools. The consulted villagers 
proposed many associated school facilities and learning activities to the assessment team, 
including laboratories, libraries, dormitories, water supply and latrine systems. The assessment 
team recorded the presence and the percentage of the ethnic groups’ composition and number 
of schools, together with the number of students disaggregated by sex and ethnic groups; ethnic 
groups’ schools and villages in the catchment areas; and ethnic groups’ traditional practices and 
livelihood activities. This information will be presented in Annexes, and therefore will not be 
repeated fully here. 
 
31. The assessments confirmed that the project does not involve or interfere with ethnic 
groups’ way of using their indigenous knowledge; that there is no physical relocation nor any 
impacts associated with removal or non-removal of assets; and that the project will not directly 
cause any adverse impact on the ethnic groups’ identity, society, culture or spiritual practices, or 
interfere with their socio-cultural beliefs. The consulted elders and heads of ethnic groups 
expressed appreciation for their children’s education, especially when it means they can record 
their unique cultural practices in Lao language to help preserve their ethnic group’s identity.  
 
32. The improvement of schools, dormitory facilities, and school-associated facilities provided 
by the project may impose a minor social and cultural risk on adolescents and the traditional 
practices of ethnic groups, and may also cause unintended impacts on the ethnic groups’ social 
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structure.4 These types of potential social risks—which are often not a direct result of the project’s 
activities but occur because the project has triggered an underlying issue (or external risks that 
are caused by factors outside the project’s control or influence)—can cause social tension and 
require proper mitigation measures. 
 

 Ethnic Groups in the Project Areas 

33. The project expects to benefit students from ethnic groups who attend the initial targeted 
60 schools in 12 districts in eight provinces5 of Lao PDR. It is estimated that the total number of 
students in these initial 60 schools is more than 35,000 in the 2018/19 school year, with numbers 
expected to be much greater in the future. The 12 districts are mostly populated by people who 
belong to various ethnic groups and are highly reliant on forests, agriculture, and other natural 
resources for both their income and subsistence. The schools targeted by the project are often 
located in villages remote from provincial and district centers. The economic activities of these 
villages vary from the cultivation of mostly lowland rice paddies and extensive commercial 
cropping to predominantly upland, swidden farming. 
 
34. Additionally, according to the project’s social assessment, the project area is home to at 
least 29 of the 50 officially recognized ethnic groups in Lao PDR, although the number would be 
much higher if all of the groups and ‘sub-groups’ were counted separately. The ethno-linguistic 
groups include the Lao-Tai (such as Lao, Muey, Phouthai, Tai Neua, Xek, and Lue), Mon-Khmer 
(especially the Khmu, Ta Oi, Ta Lieng, Phong, and Katu), Chinese-Tibetan (mainly Akha and 
Phounoy in Sing District), and Hmong-Mien (mainly Hmong and Lantan). The social assessment 
conducted during January and May 2019 confirmed that the project areas have a higher than 
average composition of non-Lao-Tai ethnic groups (see Figure 1). These ethnic groups meet the 
ADB eligibility criteria for IPs, which include: 

(i) Self-identification as members of a distinct indigenous social and cultural group 
and recognition of this identity by others; 

(ii) Collective attachment to geographically distinct habitats, ancestral territories, or 
areas of seasonal use or occupation as well as to the natural resources in these 
habitats and territories; 

(iii) Customary cultural, economic, social, or political systems that are distinct or 
separate from those of the mainstream society or culture; and 

(iv) A distinct language or dialect, often different from the official language or 
languages of the country or region in which they reside. This includes a language 
or dialect that has existed but does not exist now due to impacts that have made 
it difficult for a community or group to maintain a distinct language or dialect. 
 

35. It is important to note that although officially there are 50 ethnic groups in Lao PDR 
(updated from 49 to 50 in 2018), the National Assembly‘s Agreement No. 213 of 24 November 
2008 only recognized Lao nationality, and therefore regardless of ethnic background, all are Lao 
citizens. The National Assembly has declared that all ethnic groups are equal by law in terms of 
dignity and rights. It is for this reason that all ethnic groups should be treated equally and that the 
ethnic groups’ social structure gaps, customary/culture dimensions and ways of life are often 
overlooked. The promotion of the equality of all Lao citizens discouraged the term ‘ethnic minority’, 
even though Lao-Tai is the majority group. The term ‘ethnic group’ has been officially accepted 
instead. 
 

                                                
4 Explained in the social structure impact section.  
5 Luang Namtha, Oudomxay, Luang Prabang, Houaphane, Vientiane, Bolikhamxay, Saravan, and Sekong.  
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36. Most of the ethnic groups in Lao PDR are tied to their ancestors’ land and forest spirits. 
For this reason—and because their livelihoods are heavily dependent on the land, forests and 
rivers—their villages are often small and isolated from one another, making it harder for the 
government to adequately provide services. Under the ethnic groups equality policy, all ethnic 
groups are required to: 

(i) Practice stable agriculture, especially expansion of paddy fields and stable crops 
(slash-and-burn practices are discouraged); 

(ii) Learn and study Lao language for the purpose of unifying the nation (as Lao language 
is the official spoken and written national language, it is the most widely shared tongue 
among all of Lao PDR’s ethnic groups); and 

(iii) Merge village administration, especially forming a cluster of villages and/or merging 
smaller villages into a bigger village so that the government can more effectively 
deliver public services, and to ease implementation of public administration. 

 
37. Although the government has made efforts to promote equality among Lao citizens, most 
of the ethnic groups experience perpetual poverty, and lack infrastructure and government 
services. This is partly because they are mostly living in the most remote and least accessible 
areas of the country. These factors create elements of structural marginalization associated with 
a lack of basic public services including roads, education and healthcare; and a lack of political 
participation and representation. The social assessment revealed that despite rapid economic 
development at the national and provincial levels, many ethnic groups in rural villages have limited 
exposure to most public facilities and often face a high risk of being trapped in poverty. 
 
38. In order to tackle these challenges, the structural marginalization gaps need to be well 
understood and incorporated in any socioeconomic development plans. The government is 
officially committed to embracing a multi-ethnic dimension in development issues and improving 
people’s living conditions, as well as continuing to promote the equality of all Lao people in the 
country. 
 

Table 1: List of Ethnic Groups by Linguistic Group in Lao PDR 

Lao-Tai Mon-Khmer 
Hmong-

Mien 

Chinese-
Tibetan (Sino-

Tibetan) 

1. Lao 
2. Leu 
3. Xaek 
4. Tai 
5. Nhuane 
6. Tai Neua 
7. Phutai 
8. Yang 

9. Khmou/Khmu 
10. Pray 
11. Xingmoon 
12. Katang 
13. Yru 
14. Yae 
15. Harak 
16. Cheng 
17. Nhaheun  

18. Khmer 
19. Moy 
20. Phong 
21. Thaen 
22. Eudou 
23. Makong 
24. Triang 
25. Brao  

26. Oy 
27. Sadang 
28. Lavy 
29. Toum 
30. Kree 
31. Bid 
32. Lamed 
33. Samtao 

34. Ta Oy 
35. Katu 
36. Kriang 
37. Xuay 
38. Pako 
39. Nguane 
40. Tri 
41. Bru 
 

42. Hmong 
43. Iu-mien 
 

44. Akha or Ko 
45. Singsily/ 

Phounoy 
46. Sila 
47. Hor 
48. Lahou 
49. Hayi 
50. Lolo 
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Figure 1: Map of Ethnic Groups in Project Areas 

 
 

39. The map shows that most of the non-Lao-Tai ethnic groups reside in more remote and 
highland areas, particularly in northern districts and the southeastern borders. The orange circles 
are districts targeted by the project, indicating a high composition of non-Lao-Tai ethnic groups. 
A list of ethnic groups in all project areas in presented in Annex 2 and a list of provinces, districts 
and villages targeted by the project, together with school names and students numbers, can be 
found in Annex 3. 
 

 Socioeconomic Characteristics 

40. The social assessment suggests that ethnic groups in the project areas have diverse 
social structures and cultures, but they all share a common socioeconomic base: that is, they rely 
heavily on primary agricultural activities and natural resources for their livelihoods. Their levels of 
access to modern socioeconomic development vary from one location to another depending on 
how the government allocates common resources and provides support to such areas. 
 
41. Because the project targets very remote areas, most of the ethnic groups are tied strongly 
to their own traditions and remain isolated from modern Lao culture and ways of living. For 
instance, in Sing district, Luang Namtha, almost 100% of the targeted schools are located in Akha 
villages, while in Hoon District almost all the targeted schools are located in a Khmu village. These 
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ethnic groups do not mix with other ethnic groups within a village, tend to speak only their own 
dialects and are less likely to fully understand Lao language. In other provinces such as Saravan, 
Sekong, Luang Prabang, Houaphane, Vientiane and Bolikhamxay the situation is different 
because the targeted schools and villages consist of several ethnic groups. While one ethnic 
group might be much higher in numbers compared with the others, the plurality of groups means 
they tend to communicate with each other in Lao language. These ethnic groups include, but are 
not limited to, the Khmu, Hmong, Ta Oi, Ta Lieng, Phoutai, Muey, and Lao. 
 
42. Each ethnic group has its own dialect, customs and cultural characteristics, but not one of 
these groups has its own territory within the country. Instead all the ethnic groups share common 
territory and have lived together peacefully for many generations. Each of the groups is distinctive 
in ways that are sometimes readily apparent, such as the brightly colored costumes of the Akha 
and the Yao. Other ethnic groups, such as the Khmu, are not as obviously identifiable. 
 
43. It is also important to recognize that each ethnic group may also have its own distinctive 
way of conceptualizing notions of education. Such notions may be sets of presuppositions, 
assumptions and associations, or beliefs about the world, resulting in local ecological knowledge 
that has survival value for the group as a whole. The introduction of formal education as well as 
a modern school management system, where parents have to leave their children in dormitories 
or with teachers who do not speak the same languages and/or share common ethnic group 
knowledge, may be a challenge if cultural sensitivity is not taken into account. 
 
44. In the project areas, the assessments found that the majority of the ethnic groups belong 
to the Mon-Khmer (highest number in all visited provinces) and Chinese-Tibetan/Hmong (in Sing 
district), and that Lao-Tai is a minority group. Table 2 shows the 10 schools in five provinces which 
were visited by the assessment team in late April and May (see also Annex 2 for ethnic 
composition). It revealed that most of the schools visited are attended by non-Lao-Tai ethnic 
groups. 
 

Table 2: List of Ethnic Groups and Students in the Schools Visited 

Province, district 
& school name 

Target school and 
number of students  

Total 
students 

Number of 
female 

students 
List of ethnic 

groups 

SEKONG PROVINCE 

Dak Cheung 
District 

1. Dak Ta Ork Yai ( າກ 
ະ ກ ຫຍ) Primary 

School 

106 53 
Ta Lieng 
(Triang)  

2. Tang Yeung (  ງ  ງ) 
Lower Secondary 
School  

231 98 
Ta Lieng 
(Triang) and 
Ka Tu  

SARAVAN PROVINCE 

Ta Oi District 

3. Thong Ka Hai (ທ ງກາ ) 
Primary School 

86 35 
Ta Oi; Pa Ko; 
Ka Tang  

4. Kok Bok (ກ ກ  ກ) Lower 
Secondary School 

129 61 
Ta Oi; Ka 
Tang  

BOLIKHAMXAI PROVINCE 
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Province, district 
& school name 

Target school and 
number of students  

Total 
students 

Number of 
female 

students 
List of ethnic 

groups 

Kham Kert District 

5. Phon Mi Xai ( ພ ີ ຊ) 
Upper Secondary 
School 

763 343 
Hmong; Khmu; 
few Lao 

6. Thong Khe (ທ ງ ຄະ) 
Lower Secondary 
School 

462 274 
Meui; Xek; 
Phu Thai  

Pakkading District 

7. Vieng Kham (ວຽງຄໍາ) 
Complete Secondary 
School  

1,367 649 
Hmong; Khmu; 
few Lao 

8. Na Kheua ( າ ຄື ) 
Lower Secondary 
School 

342 78 Lao; Khmu 

OUDOMXAI PROVINCE 

Houn/Hoon District 
9. Ban Na ( າ  າ) Lower 

Secondary School 
563 276 Khmu; few Lao 

 
10. Vung Lum (ວ ງລໍາ) 

Lower Secondary 
School 

75 35 Khmu; few Lao 

 
 Land Acquisition 

45. The assessment confirmed that all the land allocated for the development and expansion 
of school classrooms, construction of dormitories (for both teachers and students), water supply, 
latrine facilities and other aspects of school improvement are already assigned as school land. All 
of the consulted villages and schools confirmed that no land needs to be acquired. All the schools’ 
land was officially issued by the district Land Authority and certified by the villages. Therefore, 
land acquisition is not an issue. 
 

 Language 

46. The assessment found that although Lao language is taught at all schools, many of the 
ethnic groups’ villages visited are characterized by very poor Lao language skills (especially in 
the Akha ethnic group in Sing district and Ta Lieng, Ka Tu and Ta Oi in Dak Chueng and Ta Oi 
districts). They can understand basic conversation, but the assessment team still needed an 
interpreter to explain the interview and the project objectives. Children who attended lower and 
upper secondary could answer questions in Lao language, but their parents still had to use 
interpreters. Their literacy rates are surprisingly low and this even applies to children in primary 
school, who have no experience communicating with students of other ethnic groups. 
 
47. In Dak Chueng and Ta Oi districts, for instance, the assessment found that teachers have 
to explain lessons in their own dialects. In addition, most parents do not know Lao language. If a 
teacher sends a permission slip for parents to sign, most cannot read it and must seek help from 
older students or village committee members. The language issue was confirmed by most 
interviews and consultations during the assessment needing to be conducted using interpreters. 
It is likely that the language barrier inhibits members of these ethnic groups from understanding 
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the continuous rapid socioeconomic development that is taking place around them. They may 
have little exposure to and awareness of their rights and options, and therefore they may not 
understand government policy and the strategic development plan for their own district as a 
whole. 
 

 Ethnic Groups Education 

48. A general observation was that ethnic groups in all of the schools visited are poorly 
represented in the education system as a whole. The social assessment, discussions with 
students and teachers, and school data show that similar number of girls and boys attend pre-
primary, primary and lower secondary school. However, this gap widens and the overall number 
of students attending school decreases significantly as children move up to the higher grades and 
on to upper secondary school. The social assessment suggested that low school attendance can 
be attributed to factors such as poverty, poor infrastructure, and hunger, as children are 
embarrassed by being poor and having no food to bring to school and/or being poorly nourished 
and hungry. Other factors include the parents’ education level; labor demands according to 
gender roles in assisting the family; and that children, especially girls, are required to assist their 
mothers to take care of their younger siblings during the day. The actual quality of the school and 
the existence of a language barrier at a very early school age are also factors that cause lower 
attendance rates, especially during planting and harvest seasons. In many of the villages that 
were visited, ethnic groups (especially Khmu) required their children to work as laborers during 
the harvesting of rice and other crops. 
 
49. According to the World Bank’s annual poverty indicator (2015), there is a substantial 
difference in the poverty rate among the Lao-Tai groups, which stands at about 25%, and Mon-
Khmer and Chinese-Tibetan/Hmong groups, which rises to 42%. The main ethnic groups 
belonging to the Lao-Tai are mostly found in urban areas. They often enjoy better public services 
and opportunities for socioeconomic development (including education) offered by the 
government and private investment. Therefore, the report suggests that in addition to the urban-
rural gap, consideration needs to be given to access to basic public facilities and other 
infrastructure development in the provision of education. 
 
50. The assessment also found that poverty is a significant factor affecting ethnic groups’ 
education in all the schools visited. It is the main challenge for ethnic children to attend school. 
As well as experiencing food shortages, they lack other basic household goods such as cleaning 
and personal hygiene products, as well as clothing. According to the assessment, in northern 
provinces (Luang Namtha and Oudomxay), villagers from the Akha, Khmu and Hmong ethnic 
groups frequently reported that the main reasons why these groups are poorly represented in 
schools are: 

(i) Lack of money to buy school materials; 
(ii) Not owning school uniforms or shoes; 
(iii) The obligation to help parents gather their daily meal from the fields and forest; 

and 
(iv) Children’s lack of motivation and refusal to go to school because they are not sure 

what they will do for a living after completing school. Moreover, they see some 
students return to working on farms after completing secondary school. 

 
51. In the Central and Southern provinces (Bolikhamxay, Saravan and Sekong), the issues 
ethnic groups need to contend with are very similar to those in other parts of the country. Poverty 
and hunger are once again the main causes of low school attendance among ethnic children. 
Parents often take their children with them to work in agricultural fields or in other cities. By the 
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time the season is over and/or when they return to their hometown, the children have missed so 
many classes that they are unable to catch up with the other students. They thus drop out of 
school altogether and continue to work as laborers with their parents and other family members. 
 

 Quality Education 

52. The assessment found that the quality of education at the schools visited was very low, 
and several shortcomings in the quality of delivery of education were also noted. According to the 
teachers interviewed, the major challenges are their personal knowledge levels, limited 
teaching/learning materials, and limited financial resources. Some teachers reported that they 
had only completed basic teacher training and have had no further opportunities to improve their 
teaching ability or to continue their studies at a higher level. Many of the teachers in the schools 
that were examined teach multiple classes and/or multiple grades in one classroom. This is due 
to the limited number of both teachers and classrooms, and the high number of students at 
different levels. Teachers who participated in the discussions proposed that more funding should 
be made available to support teacher training programs, which will directly improve their teaching 
skills and ultimately be reflected in their students’ learning outcomes. 
 
53. This World Bank Development Report on Expanding Productive Employment for Growth 
(2014) confirms this finding. It states that the quality of education in Lao PDR is very poor and 
that the skills problem is even deeper and more severe than is generally recognized, being a 
problem not simply of vocational skills but of basic reading and numeracy skills. This information 
is consistent with analysis of the EGRA conducted in October 2012, which found that many 
primary students cannot read correctly and that the problem is even worse among children who 
do not speak Lao language at home. This was confirmed by the social assessment conducted by 
the Education for All project in 2014, which suggested that many non-Lao-speaking students had 
not achieved basic reading fluency when they completed Grade 5 prior to entering secondary 
school. 
 
54. In the school year 2017/18, MOES initiated reforms that extended secondary education 
from six to seven years, helping Lao PDR meet the international norm of 12 years of general 
education. Continued reforms and quality-enhancing investments are essential because good 
secondary education is critical for building core skills such as reading, writing, and numeracy as 
well as basic analytical skills, which will prepare youth for higher studies and/or for the world of 
work. 
 
55. However, as this has recently been introduced, teachers from the consulted schools and 
villages had rarely been trained or given access to new textbooks and teacher guides to 
complement this reform. Students also have limited access/exposure to textbooks, and many 
schools struggle to fully deliver the curriculum and equip youth with science, math, critical thinking, 
communication, and other soft skills needed in a modern economy, particularly in poor rural areas. 
 
56. The low level of literacy in Lao PDR is particularly troubling because that skill is the 
foundation upon which other skills are developed. Children who do not learn to read in the early 
grades risk falling behind in later grades and often drop out of school. They also have difficulty 
attaining more critical thinking and analytical reasoning skills and technical skills, because 
learning them involves some degree of ability to absorb written information. Failure to master 
basic foundational skills can thus undermine an individual’s future employment prospects and 
productivity. 
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 School and Classroom Conditions 

57. The social assessment found that all of the schools visited were in poor condition. While 
some schools are constructed from concrete pillars and cement walls, many are constructed from 
wood pillars, bamboo, and thatched roofing panels, and are often not well protected from heavy 
rain and summer storms (see pictures in Annex 1 and Annex 7). The classrooms are often too 
small and equipped with only a few tables and chairs made by the villagers. There is usually not 
enough space to accommodate the increasing number of students.  
 
58. The current school huts and/or dormitory conditions are temporary, often poorly 
maintained and lack basic facilities such as water supply, electricity, toilets or a proper cleaning 
area, and waste disposal. Students often use school facilities (toilet and water supply) and cook 
by themselves in a hut using firewood and nearby stream or well water. Some schools – such as 
Tang Yeung in Dak Cheung District and Mom in Sing District, and many more – have basic 
sleeping and cooking areas which are provided by the schools, and some were built by the 
community and the students’ parents, but they are very basic bamboo huts and lack the 
aforementioned basic facilities. 
 
 School Location 

59. The schools visited by the assessment team are attended not only by children within the 
school locations, but also by students from surrounding villages/catchment areas (see Annex 3 
and Annex 4) for a list of ethnic groups from surrounding villages). Most of the secondary schools 
accommodate students from about 7–10 primary schools in the general area, so students must 
travel between 4 km and 30 km to reach the secondary school. Students that travel from further 
than 10 km away often have their parents build a hut close to the school for them and/or live with 
relatives near the school. 

60. There are several primary schools that only cater for Grades 1 to 3 (incomplete primary 
school), and so students who are in Grades 4 or 5 often need to walk a few kilometers to the next 
village’s school. All of the schools visited provided clear examples of how children from ethnic 
groups have to walk very far to attend school. For instance, in Hoon District, Oudomxay Province, 
the assessment team visited two lower secondary schools where the road condition is poor, 
making it difficult for children to walk to school. The majority of the students belong to the Khmu 
ethnic group, with a few Hmong and Lao-Tai ethnic groups. 

61. Some students have bicycles and/or motorbikes to travel to school. Those who do not 
have such transportation tend to stay at the school compound from Monday to Friday. At the 
weekend they return to their villages and gather food and other supplies for the next week. In 
some schools where road conditions are better, students are more likely to travel from home to 
school directly and less likely to stay at the school. In Ta Oi, Dak Chueng, Pakading and Khamkert 
districts, for instance, although the schools are located far from villages, the students walk and/or 
use bicycles and motorbikes to travel to school because the roads are better.  

 Student Dropout  

62. The assessment found that poverty, the school location/distance from a village, facilities, 
and cost of schooling are the main reasons for dropping out of schooling. Most of the villages 
visited reported that most students who completed primary school do not continue to study in LSE 
and then USE because these schools are located far from their villages. Other villages reported 
that the reasons are poverty and hunger, as the families are unable to provide food or pay for 
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transportation and other school supplies. The distance to the school and the costs associated 
with education were common causes of dropout cited by both students and villagers. 
 
63. The assessment found that in most of the schools visited, poverty and the costs associated 
with school were the core reason that parents were unable to send children to school. For 
instance, at Viengkham Secondary, Pakading District, Bolikhamxay Province, the cost of 
attending a public school can reach between KN500,000 and KN1,000,000 per month (see field 
note for more information). This cost causes a number of students drop out as their parents cannot 
afford to keep them at school. Many of these former students end up working as construction 
workers (mostly boys) and/or end up in early marriages (mostly girls). 
 

 Water and Sanitation at the School 

64. All schools that were visited did have toilets, but they were universally in poor condition 
and only consist of one or two toilets which was inadequate given the number of students. The 
existing toilets often did not have water supplies so teachers and students have to collect water 
from elsewhere in order to fill water containers or small tanks. Water shortages were reported in 
all the schools visited. Some students reported having to carry water from a nearby stream or 
river to the school. 

 School Maintenance 

 
65. The management and maintenance of school buildings are mainly the responsibility of the 
Education Department and teachers at the school. The communities’ contributions are limited to 
material donations and labor, which are provided according to need as a school is being 
constructed, and in September at the beginning of the new school year. At many of the schools, 
community members and students repair and sometimes rebuild schools using wood and bamboo 
before school starts every year. According to both parents and teachers, limited financial 
resources are the main challenge both for the management and maintenance of schools and for 
the payment of teachers’ salaries. 
 

 Gender-related Issues 

66. The assessment found that there is no noticeable gender gap at school. Officially, boys 
and girls have equal rights and opportunities to attend school. Interviewed parents, students and 
teachers all suggested that both boys and girls are encouraged to attend school. Parents sent all 
of their children to attend primary and, where possible, secondary school. However, the 
assessment also found that although children attend school, both boys and girls are required to 
assist their parents during certain cultivation periods which require intensive labor inputs, 
especially during planting and harvesting. These activities often require all family members to 
work together and can take from three days to two weeks depending on the size of the fields. 
 
67. Although the assessment found no big gender gap, the National Statistics Center reports 
that at the national level, the gender gap remains an issue. For example, in the 15–24 age group, 
77% of men are literate, compared with only 68% of women. These differences across gender 
are still quite large and this is particularly the case among some ethnic groups where some 
villages still have a strong social and cultural bias against girls attending school. 
 
68. It is also important to understand gender roles in the wider context of different ethnic 
groups’ characteristics. For example, field observations and a literature review on gender-related 



16 
 

issues suggest that women are often more active than men in socioeconomic and livelihood 
activities. The recent changes brought about by socioeconomic development, especially in 
agricultural options and practices, have also changed the roles of men and women in ethnic 
groups. An assessment conducted by MOES in 2014 for the Education for All Project also 
suggested that women work throughout the year, while men work based on seasonal labor 
requirements. Traditionally, the ethnic groups in the project areas have a break after the rice 
harvest. The break may last from November/December to April. However, in the past few years, 
more women have engaged in the following activities during this time: 

(i) Weed clearing for rubber and cardamom plantations; 
(ii) Preparation and planting of maize/corn; 
(iii) Collecting soy beans and broom grass,6 which only requires input during these 

months; and 
(iv) Cultivation of their routine dry season vegetables on river banks and in home 

gardens. 
 
69. Meanwhile, men only undertake weed clearing and land preparation so that the women 
can take over the tasks of planting, nurturing and harvesting. If and when the project wants to 
actively engage ethnic groups’ men and women in project activities, it is also important to 
understand their roles. Some ethnic groups are predominantly patrilineal while others follow a 
matrilineal structure, and family decision-making is somewhat complex. For instance, the Ta Oi, 
Ta Lieng, and Khmu women often lead in making household decisions, including decisions about 
their children’s education, their son’s selection of wife, and the saving and spending of all 
household income. Khmu women let their husbands partake in decision-making regarding larger 
assets and the passing of inheritance to children. 
 
70. The Hmong, Yao and Akha ethnic groups strictly follow a patrilineal structure in relation to 
social and household decision-making. These ethnic groups’ women’s decisions are made by 
their father in-law and husband or otherwise their own father and brother. While many Hmong can 
be found in lowland areas together with other ethnic groups, the Yao and Akha ethnic groups 
often live in isolation and have maintained a strong sense of identity, an autonomous lifestyle and 
a respect for their customs in their mountaintop villages. They can easily be differentiated by their 
particularly colorful clothing, especially the women. They refer to themselves as ‘mountain 
dwellers’. Presently, due to limited land and natural resources, they are also searching for good 
land to settle on permanently. 
 
71. It is also important to understand that most ethnic groups have moved constantly in the 
past, most of them do not own land and only a handful of them have paddy fields. As they do not 
have secure land, the majority of them still practice shifting cultivation and plant maize and beans 
for Chinese traders. Many of them also work as agricultural laborers on cardamom and rubber 
plantations. This factor therefore has a strong influence on ethnic groups’ education 
 

IV. MITIGATION MEASURES 

72. The project is expected to bring positive outcomes to the targeted ethnic groups’ villages 
through the improvement of school facilities and rural education as a whole. This EGDP is 
designed to provide a practical plan to manage any potential unintended negative impacts 
associated with project activities, as well as to allow for meaningful and inclusive multi-stakeholder 
consultations and engagement throughout the life cycle of the project. This particularly takes into 

                                                
6  Broom grass is collected by villagers to manufacture brooms and local mattresses. This grass is in high demand in 

the marketplace as almost every household in Lao PDR uses brooms made from this particular grass.  
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account the circumstances of vulnerable, marginalized individuals and members of ethnic groups 
that will be affected or potentially affected by the project’s activities. 
 
73. The EGDP ensures that all activities proposed under the project are properly screened, 
assigned appropriate environmental and social risk categories, and that the environmental and 
social risks and impacts are properly and sufficiently assessed and addressed. Where impacts 
and potential impacts are identified and if these are unavoidable, suitable mitigation measures 
will be properly planned so as to adequately compensate for residual impacts and provide for 
restoration. This EGDP will be disclosed on the ADB and project websites so that people are 
easily able to access it and provide feedback and recommendations, as well as express their 
concerns through project activity-level grievance mechanisms. 
 
74. In order to effectively manage and oversee EGDP-related activities, a social development 
specialist who is also specialized in gender and ethnic groups development will be recruited by 
the project and will work part-time throughout the life cycle of the project. In addition to social and 
gender-related tasks, the social development expert is expected to carry out the following tasks. 

(i) Conduct safeguards indigenous people categorization screening for each new 
proposed project site; 

(ii) Develop safeguards indicators that reflect indigenous people safeguards policy 
requirements. The main indicators should include but not be limited to the 
following: (a) consultation and communication in a language that the ethnic group 
understands; (b) ensure that any land and forest areas proposed for project 
activities are not privately owned by any resident of the villages and not related to 
any ancestral land or spiritual sites; (c) ensure active participation by ethnic groups 
in project activities and in gaining project benefits; and (d) implement special 
measures so the poor and vulnerable will access/gain project benefits; 

(iii) Ensure careful records are kept of all village interactions, and all district and 
provincial meetings, including breakdowns by ethnicity and gender; 

(iv) Conduct meaningful consultations7 at school and village levels to enable 
participants to accept or opt out of project activities; 

(v) Conduct small group meetings at village level using appropriate translators or 
ethnic language speakers, with village groups split by gender, to discuss the 
potential impacts of project activities, both positive and negative, before the 
commencement of any school-related construction activities. Clear records must 
be kept demonstrating that this consultation has taken place; 

(vi) Collect gender- and ethnicity-disaggregated information and data on gender and 
ethnicity relevant to aspects of secondary, higher, and technical and vocational 
education at both central and provincial levels (for baseline and periodically during 
implementation); 

(vii) Assist MOES in implementing GAP, especially in delivering gender awareness/ 
mainstreaming training to project staff and consultants at national and provincial 

                                                
7 Meaningful consultation at village level is the only effective means of engaging with communities to ensure 

sustainable participation. Meaningful consultation is a process that follows and continues the work begun by free, 
prior, informed consent. As such, it: (i) begins early in the project preparation stage and is carried out on an ongoing 
basis throughout the project cycle; (ii) provides timely disclosure of relevant and adequate information that is 
understandable and readily accessible to affected people; (iii) is undertaken in an atmosphere free of intimidation or 
coercion; (iv) is gender inclusive and responsive, and tailored to the needs of disadvantaged and vulnerable groups; 
and (v) enables the incorporation of all relevant views of affected people and other stakeholders into decision-making 
on aspects such as project design, mitigation measures, the sharing of development benefits and opportunities, and 
implementation issues. 
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levels. Develop a training of trainers’ manual, if necessary, to facilitate delivery of 
gender training; 

(viii) Develop a gender checklist for each project output which can be used by national 
and provincial project staff during project implementation; and 

(ix) Develop a social monitoring and reporting system and provide training of key 
project personnel to facilitate overall monitoring of EGDP and GAP implementation 
and its reporting in quarterly and annual progress reports to ADB and the 
government. 
 

 
75. In addition, whenever there is a construction activity the executing agency must ensure 
that the land belongs to the school and is not close to a protected forest area; that construction 
does not prevent villagers from carrying out their routine activities, and ensures continued access 
to land, forest and natural resources to avoid income loss and to ensure food and nutrition 
security. 
 
76. At all times, the social development expert is to ensure that the project and its staff and 
subcontractors respect ancestral and spiritual land and forest use and remain sensitive to 
customary use of land by the community, especially ethnic groups. The social development expert 
must also ensure that ethnic groups’ rights to conduct ritual ceremonies remain intact, as well as 
promoting cultural preservation of indigenous knowledge, including traditional knowledge and 
schooling systems. 
 
77. All project activities must provide access to information in appropriate ethnic languages 
by providing a translator for meetings. Any information dissemination must be clear and in simple 
local language, to support comprehension by those who are less literate. 
 
78. Key activities to ensure that indigenous people safeguards compliance will be performed 
throughout the life cycle of the project are listed in Table 3. 

 
Table 3: Risk Mitigation Measure—Indigenous People Safeguards Compliance Matrix 

Activity 1. EGDP management: engage a social development/ethnic groups specialist to oversee 
EGDP-related activities 

Indigenous 
People 
Safeguards 
Requirements 

1. Recruit an International social development expert. 
2. Recruit ethnic interpreters for each community consultation in ethnic group villages. 

Implementation 
Guidelines for 
Safeguards 
Compliance 

1. The social development expert/ethnic groups specialist/ is required to have good 
local knowledge, especially in the context of ethnic cultural diversity in Lao PDR, 
and have a balanced knowledge of economic development, social/cultural integrity 
and the education system in Lao PDR. 

2. Language and cultural differences can create misunderstandings and reduce 
cooperation and participation in activities. Ethnic group interpreters will address the 
language barrier. At least one ethnic group interpreter will be used in each 
consultation and communication with ethnic group villages, regardless of where the 
village is located, to ensure that all villagers—especially the elderly and children, 
who often do not speak Lao—are able to understand information provided by the 
project.  

Indicators The mentioned social development/ethnic groups human resources recruited 

Inputs and 
Timeframe 

1. Part-time 2. Part-time 
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Time required 1. 6 person-months 2. Project operation cost. Community 
consultation cost  

Activity 2. Provide meaningful consultation/community consultation in a free, prior, informed 
consent manner 

Indigenous 
People 
Safeguards 
Requirements 

Ensure meaningful consultation and quality of engagement at all levels during project 
preparation and other project activities 

Implementation 
Guidelines for 
Safeguards 
Compliance 

1. Develop a community consultation strategya that incorporates ethnic group 
sensitivity/culturally responsive methodology. 

2. Conduct meaningful consultation and ensure transparency in promoting quality 
education. 

3. Provide adequate information as well as engage with and seek the support of those 
who could be affected by project activities, including the improvement of schools 
and other related facilities, prior to decisions being taken, and respond to any 
contributions made. This should include taking into consideration existing traditional 
knowledge offered by the different ethnic groups and villagers; and ensuring active, 
free, effective, meaningful and informed participation of individuals and groups in 
school improvement processes. 

4. Ensure equal rights for all different ethnic groups, women, and men, while 
acknowledging differences between women and men and taking specific measures 
aimed at accelerating equality when necessary. 

Indicators 1. Evidence of consultation with ethnic groups (women and men) demonstrating their 
support prior to project activities being implemented 

2. Evidence of continuous processes of community consultation 
3. Records of ethnic groups’ concerns and how the project addressed the issues  

Inputs and 
Timeframe 

Social development/indigenous people expert and outreach staff 

Budget (USD) • Consultation/workshop costs 
• Staff costs 
• Transportation costs 

Activity 3. Respect and recognize the rights of ethnic groups, their traditional knowledge and 
livelihood systems, including ways of ownership and knowledge transmission; and engage ethnic 
groups in project activities 

Indigenous 
People 
Safeguards 
Requirements 

1. Effective engagement of ethnic groups in school building, and design of dormitories 
and other associated facilities. 

2. Ensure sensitivity to ethnic groups at the schools and dormitories. 

Implementation 
Guidelines for 
Safeguards 
Compliance 

1. The indigenous people expert is to implement a communication strategy to ensure 
ethnic groups’ engagement. The strategy can be a field guide that incorporates the 
concept of sensitivity to ethnic groups (cultural responsiveness) and inclusive 
consultation/ social inclusion. 

2. The indigenous people expert will train project staff on the ethnic groups 
communication strategy so they know how to be culturally sensitive during project 
construction activities and when communicating with different ethnic groups’ youth, 
elderly, children, men and women. 

3. Pay special attention to ethnic and gender sensitivity, taking into account ethnic 
groups’ and gender perspectives and incorporating them into the dormitories 
management policy. The dormitories management policy development process 
must include consultation and engagement with ethnic groups and with men’s and 
women’s viewpoints. 

Indicators 1. Ethnic groups engagement field guide developed. 
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2. Evidence of best practice on social inclusion incorporated in the community 
engagement field guide. 

3. Evidence of training conducted. 

4. Evidence of staff being trained prior to project implementation. 

5. Evidence of ethnic concerns and viewpoints being incorporated into the dormitories 
management policy. 

Inputs and 
Timeframe 

Indigenous People Expert 

Budget (USD) Training materials and training costs 

Activity 4. Ensure fair distribution of knowledge and project benefits 

Indigenous 
People 
Safeguards 
Requirements 

Ensure all ethnic groups have equal access to project benefits. Where ethnic and 
gender gaps are identified (e.g. language, culture, social structure, geographical 
isolation, and infrastructure), provide special mitigation measure to close those gaps. 
Special measures may include extra effort and budget 

Implementation 
Guidelines for 
Safeguards 
Compliance 

1. Risks of inequitable participation and benefits can be neutralized when all ethnic 
group students have equitable access to and benefit from the project’s school 
improvement activities. 

2. Poor families/students are among the most risk averse, have less threshold for 
trialing new activities, and are more likely to be disadvantaged in terms of access 
to government or project services due to access issues (distance, poverty, 
language, educational attainment). The project will ensure fair distribution of 
knowledge and improve inclusion through an engagement strategy that 
incorporates special measures for poorer and more vulnerable families in the 
implementation plan to ensure equal access to project benefits. 

3. Ensure fair representation of ethnic groups, women, and men in the processes of 
promoting better school systems and school management. 

Indicators 1. Evidence that ethnic groups have access to project benefits. 
2. Records of government’s special policy toward ethnic groups, if any (E.g. lower 

school fees, free textbooks and uniforms, etc.). 

Inputs and 
Timeframe 

Indigenous People Expert 

Budget (USD) Staff costs 

Activity 5. Manage unexpected and external risks 

Indigenous 
People 
Safeguards 
Requirements 

1. Unexpected risks 
2. External risks  

Implementation 
Guidelines for 
Safeguards 
Compliance 

1. Any unexpected risk that occurs because of project activities will be mitigated 
based on the ADB’s indigenous people safeguards framework. 

2. The project will communicate with the Education Department to ensure that ethnic 
groups are not economically or socially displaced due to project results. 

Indicators 1. Evidence of unexpected risks managed, if any 
2. Evidence of no relocation or displacement of any family due to project activities 

Inputs and 
Timeframe 

Indigenous People Expert 

Budget (USD) Staff costs 

ADB = Asian Development Bank, Lao PDR = Lao People’s Democratic Republic. 
a All project activities must consider the gender, ethnic, and socioeconomic factors that can limit participation at local 

level. This could result in separate meetings for men and women, or smaller village groups with different language 
speakers, or specifically targeting the poorest households 
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V. CONSULTATION, PARTICIPATION AND DISCLOSURE 

79. In preparing and designing the proposed SDP, the project technical preparation team 
together with MOES and provincial education and sports (PES) has conducted various 
stakeholder consultations since January 2019. Provincial consultation workshops were also held 
where key decision makers from eight PES and district education and sports from 12 districts 
gathered to discuss and prioritize their schools in their respective districts.  
 
80. The project has consulted and will continue to undertake meaningful consultation with the 
ethnic groups in the project areas to ensure their informed participation in designing, 
implementing, and monitoring measures to avoid adverse impacts on them and to maximize 
benefits by tailoring project activities that accrue to them in a culturally appropriate manner.  
 
81. Below is a list of the dates and locations of workshops and consultations which took place 
during project preparation. A list of consultation topics/questions, persons met during the 
assessment and findings is included in Annex 1, Annex 3, Annex 6 and Annex 8. 
 

Table 4: Consolation Records   
Description  
 Dates and Activities 

Site pre-
validation visits 
 

• 15–19 January 2019: Luang Prabang Province. Visit to Muang Khai Complete 
Secondary School, Non-Formal Education Center, TVET College, and Lanith 
Training Center in Luang Prabang District; and Hua Na LSE and TVET Center 
in Nam Bark District. 

• 22–26 January 2019: Vientiane Province. Visit to Phonsavath LSE in Muang 
Fuang District; Vang Vieng USE, Phatang Complete Secondary School, 
Phoudindeang Youth Center, Ethnic Boarding School (a pilot project of 
vocational secondary education), and Namon LSE, and English center at Pu 
Kham cave area in Vang Vieng District. 

Site validation 
visits 
 

• 19–22 March 2019: Field visit to Mounlapamok Distrct of Champassak Province 
and Sanxay District of Attapeu Province. 

• 20–23 March 2019: (Long and Sing District) Luang Namtha Province. 
• 21 April to 09 May 2019: Visit to 10 schools in five districts in Xekong, Saravan, 

Bolikhamxay and Oudomxay Provinces.  
Consultation 
Workshops with 
eight Provincial 
Education and 12 
District Education 
Offices 
 

• 03–05 April 2019: Consultation Workshop at MOES in Vientiane => RESULTS: 
List of prioritized schools in 12 districts. 

List of consulted 
stakeholders 
 

• Nine Provincial Education and Sport Offices (Head or Deputy) 
• Total of 13 District Education and Sport Offices (Head and Deputy) 
• Five District Natural Resources and Environment Offices (Technical Officers) 
• 25 school principals/directors 
• Subject teachers (at least five per school) of 25 schools, colleges and centers 
• Students (at least 20 students per school with equal numbers of males and 

females who represented all ethnic groups) 
• Village Development Committees (including Village Education Committees) 
• Lao Women’s Union in each district 
• Youth Union in each district 
• Parents Association in each visited school 
• Village elders (heads of ethnic groups) in each village and schools 
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LSE = lower secondary education, MOES = Ministry of Education and Sports, TVET = technical and vocation education 
and training, USE = upper secondary education. 

 
82. The project will continue to consult with stakeholders and affected ethnic groups 
throughout the project cycle. Consultation will be carried out in a manner commensurate with the 
ethnic groups in the project areas. As required in Table 3: Risk Mitigation Measure—indigenous 
people Safeguards Compliance Matrix, the consultation process and its results will be 
documented and reflected in each project progress report. 
 
 

VI. COMPLAINTS AND GRIEVANCE REDRESS MECHANISMS 

83. During the construction of schools, classroom expansion and other construction activities, 
the project will provide the school and the Village Education Development Committee with an 
environmental management plan that includes instructions on how to minimize the impact of 
school-related construction. In the event that there is a complaint related to project activities, the 
villagers will be able to file their complaints either directly with the project, with the Department of 
Education or through their own preferred village mechanism for conflict resolution, which can be 
referred to as a grievance redress mechanism. 
 
84. All of the villagers and school teachers consulted shared the same view that if any issues 
arise, whether they are related to the school or any other social and environmental aspects, the 
ethnic group villagers will firstly consider among themselves whether the issue can be resolved 
internally. This first stage of mediation is preferred by all so as to avoid complications and not 
raise issues unnecessarily. If the issue cannot be dealt with internally, they will then raise it 
verbally with the village authorities. The village authorities often seek the advice of village elders 
and call for a meeting which includes the complainants, and elders as mediators. 
 
85. If the issue cannot be resolved then the next formal step involves the village authority 
either assisting in drafting a written complaint or the complainant being asked to draft the 
complaint by themselves. It will then go through the village authorities for comments and a referral 
letter will subsequently be sent to the district authorities. The district authorities will then take up 
the case, investigate, and mediate with the complainants and village authorities. If the issue still 
cannot be resolved then the same steps will be taken at the provincial level. If the provincial 
authorities cannot resolve the issue, it will be referred to the provincial courts. All of the consulted 
villages share the same view on both informal and formal grievance procedures. 
 

VII. IMPLEMENTATION ARRANGEMENTS 

86. The proposed SDP will benefit from a high degree of continuity with the Secondary 
Education (SDP). MOES will serve as the executing agency. It will establish a Steering Committee 
to provide senior-level oversight and coordination as needed. This oversight role will only include 
social aspects, including ethnic groups. The former Secondary Education SDP project 
management unit (PMU) will become the PMU for the Education for EmploymentSDP. It is under 
the Department of General Education, which will serve as the implementing agency. As with 
Secondary Education SDP, the PMU will retain centralized responsibility for overall coordination, 
financial management, procurement, reporting, and other tasks. It will coordinate and guide other 
MOES departments, which will provide technical leadership for specific interventions as technical 
implementation units. Among these, the MOES Human Resource Development Division, which 
is the secretariat of the National Committee for Human Resources Division, will support 
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coordination with other agencies and the private sector under output 1. In each district, a project 
focal point will be appointed to serve as a key person to coordinate project activities and ensure 
project implementation. The implementation arrangement is summarized in Table 4 and described 
in detail in the project administration manual. 
 

Table 5: Project Implementation Arrangements 
 
 
Aspects 

Arrangements 

Policy-Based Loan Project Loan 
Implementation period July 2018–July 2019  December 2019–December 2024 
Estimated completion 
date 

31 July 2019 31 December 2024 

Estimated loan closing 
date 

31 March 2020 30 June 2025 

Management 

(i) Oversight body Education for Employment SDP Steering Committee 
Chair: MOES Vice-Minister, H.E. Khamphay Sisavanh 
Members: directors general of relevant MOES departments, and directors 
of MOES centers 

(ii) Executing agency MOES 
(iii) PMU The PMU will report to the Program Director (Director General of the 

Department of General Education) and will comprise a PMU Head and 10 
government-seconded or contractual staff (excluding the Education for 
Employment SDP administrative assistants and drivers). 

(iii) Technical 
implementing units 

Under PMU coordination, TIUs will take technical leadership and directly 
supervise specific project initiatives that fall under their mandates within 
MOES. Each TIU will be headed by the director general or head of the 
department or center. 

Procurement of goods 
and works (based on 
current scope and subject 
to change) 

OCB (internationally 
advertised) 

0 contracts $0  

OCB (nationally 
advertised) 

15 contracts – works 
5 contracts – goods 

$12.5 million 
$6.1 million 

RFQ  0 contracts $0 
Consulting services Firm - QCBS  582 person-months $3.4 million 

Firm - LCS 10 person-months $0.02 million 
ICS (22 contracts) 501 person-months $1.48 million 

Retroactive financing 
and/or advance 
contracting  

No retroactive financing. 
MOES has proposed advance procurement actions for consultants and 
goods and works needed early in the project.  

Disbursement  The project loan proceeds will be disbursed following ADB's Loan 
Disbursement Handbook (2017, as amended from time to time) and 
detailed arrangements agreed between the government and ADB.  

ADB = Asian Development Bank; ICS = individual consultant selection; LCS = least cost selection, MOES = Ministry of 
Education and Sports; OCB = open competitive bidding; PMU = Program Management Unit; QCBS = quality- and cost-
based selection; RFQ = request for quotations, SDP = sector development program, TIU = technical implementing 
units. 
Source: ADB. 

 
VIII. MONITORING AND EVALUATION 

87. The Education for Employment SDP monitoring system will be developed using a 
reporting and monitoring structure similar to that of the Secondary Education SDP. The monitoring 
system will be finalized after the project affective date. During project implementation, this SDP 
will update ADB on the application of the EGDP and this will be reflected in the quarterly progress 
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reports and semi-annual monitoring reports. MOES key coordination staff at all levels will work 
closely with the social development/ gender/ethnic group expert to monitor EGDP implementation 
and to ensure that the requirements and indicators specified in the IP Safeguards Compliance 
Matrix are all followed and monitored. 
 

IX. BUDGET FOR EGDP MANAGEMENT 

88. The overall program is estimated to cost $55 million. ADB will provide a PBL of $10 million 
and a project loan of $40 million. The government will provide counterpart funding of $5 million, 
principally as in-kind contributions. The recruitment of a social development expert who would 
oversee all social-related aspects of the project (social, gender, and ethnic groups) and ethnic 
interpreters will be embedded in the staff costs, plus other running costs such as community 
consultation and monitoring. The whole project will be implemented in 60 schools in the 12 most 
disadvantaged districts in Lao PDR, which are located in remote rural areas. All of the project’s 
components are focused on the improvement of school facilities as well as the effective 
management of the school system in the areas where most ethnic groups reside. Therefore, it 
has been estimated that the ethnic groups of Lao PDR will directly benefit from the project. 
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ANNEX 2: ETHNIC GROUP COMPOSITION IN TARGET AREAS 
 
1. In the 12 districts, non-Lao Tai groups account for nearly two-thirds (65%) of the total 
population (Table 1). 
 

Table 1: Population Breakdown in 12 Districts 

Ethno-linguistic Group Total population Share (%) 

Lao Tai 176,090 34.77 

Mon Khmer 180,240 35.59 

Hmong iu-Mien 123,530 24.39 

Sino-Tibetan 20,250 4 

Other/unknown 6,290 1.24 
Source: ADB staff calculations using the Lao People’s Democratic Republic 
2015 Census dataset. 

 
2. In these districts, Hmong, Khmou, Lao, Tai, and Akha account for 81% of the total population, with 
Hmong and Khmou alone accounting for 47% of the population (Table 2).  

 
Table 2: Largest Groups in 12 Districts 

Ethnicity Share (%) 
Cumulative 
share (%) 

Hmong 23.96 23.96 

Khmou 22.61 46.57 

Lao 20.37 66.94 

Tai 10.49 77.43 

Akha 3.49 80.92 

Other 19.08 100 
Source: ADB staff calculations using the Lao People’s Democratic Republic 
2015 Census dataset. 
 

Table 3: Ethnic Groups of Target Schools and their Surrounding Villages 
Provinces, 
District 
 

Name of Target school (No. of 
students) 
Name of Village where school is 
located (Nameof ethnics in this village) 

Catchment area/surrounding schools No. of 
students and Ethnic group) 

LUANGNAMTHA PROVINCE 
1. Sing District 1. Ban Mom LSE (Request for Type B: 

Building of USE) 
▪ Akha (81.5%) belong China-

Tibeto Ethnolinguistic group. 
▪ Lao (12.5%) - belong to Lao-Tai 

Ethnolinguistic group 
▪ Lantan (6,25%) - belong to (Yao) 

of Hmong-iu Mien Ethnolinguistic 
group 

Surrounded by: 
1. Lor Meu Village (Aka Ethnic - China-Tibeto 

Ethnolinguistic group) 
2. Sen Ann Village (Aka Ethnic) 
3. Na Noi Village (Aka Ethnic) 
4. Mom Village (Lao - Lao-Tai Ethnolinguistic group 
5.  Lor Meui (Aka Ethnic) 
6. Cha Phou Keun Village (Aka Ethnic) 
7. Cha Vung Village (Aka Ethnic) 
8. Ya Xai Mai Village (Aka Ethnic) 
9. Ya Xai Kao Village (Aka Ethnic) 
10. Houai Tad Village (Aka Ethnic) 
11. Lung Pha Village (Aka Ethnic) 
12. Bouak Khou Village (Aka Ethnic) 
13. Pa Phouk Village (Aka Ethnic) 
14. PhaBatmom (Aka Ethnic) 
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15. Xai Lao Village (Tai Lue – Lao Tai Group) 
16. Sob La Village (Aka Ethnic)  

2. Cha Phoutone Kao PS (Request for 
Type A: Building of LSE)  

▪ Akha (90%) belong to China-
Tibeto Ethnolinguistic group. 

▪ Lao (10%) - belong to Lao-Tai 
Ethnolinguistic group 

Surrounded by: 
1. Cha Kheun Village (Aka Ethnic) 
2. Kor Phen Village (Aka Ethnic) 
3. Pha deang Village (Aka Ethnic) 
4. Meu Tor Village (Aka Ethnic) 
5. Cha Phouthon Mai Village (Aka) 
6. Cha In Ta Village (Aka) 
7. Cha Phouton Keo Village (Aka) 
8. Xieng Kheng Village (Aka) 
9. Er La Kao Village (Aka)  
10. Lo Ku village (Aka)  

3. Don Mai USE (Request for Type C: 
Building of Additional Classrooms)  

▪ Akha (63.6%) belong to China-
Tibeto Ethnolinguistic group. 

▪ Hmong (27,2%) belong to (Yao) 
of Hmong-iu Mien Ethnolinguistic 
group 

▪ Lao (9,1%)  - belong to Lao-Tai 
Ethnolinguistic group 

Surrounded by: 
1. Houai Khen Village (Aka) 
2. Houa Na Mai Village (Aka) 
3. Seua Deng Village (Aka) 
4. Houa La Village (Aka) 
5. Houa Hoi Village (Aka) 
6. Sob EE 2 Village (Aka) 
7. Sob EE 1 Village (Aka) 
8. Na Xai Village (Hmong – belong to Hmong-iu Mien 

Ethnolinguistic group) 
9. Don Mai Village (Hmong) 
10. Kok Mouang Village (Hmong) 
11. Ta Pao-Don Poi Village (Hmong) 

4. Nam Keo Noi USE (Request for Type 
C: Building of Additional Classrooms)  

▪ Aka (50%) belong to China-Tibeto 
Ethnolinguistic group. 

▪ Lao (50%) - belong to Lao-Tai 
Ethnolinguistic group 

Surrounded by: 
1. Sob EE Mai Village (Aka) 
2. Nam Lek Village (Aka) 
3. Lao Khao Village (Aka) 
4. Yang Louang Village (Aka) 
5. Hom Xai Village (Aka) 
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6. That Lao Village (Aka) 
7. Nong Boua Village (Aka)   
8. Nam Keo Noi Village 9Aka) 
9. Koum Village (Lao)  
10. Pa Toi Village (Lao) 

OUDOMXAI PROVINCE 
2. Houn/Hoon 
District 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1. Ban Na LSE (Request for Type B: 
Building of USE) 

▪ There are 563 students with 276 
females. 

▪ Kmu (98%) - belong to Mone 
Khmer Ethnolinguistic group. 

▪ Few Lao families - belong to Lao-
Tai Ethnolinguistic group 

Surrounded by: 
1. Somxay Village (Khmu) - 163 student (79 

females); (PS: 176 students with 80 females) 
2. Nakham Village (Lao-Tai and Khmu) - 98 student 

(47 females); (PS: 61 students with 31 females) 
3. Somphone Village (Khmu) - 97 student (48 

females); (PS: 177 students with 92 females) 
4. NamLian Village (Khmu) - 14 student (10 

females); (PS: 40 students with 19 females) 
5. Kounkrang Village (Khmu) - 14 students (6 

females); (PS: 38 students with 18 females) 
6. Mok Khuane Village (Khmu) - 15 students (6 

females); (PS: 14 students with 7 females). 
2. Vung Lum LSE (Request for Type C: 
Building of Additional Classrooms)  

▪ Kmu (more than 50%) - belong to 
Mone Khmer Ethnolinguistic 
group. 

▪ Lao (Less than 50%) - belong to 
Lao-Tai Ethnolinguistic group 

Surrounded by: 
1. Vung Tung Village (Kmu 100 %) - 49/30 (PS: 

78/34) 
2. Lang Ching Village (Kmu 100 %) - 22/13 (PS: 

41/25)  
3. Huay Pha Village (Hmong 100 %) - 13/4 (PS: 

63/27) 
4. Phia Leng Noi Village (Hmong 100 %) - 6/1 (PS: 

58/30) 
5. Phia Leng Nhai Village (Hmong 100 %  ) - 14/6 

(PS: 90/38) 
6. Xai Moa Village (Hmonh 100%) - 14/4 (PS: 72/31) 
7. Naphok Village (Kmu & Hmong) - 74/42 (PS: 

136/62) 
8. Nong Pa Village (Hmong 100 %) - 76/27 (PS: 

61/29) 
9. Mok Pray Village (Hmong 100 %) - 8/2 (PS: 53/27)  

3. Nam Tam LSE, Request for Type A: 
building of LSE. 100% Khmu  

Surrounded by: 
1. Num Tum Village (Kmu 100%) - (LSE 65/21; PS 

120/42) 
2. Ta Luep Village (Kmu 100 %) - (LSE 13/3; PS 

92/34) 
3. Mok Sa Leuang Village (Kmu 100 %) - (LSE 

52/28; PS 33/17) 
4. Mok Sala Village (Kmu 100 %) - (LSE 3/0; PS 

24/13) 
4. Don Meuang Complete secondary 
education. Request for Type C: Building 
of additional classrooms 

Surrounded by: 
1. Num Mieng Village (Kmu 65.29% and Hmong 

34.71%) - (LSE 83/37; USE 90/41; and 150/82) 
2. Sibounhueang Village (Kmu 59.59%, Lao 32.38% 

and Hmong 8.03%) - (LSE 227/117; USE 137/56; 
and 371/188) 

3. Kiu Pha Village (Hmong 100 %) - (LSE 44/14; 
USE 9/0; and PS 203/85) 

4. Phonsavang Village (Hmong 43.27% and Kmu 
56.72%) -  (LSE 48/13; USE 51/25; and PS 
207/92) 

5. Ou Dom Village (Lao 1.53& and Kmu 98.47%) - 
(LSE 125/71; USE /27/11; and OS 212/91) 

6. Phieng Nha Village (Hmong 100 %) - (LSE 26/8; 
USE; and PS 128/5) 

7. Num Noi Village (Hmong 100 %) - (LSE 44/14; 
USE 0/0 and PS 453/1) 
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8. Hua Num Mao Villae (Hmong 41.08% and Kmu 
58.92%) - (LSE 8/1; USE 3/0; and PS 51/25) 

LOUANG PRABANG PROVINCE 
3. Nambak 
District 

5. Houy Yim Primary School: (Request 
for Type A: Building of LSE).   
▪ Hmong 71,54%  – belong to 

Hmong - iu Mien Ethnolinguistic 
group. 

▪ Khmu  28,45% Ethnic – belong to 
Mone Khmer Ew Mien group 

Total number of students in the catchment area is 512 
(with 191 females and 321 males) including Houy Yim 
PS. There are 5 schools in this catchment area including 
Houy Yim Primary School (PS): 

1. Khok Nang PS (Tai Leu 100% – Lao-Tai group) 
2. Muang Taeng PS (Lao 11.01%; Hmong 79.1%; 

Kmu 9.97%) 
3. Nong Keo PS (Kmu 62.12%; Hmong 37.87%) 
4. Thong Theung PS (Kmu 77.86% and Hmong 

22.13%) 
5. Lao Laou PS (Hmong 100%) 

6. Hua Na LSE: (Request for Type B: to 
Build USE).   
▪ Lao (27.70%) - Lao-Tai 

Ethnolinguistic group 
▪ Kmu 39.55% - Mone Khmer 

Ethnolinguistic group 
▪ Hmong 32.73% - Hmong - iu 

Mien Ethnolinguistic group 
 
 

 
 
 
 
7. Nam Tuam Complete secondary 

education: (Request for Type C: to 
Build additional classroom for the 
existing LSE).   
▪ Lao 19,20% – belong to Lao-Tai 

Ethnolinguistic group 
▪ Kmu 54,91% – belong to Mone 

Khmer Ethnolinguistic group 
▪ Hmong 25,87% - belong to 

Hmong - iu Mien Ethnolinguistic 
group 
 

 
8. Nam Duan LSE: (Request for Type 

C: to Build additional classrooms).   
▪ Lao 37%, – belong to Lao-Tai 

Ethnolinguistic group 
▪ Khmu Ethnic 64% - belong to 

Mone Khmer Ethnolinguistic 
group  

Surrounded by: 
1. Hua Na PS (Lao, Hmong, Kmu) 
2. Phonsavang PS (La1,46%, Hmong 76,74, and 

Kmu21,79%) 
3. Ban Xang PS (Lao 23,87%, Hmong7,25%, 

Kmu69,86%) 
4. Nam Kha PS (Lao3,29%, Kmu96,70%) 
5. Xieng Da PS (Lao51,60%,, Hmong2,90%, 

Kmu45,49%) 
6. Kiew Ha PS (Kmu 100%) 
7. Saen Luang PS (Hmong 100%) 
8. Huay Thong PS (Kmu 100%) 
9. Nong Neua PS (Kmu 100%) 

 
Surrounded by: 

1. Nam Thua Neua PS (Lao, Hmong, Kmu) 
2. Tha Bou PS (Lao 87,76%, Hmong 12,23%) 
3. Nam Khan PS (Lao2,13%, Kmu97,86%) 
4. Phonsavanh PS (Lao7,10%, Kmu63,71%, 

Hmong29,18%) 
5. Nam Thuam Tai PS (Lao10,14%,, Hmong37,23%, 

Kmu52,61%) 
6. Phonmany PS (Hmong85,11%,, Kmu14,88%) 
7. Houy Kheua PS (Hmong 100%) 
8. Houy Ver PS (Hmong 100%) 
9. Pha Luang PS (Hmong 100%) 

 
Surrounded by: 

1. Khan Loum PS (Lao, Kmu) 
2. Khan Theung PS (Kmu 100%) 
3. Lan Kang PS (Kmu 100%) 
4. Pak Khan PS (Lao49,91%,, Hmong 12,29%, and 

Kmu37,78%) 
5. Duan Tai PS (Lao54,13%,, Hmong8,46%,, 

Kmu37,21%-) 
6. Khing Kang PS (Lao30,60%,, Kmu69,39%-) 
7. Pha Thong PS (Kmu 100%) 
8. Houy Seua PS (Kmu 100%) 

HOUA PHAN PROVINCE 
4. Houa 
Meuang 
District 

1. Hom Thong LSE (Request for Type C: 
Building Additional Classrooms) 

▪ Kmu(92,02%)  – belong to Mon-
Kme Ethnolinguistic group. 

▪ Lao (2,97) – belong to Lao-Tai 
Ethnolinguistic group 

Surrounded by: 
1. Sob Larb Village (Kmu, Lao) 
2. Hom Thong Village (Kmu) 
3. Hom Phan Village (Kmu) 
4. Na Phieng Village (Kmu) 

2. Na Leng LSE (Request for Type C: 
Building Additional Classrooms) 

Surrounded by: 
1. Na Leng Village (Phong, Hmong, Lao) 
2. Dong Village (Kmu)  
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▪ Phong Ethnic (10,10%) - belong 
to Mon-Kme Ethnolinguistic 
group.  

▪ Lao (6,91%) – belong to Lao-Tai 
Ethnolinguistic group 

▪ Hmong ( 58,51%)  - belong to 
Hmong - iu Mien Ethnolinguistic 
group 

▪ Kmu (24,41%) - belong to Mon-
Kme Ethnolinguistic group. 

3. Yort Art Village (Hmong) 
4. Hom Xay Village (Hmong) 
5. Na Meuang Village (Lao) 
6. Pa Ja Hin Tang (Lao, Hmong)  

 3. Pa Kha Tai Complete SE (Request for 
Type C: Building Additional Classrooms) 

• Phong Ethnic 68,85% - belong to 
Mon-Kme Ethnolinguistic group. 

• Kmu Ethnic 10,96% - belong to 
Mon-Kme Ethnolinguistic group. 

• Lao 11,84% – belong to Lao-Tai 
Ethnolinguistic group 

• Hmong 8,33%- belong to Hmong 
- iu Mien Ethnolinguistic group 

Surrounded by: 
1 Pa Kha Tai Village (Hmong, Phong, Lao) 
2 Pa Kha Neua (Phong, Lao) 
3 Tham Village (Kmu) 
4 Bouak Tai Village (Phong) 
5 Bouak Neua Village (PHong) 
6 Ta Niet Village (Phong) 
7 That Village (Phong) 
8 Salong Village (Phong) 
9 Hom Kong Village (Phong) 
10 Salit Village (Hmong) 
11 Houai Pee Village (Hmong) 
12 Sam Houai Village (Kmu) 
13 Don Village (Kmu) 
14 Pa Sort Village (Kmu) 
15 Tham Lort (Hmong) 
16 That Pha Tang Village (Kmu, Hmong) 
17 Bor Village (Kmu) 
18 Pa Jar Bor Village (Hmong) 
19 Phieng Hom Village (Phong) 
20 Phieng Xang Village (Phong, Hmong) 
21 Pha Siu (Hmong) 
22 Phon Khan Village (Lao) 
23 Dong Village (Kmu) 
24 Yort Art Village (Hmong) 
25 Hom Xai Village (Hmong) 
26 Na Leng Village (Kmu, Hmong) 
27 Na Meuang Village (Lao) 

 4  Chom Phet Complete SE (Request for 
Type C: Building Additional Classrooms) 

• Fong Ethnic 63,26% - belong to 
Mon-Kme Ethnolinguistic group. 

• Lao 0,87%  – belong to Lao-Tai 
Ethnolinguistic group 

• Hmong 35,86% - belong to 
Hmong - iu Mien Ethnolinguistic 
group 

Surrounded by: 
1 Na Ngieu Village (Phong, Hmong) 
2 Ou Thai Village (Hmong) 
3 Long Village (Phong) 
4 Na Mou Village (Phong) 
5 Song Khao Village (Phong) 
6 Sa Nort Village (Phong) 
7 Kor Phouk Village (Hmong) 
8 Pa Village (Phong) 
9 Nam Len Village (Phong) 

5. Xam Tai 
District 
 
 
 
 
 
 
 
 
 
 
 

1. Phan Xam Complete SE (Request for 
Type C: Building of Additional 
Classrooms) 

▪ Lao – belong to Lao-Tai 
Ethnolinguistic group 

▪ Hmong - belong to Hmong - iu 
Mien Ethnolinguistic group 

Surrounded by: 
1. Pham Xam LSS (students: 230; females 104) 

- Phieng Thin Primary School (Lao, Hmong) 
- Phieng Dai Primary School (Lao) 
- Meuang Khan Primary School (Lao) 
- Phieng Mai Primary School (Hmong) 

 
2. Long Kem LSS (Students: 283; female 110) 

- Na Mart Primary School (Lao) 
- Sob Beng Primary School (Lao) 
- Na Ngiu Primary School (Lao) 
- Beum Primary School (Lao) 
- San Kang Primary School (Hmong) 
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- Dan Primary School (Lao, Hmong) 
- Tin Phou Primary School (Lao) 
- Kha Primary School (Lao, Hmong) 
- Poung Ban Primary School (Lao, Hmong) 

 
3. Hart Pha Primary School 

- Pha Hart Primary School (Hmong) 
- Na Veun Primary School (Hmong) 
- Tin Pha Primary School (Hmong) 
- Houai Khouak Primary School (Hmong) 

 
4. Xieng Ban Lower Secondary School 

- Houai Moun Primary School (Hmong) 
- Houa Khang Primary school (Hmong) 
- Houai Khai Primary School (Hmong) 
- Hin Tang Primary School (Kmu) 
- It Primary School (Lao) 
- Xieng Ban Primary School (Lao) 
- Bok Primary School (Lao) 
- Xay Khoun Primary School (Lao) 

2. Vieng phan Complete secondary 
education (Request for Type C: Building 
of Additional Classrooms) 

▪ Total students 446, female 184  
▪ Lao – belong to Lao-Tai 

Ethnolinguistic group 
▪ Hmong - belong to Hmong - iu 

Mien Ethnolinguistic group 

Surrounded by: 
1. Vieng Phan Lower Secondary School 

- Ban Tao Primary School (Lao) 
- Phou Houang Primary School (Hmong) 

- Sob Pen Primary School (Lao) 
- Phieng Khoun Primary School (Lao) 
- Na Keua Primary School (Hmong) 

- Na Xay Primary School (Lao) 
- Nam Bong Primary School (Hmong) 

 
2.  Nam Tai Lower Secondary School  

- Nam Tai Primary School (Hmong) 
- Pa Khom Primary School (Hmong) 
- Pak Pouk Primary School (Hmong) 

3. Ka Son LSE (Request for Type C: 
Building of Additional Classrooms) 

▪ Lao – belong to Lao-Tai 
Ethnolinguistic group 

▪ Hmong - belong to Hmong - iu 
Mien Ethnolinguistic group 

Surrounded by: 
- Ka Sone Lower Secondary School 
- Na Si Kham Xai Primary School (Lao) 
- Pha Pheung Primary School (Lao) 
- Na Xeo Primary School (Lao) 
- Na Rieng (Hmong) 
- Pha Nok Xeo Primary School (Hmong) 
- Tham Jok Primary School (Hmong) 
- Pha Lom Primary School (Hmong) 

4. Xieng Dee LSS (Request for Type C: 
Building of Additional Classrooms) 

▪ Lao – belong to Lao-Tai 
Ethnolinguistic group 

▪ Hmong - belong to Hmong - iu 
Mien Ethnolinguistic group 

Surrouded by: 
1. Xieng Dee LSE 

- Xieng Dee Primary School (Hmong) 
- Phon Xai Primary School (Lao) 
- Na La Primary School (Lao) 
- Pom Kham Primary School (Hmong) 
- Yort In Primary School (Hmong) 
- Hoy Lat Primary School (Hmong) 
- Nam In Primary School (Lao) 

HOUAPHAN PROVINCE 
6. Koun District  
 
 
 
 
 
 
 

1. Yeuang Complete SE (Request for 
Type C: Building of Additional 
Classrooms – because of too clouded). 

▪ Majority is Lao - belong to Lao-
Tai Ethnolinguistic group. 

▪ Khmu (around 21%) - belong to 
Mone Khmer Ethnolinguistic 
group. 

Surrounded by: 
1. Mueang Yueang Village (Lao) 
2. Na Hom Village (Lao) 
3. Houai Xay Village (Lao) 

4. Soum Luang Village (Lao) 

5. Tha Khuai Village (Lao) 

6. Phieng Dee Village (Lao) 

7. Long Kung Village (Lao) 
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▪ Hmong (around 25%) - belong to 
Hmong-iu Miean Ethnolinguistic 
group 

8. Phieng Village (Lao) 

9. Sun Hom Village (Lao) 

10. Yot In (Hmong) 

11. Houai Hong (Kmu) 

12. Houai He (Mhu) 

13. Houai Tha (Hmong) 

14. Houai Mai (Hmong) 

15. Phieng That (Kmu) 

2. Phan Thong LSE (Request Type B: 
Building of USE) 

▪ Hmong (around 60%) - belong to 
Hmong-iu Miean Ethnolinguistic 
group 

▪ Lao Ethnic: around 30% - belong 
to Lao-Tai Ethnolinguistic group 

▪ Kmu Ethnic: around 10% - belong 
to Mon – Kme Ethnolinguistic 
group 

Surrounded by: 
1. Don Village (Lao) 
2. Ma Village – 22 Hmong Families and 58 Lao-Tai 

families 
3. Phan Thong Village (Lao) 
4. Na Mieng Villlage (Hmong) 
5. Houai Hai Village (Hmong) 
6. Houai Van Village (Kmu) 
7. Houai Samat Village (Hmong) 
8. Poung Thak Village (19 Lao Familes and 25 

Hmong Families) 
9. Den Din Village (Hmong) 
10. Tong Ou Village (Hmong) 

3. Houai Samat LSE (Request Type C: 
Building of Additional Classrooms – 
because of too clouded). 

▪ Lao Ethnic: around 12% - belong 
to Lao-Tai Ethnolinguistic group 

▪ Hmong Ethnic around 88% - 
belong Hmong-iu Mien 
Ethnolinguistic group  

Surrounded by: 
1. Houai Samat Village (Hmong) 
2. Poung Thak (19 Lao Families and 25 Hmong 

Families) 
3. Den Din Village (Hmong)  
4. Tong Ou Village (Hmong) 

 

4. Kor Meu LSE (Request Type C: 
Building of Additional Classrooms – 
because of too clouded). 

▪ Hmong Ethnic around 100% - 
belong Hmong-iu Mien 
Ethnolinguistic group 

Surrounded by: 
1. Kor Mue (Hmong). 
2. Tung Sao (Hmong) 
3. Keo Koit (Hmong) 
4. Houai Poung (Hmong) 

 

VIENTIANE  PROVINCE 

7. Feuang 

District 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. PONTONE LSE (Request for Type B: 
Building of USE) 

▪ There are 340 students with 163 
females. 

▪ Located at Na Pheung Village 
▪ Hmong (10,58%)    
▪ Kmu (12,64%) - belong to Mone 

Khmer Ethnolinguistic group. 
▪ Lao 77,35% - belong to Lao-Tai 

Ethnolinguistic group 

Surrounded by: 

1. Pheung-Phonthon Primary School (surrounded by 2 

villages) 

- Na Pheung Village (Lao 97,44% Hmong) 2,56 %), 
- Phon Thone Village (Lao 100 %) 

 2. Phou Phieng Primary School and Village 

(Hmong100%) 

 3. Phon Beng Primary School – Phon Beng Vilage 

(Lao 90.54% and Hmong 9.46%) 

4. Na Thoun-Nam Hai Primary School – surrounded by 

2 villages: 

- Na Thoun (Lao 49.51% and Kmu 50.49%) 

- Nam Hai (Lao 83.15% and Kmu 16.85%) 

5. Phon Xai village (Lao 100%) 

2. PHASANG Complete secondary 

education (Request for Type C: Building 

of Additional Classrooms)  

▪ There are 1613 students with 
763 females 

▪ Kmu (25.48%) - belong to Mone 
Khmer Ethnolinguistic group. 

▪ Lao 24,92% - belong to Lao -Tai 
Ethnolinguistic group 

There are 10 schools in this catchment area: 

1. Ban Hang Primary School – Ban Hang Village 

(Lao 29,76%, Kmu 54,19%, and Hmong 16,03%) 

2. Pha Sang Primary School – Pha Sang Village 

(Lao8,73%, Kmu3,84%, Hmong87,43%) 

3. Na Kham Primary School (Lao86,21%, 

Hmong13,79%) 
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▪ Hmong 49,59 % - belong to 
Hmong - iu Mien Ethnolinguistic 

 

4. Non Hin He Primary School – Non Hin He village 

(Lao75,40%, Kmu24,60%) 

5. PhonSavang Primary School – Phonsavang 

Village (Lao 0,75%, Kmu 1,44%, Hmong 97,81%) 

6. Na Meuang Primary School – Na Meuang Village 

(Lao 31,96%, Kmu 65,51%, Hmong 2,53 %) 

7. Houai Deua Primary School – Houai Deua Village 

(Lao 9,51%, Kmu 61,41%, Hmong) 29,08% 

8. Pha Louang Primary School – Pha Louang Village 

(Lao 1,72%, Hmong 98,28%) 

9. Senxai Primary School – Sen Village (Lao 0,66%, 

Kmu 98,09%, Hmong 1,26%) 

10. Na Ang Primary School – Na Ang Village (Lao 

93,63%, Kmu 6,37%)  

3. MUANG FUANG Complete secondary 

education (Request for Type C: Building 

of Additional Classrooms)  

▪ There are 1274 students with 634 
females 

▪ Kmu 6,58% - belong to Mone 
Khmer Ethnolinguistic group. 

▪ Lao 65,58%- belong to Lao-Tai 
Ethnolinguistic group 

▪ Hmong 28,39% - belong to 
Hmong - iu Mien Ethnolinguistic 

There are 6 schools in this catchment area: 

1. Lao Kham Primary School – Lao Kham village 

(Lao 29,76%, Kmu 54,19%, Hong 16,03%) 

2. Na Thong Primary School – Na Thong Village 

(Lao 96,19%, Kmu 3,81 %,) 

3. Na Kang Primary School – Na Kang Village (Lao 

64,84%, Kmu 3,66%, Hmong 31,50%) 

4. Nam Poung Primary School – Nam Poung Village 

(Hmong 100 %) 

5. Nong Por Primary School – Nong Por Village 

(Hmong100 %) 

6. Ban DonLSE – Surrounded by 4 Villages: 
- Tha Village (Lao100%) 
- Na Thoua Village (Lao100%) 
- Don Village (Lao94,85 %, Hmong5,15% ) 
- Phon Si Village (Lao100%) 

4. NAMOM-PONYENG LSE (Request for 

Type C: Building of Additional 

Classrooms)  

▪ There are 311 students with 152 
females 

▪ Kmu 22,22%, - belong to Mone 
Khmer Ethnolinguistic group. 

▪ Lao 58,73% - belong to Lao-Tai 
Ethnolinguistic group 

▪ Hmong 19,04% - belong to 
Hmong - iu Mien Ethnolinguistic 

There are 4 schools in this catchment area: 

1. Samakkhi Phao – Surrounded by 2 villages 
- Na Mon Village (Lao100 %) 
- Phon Nheng Village (Lao 1,98 %, Kmu 59,88, 

Hmong 38,15%) 

2. Na Lang Primary School – Na Lang Village (Lao 

69,42 %, Kmu 30,58 %) 

3. Na Khop Primary School – Na Khop Village (Lao 

59,82%, Kmu 21,15%, Hmong 19,03 %) 

4. Na Kheng Primary School – Na Kheng Village 
(Lao100 %) 

VIENTIANE PROVINCE 

8. Meun District 
 
 
 
 
 
 
 

1. Pakchan LSE (Request for Type A: 

Building of Additional Classrooms) 

▪ There are 37 students (with 
13 females).  

▪ Khmu (80%) belong to Mone 
Khmer Ethnolinguistic group. 

▪ Lao (20%) belong to Lao-Tai 
Ethnolinguistic group 

This school is surrounded by: 
1. Pakchan PS – (Lao and Kmu)  
2. Mok Khort PS – (Lao and Kmu)  
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2. Napaphai LSE (Request for Type A: 
Building of Additional Classrooms)  
▪ There are 129 students (with 

75 females). 
▪ Lao (50%) - belong to Lao-Tai 

Ethnolinguistic group 
▪ Kmu (40%) - belong to Mone 

Khmer Ethnolinguistic group. 
Hmong (10%) – belong to 
Hmong – iu Mien 
Ethnolinguistic group. 

This school is surrounded by: 
1. Napaphai PS – (Lao, Kmu and Hmong)  

2. Phon Ngam – (Lao, Kmu and Hmong) 

 

3. Sanesavang LSE (Request for Type 
C: Building of Additional Classrooms) 

▪ There are 485 students (with 
256females).  

▪ Hmong (40%)   – belong to 
Hmong – iu Mien 
Ethnolinguistic group 

▪ Khmu (30%) - belong to 
Mone Khmer Ethnolinguistic 
group. 

▪ Lao (30%) belong to Lao-Tai 
Ethnolinguistic group 

This school is surrounded by: 
1. Nam Phet PS – (Lao, Kmu and Hmong)  
2. Phon Sean PS (Lao and Hmong)  

 

4. Namhone Complete SE (Request for 
Type C: Building of Additional 
Classrooms)  

▪ There are 1.658 students 
(with 728 females). 

▪ Hmong (85%) – belong to 

Hmong – iu Mien ( ວ ຽ ) 
Ethnolinguistic group 

▪ Lao (15%) belong to Lao-Tai 
Ethnolinguistic group 

This school is surrounded by: 
1. Nam Hon PS (Lao and Hmong) 
2. Non Hai PS (Lao and Hmong)  
3. Phon Vilay PS (Lao and Hmong)  

BOLIKHAMXAI PROVINCE 

9. Pakkading 

District 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Vieng Kham Complete SE (Request 
for Type C: Building of Additional 
Classrooms) 

▪ Hmong (9%) – belong to 
Hmong – iu Mien 
Ethnolinguistic group 

▪ Khmu (6.88%) belong to Mone 
Khmer Ethnolinguistic group. 

▪ Lao (84.12%) belong to Lao-
Tai Ethnolinguistic group 

Surrounded by: 

1. Kham Kong Primary School (Surrounded by 4 villages) 

i. Vieng Kham Village (Lao-Tai) 
ii. Kong Kham Village (Lao-Tai) 
iii. Na Lao Village (Lao-Tai) 
iv. Na Sung Village (Lao-Tai) 

2. Num Sung Primary School – Num Sung Village (Lao-Tai) 
3. Xon Phan Xai Primary School (Surrounded by 2 villages: 

i. Xon Phan Xai Village (Lao-Tai and Mon-Kme) 
ii. Houai Hai Village (Lao-Tai and Mon-Kme) 

4. Houai Phet Primary School – Houai Phet Village (Lao-
Tai) 
5. Na Phong Primary School – Na Phong Village (Mon-
Kme) 

2. Na Kheua LSE (Request for Type C: 

Building of Additional Classrooms)  

▪ Lao (2/3) - belong to Lao-Tai 
Ethnolinguistic group 

▪ Kmu (1/3) - belong to Mon 
Kme Ethnolinguistic group. 

 
This school is surrounded by 3 schools. 

1. Na Kheua Primary School (surrounded by 2 villages): 

i. Na Kheua Village (Lao-Tai) 

ii. Na Hin Village (Lao-Tai) 

2. Num Deua Primary School (surrounded by 2 villages) 

i. Num Deua Villages (Lao-Tai and Kmu) 

ii. Thong Hap Village (Lao and Kmu) 

3. Num Khou Primary School (Surrounded by 2 villages) 
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i. Num Khou Village (Lao) 

ii. Na Bouai Village (Lao) 

3. Ban Sort LSE (Request for Type C: 

Building of Additional Classrooms)  

▪ There are 342 students (with 

178 females). 

▪ Lao (100%) - belong to Lao-

Tai Ethnolinguistic group 

 

This school is surround: 

1. Boung Kouang Primary School (surrounded by 2 

villages) 

i. Boung Kouang Village (Lao) 
ii. Na Louang Village (Lao) 

2. Na Num Primary School (surrounded by 2 villages) 
i. Na Num Village (Lao & Kmu) 
ii. Don Village (Lao & Kmu) 

3. Thong Noi Primary School (surrounded by 4 villages) 
i. Thong Noi Village (Lao) 
ii. Tha Sa At Village (Lao) 
iii. Keng Louang Village (Lao) 
iv. Pak Thon Neua Village (Lao) 

4. Boung Kouang LSE (Request for Type 

B: Building of USE)  

▪ Lao (100%) - belong to Lao-
Tai Ethnolinguistic group 

This school is surrounded by: 

1. Boung Kouang Primary School (Lao) 

2. Na Num Primary School (Lao)      
3. Thong Noi Primary School (Lao)   

10. Kham Kert 
District 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1. Phon Mi Xai USE (Request for Type 
C: Building of Additional Classrooms in 
the existing USE). 

▪ Total of 763 students with 343 
females. 

▪ Majority is Hmong Ethnic 
(around 57%). They belong to 
Hmong – iu Mien Ethnolinguistic 
group. 

▪ Khmu (around 22%). They 
belong to Mone Khmer 
Ethnolinguistic group. 
Lao (around 21%). They belong 
to Lao-Tai Ethnolinguistic group 

This school is surrounded by: 
1. Cheng Vilay Primary School (Lao, Hmong, Kmu) 
2. Keo Sai Kham Primary School (Lao, Hmong, Kmu) 
3. Kham Mouan Primary School (Lao, Hmong, Kmu) 
4. Thong Vieng Kham Primary School (Lao, Hmong, 

Kmu) 
5. Phon Meuang Noi Priary School (Lao, Hmong, Kmu) 
6. Houai Keo Lak Xao Primary School (Lao, Hmong, 

Kmu)  
7. Lak Xao Primary School (Lao, Hmong, Kmu) 
8. Thong Cha Leun Primary School (Lao, Hmong, 

Kmu) 

2. Thong Khe LSE (Request Type B: for 
Building of an USE 

▪ Meui Ethnic: around 60% - they 
belong to Lao-Tai Ethnolinguistic 

▪ Xek Ethnic: around 30% - they 
belong to Lao-Tai Ethnolinguistic 

▪ Phu Thai Ethnic: around 10% - 
they belong to Lao-Tai 
Ethnolinguistic 

There are 7 Lower Secondary Schools in this catchment 
area (including Thong Khe). Total number of students in 
this school is 462 (with 274 females). 

1. Na Meuang Village – (Meui) around 150 families - 
around 19km from Thong Khe - 10 students (8 
females) study at Thong Khe – stay with their 
relatives’ house 

2. Na Thone Village – (Tong Leuang) - around 10 km 
away – 33 students (12 females) – some stay with 
relatives – some travel every day. There are 11 
Tong Leuang families in this Village, which their 
children attended Primary school and will soon be 
joining Thong Khe LSE.  

3. Na Hai Village – (Meui) – around 7km away – 35 
students (28 females). 

4. Na Ka Dok Village – (Tong Leuang) – around 6km 
away – 100 students (59 females).  There are 41 
Tong Leuang families in this Village, which their 
children attended Primary school and will soon be 
joining Thong Khe LSE. 

5. Vung Kor Village – (Meui) - around 3km away – 110 
students (60 females). 

6. Vang Pha Village (Meui) – around 4km away – 39 
students (20 females). 

7. Thong Khe Village – (Meui, and 2 Hmong families) 
3. Cheng Vilay LSE (Request Type B: for 
Building of an USE 

This school is surrounded by: 
1. Na Cha Lay Village (Hmong) 
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▪ Lao 64 % - belong to Lao-Tai 
Ethnolinguistic group 

- Hmong Ethnic 30 % - belong to 
Hmong – iu Mien 
Ethnolinguistic group. 

- Khmu 6% - belong to Mone 
Khmer Ethnolinguistic group. 

2. Xam Teui Village (Kmu) 
3. Tha Veng Village (Hmong, Kmu) 
4. Phon Pheng Village 7Hmong, Kmu) 
5. Phon Hong Village (Hmong) 

4. Thongsand Complete SE (Request for 
Type C: Building of Additional 
Classrooms in the existing USE).  

▪ Total of 1147 students with 
536 females.  
▪ Hmong Ethnic 58% - belong to 
Hmong – iu Mien 
Ethnolinguistic group.  
▪ Khmu 10% - belong to Mone 
Khmer Ethnolinguistic group.  
▪ Lao 32% - belong to Lao-Tai 
Ethnolinguistic group 

 

This school is surrounded by: 
1. Phon Sa Art Primary School – around 8km from 

Thongsand (Hmong around 80 % & Khmu around 
20%)  

2. Van Pha Primary School (Hmong 60 %, Lao 40 %) 
3. Nam Dern Primary School (Hmong42 %, Lao53 %, 

Kmu 5 %) - 8 km distance   
4. Nong Mek Primary School (Lao 56 % & Kmu 44 %) - 

5km distance  
5. Nam Thi Primary School (Lao 45 %, Hmong 56 %) – 

8km distance  
6. Phon Xai Primary School (Lao 100 %) – 5 km 

distance 
7. Village Surrounded by 3 schools (Hmong77 %, 

Lao19%, Kmu4 %) ThongSand) 
- Thong Sand Primary School (Hmong, Lao, 

Kmu) 
- Kor Hai Primary School (Hmong, Lao, Kmu) 
- Non Kham Primary School (Hmong, Lao, 

Kmu) 

SARAVAN PROVINCE 
11. Ta Oi 
District 

1. Thong Ka Hai Primary School: 
(Request for Type A: Building of LSE).   

▪ Majority is Ta Oi Ethnic, with few 
Pa Ko and few Ka Tang Ethnics 
who intermarried with Ta Oi 
peoples. They all belong to 
Mone Khmer Ethnolinguistic 
group. 

Total number of students in the catchment area is 346 (with 
133 females) including Thong Ka Hai Primary School (PS): 

1. Thong Ka Hai PS: 86 students (with 35 females) 
2. Pasom   PS: 84 students (with 44 females) 
3. Thong Ka Tai PS: 33 students (with 18 females) 
4. Thong Sa PS:  143 students (with 63 females) 

 

2. Kok Bok LSE (Request for Type B: 
Building of USE) 

▪  Majority is Ta Oi Ethnic, with 10 
Ka Tang families (whose Katang 
females intermarried to Ta Oi 
peoples). They all belong to 
Mone Khmer Ethnolinguistic 
group. 

Surrounded by: 
1. Kok Bok LSE (Ka Tang Ethnic): 221 students with 86 

(Kok Bok PS: 137/74) 
2. Kok Bok PS (Ka Tang): 137 students with 61 (Kok 

Bok PS: 137/74) 
3. Pa Loi PS (Ka Tang): 157 students with 77 females 

(Pa Loi PS: 157/77) 
4. Ka On Kao PS (Ka Tang): 104 students with 34 

female (Ka On Kao PS: 104/34) 
5. Soi Tram PS (Ka Tang): 155 students with 63 

females (Soi Tram PS: 155/63) 
6. Ta Peun Phou PS (Ka Tang): 139 students with 57 

females (Ta Peun Phou PS: 139/57) 
 3. Ta Oi Complete secondary education 

(Request for Type C: Building of 
Additional Classrooms).   

▪ Majority is Ta Oi Ethnic, with few 
Pa Ko and few Ka Tang Ethnics 
who intermarried with Ta Oi 
peoples. They all belong to 
Mone Khmer Ethnolinguistic 
group. 

There are 10 schools in this catchment area including Mor 
Sore Ta Oi LSE. Total number of students from LSE in the 
catchment area is 828(with 329 females) – and 691 
students with 304 females from surrounding Primary 
schools. 

1. Teth Saban PS (Ta Oi, Lao, Ka Tang and Pa Ko): 
219 students (with 103 females) 

2. Ta Loung-Lalao PS (Ka Tnag and lao): 120 students 
(with 57 females) 

3. Hou Kayo PS (Ka Tang): 73 students (with 30 
females) 

4. Sabong Teinghai PS (Ka Tang):  60 students (with 
25 females) 
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5. Jor La vieng PS 9Ka Tang):  55 students (with 22 
females) 

6. Tan PS (Ka Tang):  91 students (with 26 females) 
7. La Peung PS (Ka Tang):  49 students (with 21 

females) 
8. La Seng PS (Ka Tang):  101 students (with 42 

females) 
9. Seung Tamong PS (Ka Tang):  84 students (with 32 

females) 
10. Kang PS (Ka Tang):  124 students (with 49 females) 

4. Pi Ko LSE (Request for Type C: 
Building Additional Classes). 

▪  Pa Ko Ethnic -Theybelong to 
Mone Khmer Ethnolinguistic 
group. 

There are 7 schools in this catchment area including Pi Ko 
LSE. Total number of students from LSE in the catchment 
area is 679 (with 260 females) – and 679 students with 260 
females from surrounding Primary schools. 

1. Pi ko PS (Pa Ko Ethnic) 
2. Ar Ngor PS (Pa Ko)  
3. Ar Don PS (Pa Ko) 
4. Ar Deur PS (Pa Ko) 
5. Pa ko PS (Pa Ko) 
6. Toung Kong PS (Pa Ko) 
7. Toung Tang PS (Pa Ko) 
8. Jo Hai PS (Pa Ko) 

SEKONG PROVINCE 
12. Dak 
Cheung 
District 

1. Dak Ta Ork Yai Primary School: 
(Request for Type A: Building of LSE).  

▪ Total of 106 students (53 
females). 

▪ Triang Ethnic – belong to Mone 
Khmer Ethnolinguistic group 

Total number of students in the catchment area is 427 (with 
207 females and 220 males) including Dak Ta Ork Yai PS. 
There are 7 schools in this catchment area including Dak 
Ta Ork Yai PS: 

1. Mang Ha PS (Ye Ethnic): 86 students (with 4 
females) - Dark Dom PS: 46 students (with 21 
females) 

2. Dark Rieng PS (Dark Drieng Ethnic): 36 students 
(including 25 females) 

3. Dark Ta Ok Noi PS (Ta Lieng Ethnic): 32 students 
(with 11 females) 

4. Dark Parakao PS (Ka Tu Ethnic): 64 students (with 
31 females) 

2. Tang Yeung LSE (Request for Type 
C: to Build additional classrooms).   

▪ Total 231 students (with 98 
females) in this school. 

▪ Ta Lieng (Triang) Ethnic with 
only 7 families of Ka Tu females 
who intermarried to Ta Lieng 
and adapted to Ta Lieng culture. 
They all belong to Mone Khmer 
Ethnolinguistic group 

This LSE is surrounded by 4 Primary School (PS). Total 
number of students from the surrounding area is 763 with 
388 females. 

1. Dark Chom PS (Ta Lieng Ethnic): 274 students (150 
females)  

2. Prao PS (Ka Tu): 78 students (38 females) 
3. Tang Lu PS (Ka Tu Ethnic): 52 students (24 

females) 
4. Tang Brong PS (Ta Lieng Ethnic): 359 students (176 

females) 
 3. Nong Yeun LSE (Request for Type C: 

to Build additional classrooms).   
▪ Ta Lieng (Triang) Ethnic - 

belong to Mone Khmer 
Ethnolinguistic group 

Surrounded by: 
1. Dak Cheung Primary School (Triang, Ye, Katu and 

Lao) 
2. Ngon Don Primary School (Katu, Ye, Lao) 
3. Non Savan Primary School (Katu, Ye and Lao) 
4. Dak Bong Primary School (Tung Brong Village), 

(Triang, Ye, Katu and Lao) 
 4. Xieng Luang Complete SE (Request 

for Type C: to Build additional 
classrooms).   

▪ Ta Lieng (Triang) Ethnic - 
belong to Mone Khmer 
Ethnolinguistic group 

Surrounded by: 
1. Xieng Loaung Primary School (Triang) 
2. Dak Xeng Primary School (Triang) 
3. Dak Treub Primary School (Triang) 
4. DakYang Primary School (Triang) 
5. DakDern Primary School (Triang) 
6. DakWy Primary School (Triang) 
7. DakJark Primary School (Triang) 
8. Sieng Mai Primary School (Triang) 
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9. Ha Oed Primary School (Triang) 
10. Xieng Ar Primary School (Triang) 
11. Ja Ling Primary School (Triang) 
12. DakDoung Primary School (Triang) 
13. Dak Diem Primary School (Triang) 
14. DakYoi Primary School (Triang) 

LSE = lower secondary education, USE = upper secondary education. 
Source: TRTA Field study during April-May 2019 and checklists from 12 districts. 





 
 

ANNEX 3: ລາຍຊ  5 ຽ ລິ ະິ      າ າຍ 

LIST OF 5 SCHOOLS OF 12 TARGET DISTRICTS 
 

ວ ຼ ວ  າ າ / Luang Nam Tha Province 

1.  ິ  / Sing District 

ຊ ຽ / School name ຊ າ  / Village 

1.   / MOM LSE .  / Mom village 

2.     າ  / Cha Phou Thone LSE . າ  / Cha Phou Thon village 

3.   / Don Mai LSE .  / Don Mai village 

4.  ຊ  າ / Son Phao Complete SE (Ethnic School) .   / Thong Mai village 

5.   າ ວ ຍ / NamKeoNoi Complete SE .  າ ວ ຍ / Nam Keo Noi Village 

ວ  ຊ / Oudomxai Province 

2.   / Hoon District 

ຊ ຽ / School name ຊ າ  / Village 

1.    / Mok Port Primary School .   / Mok Phort  

2.  າ  າ / Ban Na LSE . າ / Na 

3.  ວັ ລ າ / Vang Lam LSE . ວັ ລ າ / Vang Lam 

4.    / Donemeuang Complete SE .    / Sibounhueang 

5.    / Hoon District Complete SE . ະ ວັ  / Phonsavan 

ວ ຼ ວ ະ າ  / Luang Prabang Province 

3.    າ າ  / Nam Bark District  

ຊ ຽ / School name ຊ າ  / Village 

1.   ວ າ / Houa Na LSE .   ວ າ / Houa Na 

2. ະ   ວຍິ  / Houay Yim Primary School . ວຍິ  / Houai Yim 

3.   າ ວ  / Nam Thouam Complete SE .  າ ວ   / Namthouam Nuea 

4.  ະຄ  / Na Khon LSE . ະຄ  / NaKhone 

5.  ິ  ຊ  າ  າ າ  / Ethnic Boarding Complete 

SE  

.   / Bom 

  

ວ  ວ ັ  / Houaphan Province 

4.   ວ   / Houa Meuang District 
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ຊ ຽ / School name ຊ າ  / Village 

1.  າຄາ  / Pakhatai Complete SE . າຄາ  / Pa Kha Tay 

2.  ັ  / Chomphet Complete SE . າິ ວ / Nan Ngiew 

3.   / Hom Thong LSE .  ລາ  / Soblab 

4.  າ ລ  / Na Leng LSE . າ ລ  / Na Leng 

5.  ຄັ ຄາວ / Khang Khao LSE . ຄັ ຄາວ / Khang Khao 

5.  ຊ າ  / Xam Tay District 

ຊ ຽ / School name ຊ າ  / Village 

1.  ວຽ ັ  / Viengphan Complete SE .  າ / Tao 

2.  ັ ຊ າ / Phanxam Complete SE . ຽ ິ  / Phieng Thin 

3.  ະ  / Kasone LSE . າ ຄ າ ຊ / Na Si Kham Sai 

4.  ຊຽ   / Xiengdi LSE . ຊຽ   / Xiengdi 

5.  ັ າ  / Phan Ngam LSE . ັ  / Phat Tai 

6.  ວ  / Kouan District 

ຊ ຽ / School name ຊ າ  / Village 

1.     / Meuang Yeuang Complete SE .    / Meuayeuang 

2.  າ   / Na Kor Meu LSE .  / Done 

3.  ັ  / Phanthong LSE . າ   / Nakormy 

4.  ວຍ ະ ັ  / Houai Samat LSE . ວຍວາ  / Houyvan 

5.  າ  / Na Ngom LSE . າ  / Nangom 

ວ ວຽ ັ  / Vientiane Province 

7.     /  Feuang District  

ຊ ຽ / School name ຊ າ  / Village 

1.  າ ັ  / Phasang Complete SE .  າ ັ   / Phasang Neua 

2.   / Phonthon LSE . າຶ  / Na Pheung 

3.     / Meuang Feuang Complete SE . ລ າຄ າ / Laokham 

4.  າ  - ຍ  / Namon-PhonYeng LSE . າ   / Namon 

5. ະ     / Non Hin Hae Complete SE .   / Non Hin Hae 

8.     /  Muen District  
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ຊ ຽ / School name ຊ າ  / Village 

6.  າ ັ  / Pakchan LSE .  າ ັ  / Pakchan 

7.  າ າ  / Na Pa Phai LSE . າ າ  / Napaphai 

8.  ະ ວາ  / Sensavang LSE .  / Phon san 

9.   າ   / Nam Pheun Complete SE .  າ   / Nam Pheun 

10.   າ  / Nam Hon Complete SE .  າ  / Nam Hone 

ວ  ລິ ຄ າ ຊ / Bolikhamxai Province 

9.  າ ະິ   / Pakkading  District  

ຊ ຽ / School name ຊ າ  / Village  
1.  າ ຊ  / Ban Xort LSE .  ຊ  Sord LSE 

2.  ວຽ ຄ າ / Vieng Kham Complete SE . ວຽ ຄ າ Viengckam 

3.  ວາ  / Boung Kouang LSE . ວາ  Boungkouang 

4.  າ ຄ  / Na Khuea LSE . າ ຄ  Nackueanay 

5.   າ  / Thong Na Mi LSE .   າ  Thongnami 

.  ຄ າ    / Khamkert District  

ຊ ຽ / School name ຊ າ  / Village  
1.  ຊ  / Nongsong LSE .  ຊ  / Nongsong 

2.   ຄະ / Thong Khe LSE .  ຄະ / Thong Khe 

3.   ຊ / Phonmixai USE .  ຍ / Phonhmuengnoy 

4.    / Thongsen Complete SE .   / Korhai 

5.  ວິ ລ / Cheng Vilay LSE .  / Phonhphang 

ວ າລະວັ  / Saravan  Province 

11.   ະ ຍ  / Ta Oi District  

ຊ ຽ / School name ຊ າ  / Village  
1. ະ    າ  / Thong Ka Hai Primary School .  າ  / Thongkahai 

2.     / Kok Bok LSE .    / Kokbok 

3.  ະ ຍ / Ta Oi Complete SE 

. ະ າ  ະ ຍ / Ta Oi town 

Center 

4.   ະ / Piko SE . ິ ະ / Piko Village 

5.   າ / Bong Nam LSE .  າ / Bongnam 
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ວ ຊ  / Sekong  Province 

1 .   າ ຶ   / Dark Cheung District  

ຊ ຽ / School name ຊ າ  / Village  
1. ະ   າ ະ ຍ / Dark Ta Ort Yai Primary School . າ າ ຍ / Darkta ork yai 

2.  ັ ິ  / Tang Yeung LSE . າ  / Dark Chom 

3.    / Nong Yeun LSE . າ ຶ  / Dark Cheung 

4.  ຊຽ ລວ  / Xieng Luang Complete SE . ຊຽ ຼ ວ  / Lienglouang 

5.  ະ ວັ  / Nonsavan LSE . ະ ັ ວ  / Nonsavanh 

 
 



 
 

ANNEX 4: STUDENTS’ STATISTICS IN ALL PROPOSED SCHOOLS 

 

 

LSE = lower secondary education, USE = upper secondary education. 
Notes: 
1. NB: for primary education, only statistics of lower secondary education were collected. 
2. For lower secondary education to be upgraded to upper secondary education or to build more classrooms, only lower secondary education statistics were collected. 

3. For more details, please see the report of each school. 
 
 





 
 

ANNEX 5: FINDINGS ON EXISTING 60 SCHOOLS 
 

A. SCHOOL INFORMATION 
No. Province 

code 
Province name District 

code 
District name School Name Village Latitude Longitude School Level Type 

1 3 Luangnamtha 302 Sing Ban Mom  

. .  

B. Mom  

.  

21.33334016 101.1670173 Secondary LSE B 

2 3 Luangnamtha 302 Sing Chaphouthone  

. . າ  

B. Chaphouthone  

. າ  

21.28588876 100.8780617 Primary Complete A 

3 3 Luangnamtha 302 Sing Done May  

. .  

B. Done May  

.  

21.22225155 101.1195114 Secondary LSE B 

4 3 Luangnamtha 303 Sing Son phao (Ethnic)  

ຊ  າ 
B. Thongmay  

  

21.167043 101.117821 Secondary Complete C 

5 3 Luangnamtha 302 Sing Nam Keo Noy  

. .  າ ວ ຍ 

B. Nam Keo Noy  

.  າ ວ ຍ 

21.16704327 101.1178214 Secondary Complete C 

6 4 Oudomxai 406 Hoon Mokphord  

ະ      

B. Mokford  

.   

20.12343766 101.614075 Primary Complete A 

7 4 Oudomxai 406 Hoon Ban Na  

. . າ  າ 
B. Na  

. າ 
20.17126761 101.443972 Secondary LSE B 

8 4 Oudomxai 406 Hoon Vang Lam  

. . ວັ ຼ າ 
B. Vanglum  

. ວັ ຼ າ 
20.15339624 101.4883341 Secondary LSE C 

9 4 Oudomxai 406 Hoon Donemeuang  

ຶ  

B. SibounHouang  

.    

20.03333833 101.349762 Secondary Complete C 

10 4 Oudomxai 406 Hoon Houn District  

   

Phonsavanh  

ະ ວັ  

20.147144 101.465819 Secondary Complete C 

11 6 Luangprabang 605 Nambak Hua Na  

. .  ວ າ 
B. Houana  

.  ວ າ 
20.46594824 102.3370512 Secondary LSE B 

12 6 Luangprabang 605 Nambak Huay Yim  

ະ    ວຍິ  

B.Huay Yim  

. ວຍິ  

20.38278826 102.27763 Primary Complete A 

13 6 Luangprabang 605 Nambak Nam Thuam  

. .  າ ວ  

B. Namthuam Neua  

.  າ ວ   

20.49638596 102.3574807 Secondary Complete C 

14 6 Luangprabang 605 Nambak Nam Duan  

. .  າ ວ  

B. Khanloum  

. ັ ລ  

20.60136456 102.5598063 Secondary LSE C 

15 6 Luangprabang 605 Nambak Nambak Ethnic Boarding 
School  

.  ິ  ຊ  າ ້້ າ
າ  

B. Bom  

.   

20.635523 102.478220 Secondary Complete C 

16 7 Houaphan 705 Huameuang Pa Kha Tai  

. . າຄາ  

B. Pakatay  

. າຄາ  

20.05117583 103.9713182 Secondary Complete C 

17 7 Houaphan 705 Huameuang Chom Phet  

. . ັ  

B. Na Ngiew  

. າິ ວ 

20.09767799 104.1041143 Secondary Complete C 

18 7 Houaphan 705 Huameuang Homethong  

. .  

B. Somlab  

.  ລາ  

20.05030555 103.5791302 Secondary Complete C 
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No. Province 
code 

Province name District 
code 

District name School Name Village Latitude Longitude School Level Type 

19 7 Houaphan 705 Huameuang Na Leng  

. . າ ລ  

B. Na Leng  

. າ ລ  

20.08540756 103.876184 Secondary LSE C 

20 7 Houaphan 705 Huameuang Khang Khao  

. . ຄັ ຄາວ 

B. Khang Khao  

.ຄັ ຄາວ 

20.15300108 103.7982012 Secondary LSE C 

21 7 Houaphan 706 Xamtay Vieng Phan  

. . ວຽ ັ  

B. Tao  

.  າ 
19.89633967 104.7419741 Secondary Complete C 

22 7 Houaphan 706 Xamtay Xieng Dee  

. . ຊຽ   

B. Xiengdy  

. ຊຽ   

19.92754033 104.6110181 Secondary LSE B 

23 7 Houaphan 706 Xamtay Phan Xam  

. . ັ ຊ າ 
B. Phiengthin  

. ຽ ິ  

20.06791756 104.5543657 Secondary Complete C 

24 7 Houaphan 706 Xamtay Kasone  

. . ະ  

B. Nasickamxay  

. າ ຄ າ ຊ 

20.00320415 104.7334138 Secondary LSE C 

25 7 Houaphan 706 Xamtay Phan Ngam  

. . ັ າ  

B. Phattai  

. ັ  

19.97147238 104.6642503 Secondary LSE C 

26 7 Houaphan 709 Kuane Meuang Yeuang  

. .    

B. Meuangyeuang  

.    

19.75838625 104.343222 Secondary Complete C 

27 7 Houaphan 709 Kuane Phan Thong  

. . ັ  

B. Nakormy  

. າ   

19.80287746 104.6662064 Secondary LSE C 

28 7 Houaphan 709 Kuane Nakormy  

. . າ   

B. Done  

.  

19.70110003 104.5536329 Secondary LSE C 

29 7 Houaphan 709 Kuane Huaysamat  

. . ວຍ ະ ັ  

B. Huaysamat  

. ວຍ ະ ັ  

19.474031 104.22506 Secondary LSE C 

30 7 Houaphan 709 Kuane Na Ngom  

. . າ  

B. Na ngom  

. າ  

19.806086 104.426266 Secondary LSE C 

31 10 Vientiane 1006 Feuang Pha Sang  

. . າ ັ  
B. Phasangneua . 

າ ັ   

18.47335973 101.9790899 Secondary Complete C 

32 10 Vientiane 1006 Feuang Phonethon  

. .  

B. Napheung  

. າຶ  

18.6242283 102.0583586 Secondary LSE B 

33 10 Vientiane 1006 Feuang Meuang Feuang  

. .    

B. Laokham  

. ລ າຄ າ 
18.65631808 102.1107157 Secondary Complete C 

34 10 Vientiane 1006 Feuang Namon Phonyeng  

. . າ  ຍ  

B. Namon  

. າ   

18.60033572 102.0379921 Secondary LSE C 

35 10 Vientiane 1006 Feuang Phon Hin Hae  

.   

B. Phonehinhae  

.   

18.721317 102.082282 Primary Complete A 

36 10 Vientiane 1013 Meun Pakchan  

. າ ັ  

B. Pakchan  

. າ ັ  

18.1524843 102.0182021 Primary Complete A 

37 10 Vientiane 1013 Meun Napaphai  

. າ າ  

B. Napaphai  

. າ າ  

18.27592412 101.9559046 Primary Complete A 
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No. Province 
code 

Province name District 
code 

District name School Name Village Latitude Longitude School Level Type 

38 10 Vientiane 1013 Meun Sensavang  

. . ະ ວາ  

B. Phonesan  

.  

18.37910752 101.9540744 Secondary LSE C 

39 10 Vientiane 1013 Meun Namhone  

. .  າ  

B. Namhone  

.  າ  

18.26316282 101.9489474 Secondary Complete C 

40 10 Vientiane 1013 Meun Nampheun  

. .  າ   

B. Nampheun  

.  າ   

18.144461 101.56311 Secondary Complete C 

41 11 Bolikhamxai 1103 Pakkading Ban Xod  

. . ຊ  

B. Xod  

. ຊ  

18.19221963 104.0788059 Secondary LSE C 

42 11 Bolikhamxai 1103 Pakkading Viengkham  

. . ວຽ ຄ າ 
B. Viengkham 

 . ວຽ ຄ າ 
18.10160563 104.2911558 Secondary Complete C 

43 11 Bolikhamxai 1103 Pakkading Boungkouang  

. . ວາ  
B. Boungkouang . 

ວາ  

17.98152979 104.2297025 Secondary LSE C 

44 11 Bolikhamxai 1103 Pakkading Nakheua  

. . າ ຄ  

B. Nakheuanok  

. າ ຄຶ  

18.228172 104.204062 Secondary LSE C 

45 11 Bolikhamxai 1103 Pakkading Thongnami  

. .  າ ້  

B. Thongnami  

.  າ  

18.170138 104.236514 Secondary LSE C 

46 11 Bolikhamxai 1105 Khamkeuth Nong Xong  

. . ຊ  

B. Nongxong  

. ຊ  

18.140568 104.758826 Secondary LSE C 

47 11 Bolikhamxai 1105 Khamkeuth Thongkhe  

. .  ຄະ 
B. Thongkhe  

.  ຄະ 
18.9814 105.63404 Secondary LSE B 

48 11 Bolikhamxai 1105 Khamkeuth Phonemixay  

. .  ຊ 

B. Phonhmuengnoy 

.  ຍ 

18.20103028 104.9656961 Secondary Complete C 

49 11 Bolikhamxai 1105 Khamkeuth Thongsen  

. .   

B. Korhai  

.   

18.083916 105.042350 Secondary Complete C 

50 11 Bolikhamxai 1105 Khamkeuth Chengvilay  

. ວ ລ 

B. Phonpheng  

.  

18.214572 104.988018 Secondary LSE C 

51 14 Salavan 1402 Ta oi Thongkahai  

ະ     າ  

B. Thongkahai  

.  າ  

15.96074344 106.6843159 Primary Incomplete A 

52 14 Salavan 1402 Ta oi Kokbok  

. .    

B. Kokbok  

.    

15.96107542 106.5422417 Secondary LSE B 

53 14 Salavan 1402 Ta oi TaOy  

. . ະ ຍ 

B. 
Thetsabanmeuang  

. ະ າ   

16.07679015 106.6213625 Secondary Complete C 

54 14 Salavan 1402 Ta oi Piko  

. . ິ ະ 
B. Piko  

. ິ ະ 
16.24549984 106.7899681 Secondary LSE C 

55 14 Salavan 1402 Ta oi Bong nam  

. . ້້ າ 
B. Bongnam  

. ້້ າ 
15.991100 106.628877 Secondary LSE C 

56 15 Xekong 1503 Dakcheung Dark Ta Ork Yai  

ະ    

າ ະ ຍ 

B. Darkta ork yai . 

າ າ ຍ 

15.47655521 107.3700325 Primary Complete A 

57 15 Xekong 1503 Dakcheung Nong Yean B. Dakchung  

. ັ ຶ  

15.461507 107.2544139 Secondary LSE C 

58 15 Xekong 1503 Dakcheung Tang Yeung  

. . ັ ິ  

B. Dark Chom  

. າ  

15.52249724 107.0562114 Secondary LSE C 

59 15 Xekong 1503 Dakcheung Xiengluang  

. . ຊຽ ຼ ວ  

B. Xiengluang  

. ຊຽ ຼ ວ  

15.33135777 107.1122557 Secondary Complete C 
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No. Province 
code 

Province name District 
code 

District name School Name Village Latitude Longitude School Level Type 

60 15 Xekong 1503 Dakcheung Nonsavan 

. . ະ ວັ  

B. Nonsavan  

. ະ ວັ  

15.461507 107.254414 Secondary LSE C 

 
B. ENVIRONMENTAL CONDITION 

No. Province 
name 

District 
name 

School Name Road condition 
to school from 
town 

Land 
ownership 

Topograp
hy 

Flood-prone? Drought-
prone? 

Area 
experienced 
landslides? 

Area 
experienced 
earthquakes? 

Is school 
within a 
protected 
area? 

Was UXO 
clearance 
carried out? 

1 Luangnamth
a 

Sing Ban Mom  

. .  

unpaved road 
20 Km 

Land user is 
school, 
Existing 
School area 

Rolling X X X X X X

2 Luangnamth
a 

Sing Chaphouthone  

. . າ  

unpaved road 
50 Km 

Others 
(District 
allocated this 
land to build 
the focal zone 
(including 
school) 

Rolling X X X X X X

3 Luangnamth
a 

Sing Done May  

. .  

unpaved road 8 
Km 

Land user is 
school, 
Existing 
School area 

Flat/ Level X X X X X X

4 Luangnamth
a 

Sing Son phao 
(Ethnic)  

ຊ  າ 

Paved road 4 
Km 

Titled under 
the name of 
school 

Flat/ Level X X X X X X

5 Luangnamth
a 

Sing Nam Keo Noy  

. . 

 າ ວ ຍ 

Paved road 4 
Km 

Land owner is 
school 

Flat/Level X X X X X X

6 Oudomxai Hoon Mokphord  

ະ    

  

Paved road 4 
Km, Unpaved 
road 22 Km 

Land owner is 
school 

Flat/Level,  
Sloping 

X Yes X X X X

7 Oudomxai Hoon Ban Na  

. . າ  າ 
 upave and 
unpave road 

Land owner is 
school 

Flat/Level X X X X X X

8 Oudomxai Hoon Vang Lam  

. . ວັ ຼ າ 
paved road 3 
Km 

Land owner is 
school 

lowland X X X X X X

9 Oudomxai Hoon Donemeuang  

ຶ  

Paved road 22 
Km 

Land owner is 
school 

Sloping X X X X X X

10 Oudomxai Hoon Houn District  

   

Paved road  Land owner is 
school 

Flat/Level X X X X X X

11 Luangpraban
g 

Nambak Hua Na  

. .  ວ າ 
Paved road 26 
Km 

Land owner is 
school 

Flat/Level X X X X X Yes 

12 Luangpraban
g 

Nambak Huay Yim  

ະ    

ວຍິ  

paved road 
38km, upaved 
road 17km 

Land owner is 
school 

Rolling X X X X X X

13 Luangpraban
g 

Nambak Nam Thuam  

. .  າ ວ  

Paved road 21 
Km 

Land owner is 
school 

Flat/Level X Yes X X X Yes 
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No. Province 
name 

District 
name 

School Name Road condition 
to school from 
town 

Land 
ownership 

Topograp
hy 

Flood-prone? Drought-
prone? 

Area 
experienced 
landslides? 

Area 
experienced 
earthquakes? 

Is school 
within a 
protected 
area? 

Was UXO 
clearance 
carried out? 

14 Luangpraban
g 

Nambak Nam Duan  

. .  າ ວ  

Unpaved road 
32 Km 

Land owner is 
school 

 Sloping X X X X X X

15 Luangpraban
g 

Nambak Nambak Ethnic 
Boarding 
School  

.  ິ  

ຊ  າ ້້ າ
າ  

Paved road 
2Km,unpaved 
0.3 km 

Land owner is 
school 

Flat/Level X X X X X Yes 

16 Houaphan Huame
uang 

Pa Kha Tai  

. . າຄາ  

Paved road 
7Km,unpaved 
20 km 

Land owner is 
school 

Rolling X X X X X Yes 

17 Houaphan Huame
uang 

Chom Phet  

. . ັ  

paved road 
28km, upaved 
road 30km 

Village land  Rolling X X X X X X

18 Houaphan Huame
uang 

Homethong  

. .  

unpaved road Village land  sloping X X X X X X

19 Houaphan Huame
uang 

Na Leng  

. . າ ລ  

unpaved road Land owner is 
school 

Sloping X X X X X Yes 

20 Houaphan Huame
uang 

Khang Khao  

. . ຄັ ຄາວ 

paved road 
20km, unpaved 
100km 

Land owner is 
school 

Sloping X X X X X Yes 

21 Houaphan Xamtay Vieng Phan  

. . ວຽ ັ  

Paved road 21 
Km 

Land owner is 
school 

Flat/Level X X X X X Yes 

22 Houaphan Xamtay Xieng Dee  

. . ຊຽ   

Unpaved road 
10 Km 

Land owner is 
school 

Flat/Level X X X X X  

23 Houaphan Xamtay Phan Xam  

. . ັ ຊ າ 
Paved road 17 
Km, unpaved 
road 

Land owner is 
school 

Flat/Level X X X X X Yes 

24 Houaphan Xamtay Kasone  

. . ະ  

Paved road 10 
Km, unpaved 
road 10 Km 

Land owner is 
school 

Sloping X X X X X X

25 Houaphan Xamtay Phan Ngam  

. . ັ າ  

Paved road 11 
Km 

Land owner is 
school 

Flat/Level X X X X X X

26 Houaphan Kuane Meuang 
Yeuang  

. . 

   

unpave road 
33km  

Land owner is 
school 

Sloping X X X X X X

27 Houaphan Kuane Phan Thong  

. . ັ  

unpave road 
36km  

Land owner is 
school 

Sloping X X X X X X

28 Houaphan Kuane Nakormy  

. . າ   

unpave road 
30km  

Land owner is 
school 

Sloping X X X X X X

29 Houaphan Kuane Huaysamat  

. . 

ວຍ ະ ັ  

unpave road 
22km  

Village land Sloping X X X X X X

30 Houaphan Kuane Na Ngom  

. . າ  

Unpaved road 
15 Km 

Land owner is 
school 

Sloping X X X X X X
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No. Province 
name 

District 
name 

School Name Road condition 
to school from 
town 

Land 
ownership 

Topograp
hy 

Flood-prone? Drought-
prone? 

Area 
experienced 
landslides? 

Area 
experienced 
earthquakes? 

Is school 
within a 
protected 
area? 

Was UXO 
clearance 
carried out? 

31 Vientiane Feuang Pha Sang  

. . າ ັ  

Unpave 7km Land owner is 
school 

Flat/ Level X X X X X X

32 Vientiane Feuang Phonethon  

. .  

Paved road 6 
km 

Land owner is 
school 

Flat Once a year X X X X X 

33 Vientiane Feuang Meuang 
Feuang  

. . 

   

pave road 
0.5km 

Land owner is 
school 

Flat/ Level X X X X X X

34 Vientiane Feuang Namon 
Phonyeng  

. . 

າ  ຍ  

Unpave 2km Land owner is 
school 

Sloping X once a 
year 

X X X X

35 Vientiane Feuang Phon Hin Hae  

.  
 

pave road 2km, 
upaved road 10 
km  

Land owner is 
school 

lowland X X X X X X

36 Vientiane Meun Pakchan  

. າ ັ  

paved and 
unpaved road 
55 km  

Land owner is 
school 

Flat/ Level X X X X X X

37 Vientiane Meun Napaphai  

. າ າ  

inside town  Village land Sloping X X X X X X

38 Vientiane Meun Sensavang  

. . 

ະ ວາ  

unpaved road 
22km 

Village land Flat/ Level X X X X X X

39 Vientiane Meun Namhone  

. .  າ  

unpaved road 
1.5km 

Village land Flat/ Level X X X X X X

40 Vientiane Meun Nampheun  

. .  າ   

unpaved road 
5km 

Village land Flat/ Level X X X X X X

41 Bolikhamxai Pakkadi
ng 

Ban Xod  

. . ຊ  

Unpaved road 
18 Km 

With 
permission  

Flat/ Level Yes (Once 
every two 
years) 

X  X X X

42 Bolikhamxai Pakkadi
ng 

Viengkham  

. . ວຽ ຄ າ 
unpave & 
NR13-south 

Land owner is 
school 

flat X X X X X X

43 Bolikhamxai Pakkadi
ng 

Boungkouang  

. . ວາ  

Paved road 60 
Km, unpaved 
road 12 Km 

Government 
land 

Sloping X Once a 
year 

X X X X

44 Bolikhamxai Pakkadi
ng 

Nakheua  

. . າ ຄ  

unpave & 
paved 

Land owner is 
school 

flat Once a year X X X X X

45 Bolikhamxai Pakkadi
ng 

Thongnami  

. .  າ ້  

Paved road 17 
Km 

Village land Flat/ Level X Once a 
year 

X X X X

46 Bolikhamxai Khamke
uth 

Nong Xong  

. . ຊ  

  Land owner is 
school 

Sloping X X X X X X

47 Bolikhamxai Khamke
uth 

Thongkhe  

. .  ຄະ 
paved & 
unpaved  

Government 
land 

sloping  X X X X X X

48 Bolikhamxai Khamke
uth 

Phonemixay  

. .  ຊ 

paved & 
unpaved  

Government 
land 

sloping  X X X X X X

49 Bolikhamxai Khamke
uth 

Thongsen  

. .   

  Land owner is 
school 

Flat/level X X X X X  
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No. Province 
name 

District 
name 

School Name Road condition 
to school from 
town 

Land 
ownership 

Topograp
hy 

Flood-prone? Drought-
prone? 

Area 
experienced 
landslides? 

Area 
experienced 
earthquakes? 

Is school 
within a 
protected 
area? 

Was UXO 
clearance 
carried out? 

50 Bolikhamxai Khamke
uth 

Chengvilay  

. ວ ລ 

  Land owner is 
school 

Flat/ Level X X X X X X

51 Salavan Ta oi Thongkahai  

ະ    

 າ  

unpave road Land owner is 
school 

Flat/ Level X X X X X Yes 

52 Salavan Ta oi Kokbok  

. .    

unpave road Land owner is 
school 

Flat/ Level X X X X X there is 
production 
trees around 
(around 10-15 
trees) 

Yes 

53 Salavan Ta oi TaOy  

. . ະ ຍ 

paved road Land owner is 
school 

Flat/ Level X X X X X Yes 

54 Salavan Ta oi Piko  

. . ິ ະ 
paved road 
49km 

Village land Flat/ Level X X X X 1.2 km away 
Nam Xam 
NBCA 

Yes 

55 Salavan Ta oi Bong nam  

. . ້້ າ 
paved road Titled under 

the name of 
school 

Flat/ Level X X X X X Yes 

56 Xekong Dakche
ung 

Dark Ta Ork 
Yai  

ະ    

າ ະ
ຍ 

unpave road Land owner is 
school 

Flat/ Level X X X X X X 

57 Xekong Dakche
ung 

Nong Yean unpave road Land owner is 
school 

Sloping X X X X X X 

58 Xekong Dakche
ung 

Tang Yeung  

. . ັ ິ  

unpave road Land owner is 
school 

Sloping X X X X X Yes 

59 Xekong Dakche
ung 

Xiengluang  

. . ຊຽ ຼ ວ  

unpave road Land owner is 
school 

Sloping X Once a 
year 

X X X Yes 

60 Xekong Dakche
ung 

Nonsavan 

. . ະ
ວັ  

Paved road 
1Km, unpaved 
road 38 Km 

Land owner is 
school 

Sloping X X X X X Yes 

 
 
 
 
 
 
C. HEALTH AND SANITATION IN SCHOOLS 

N
o. 

Province 
name 

Distric
t 
name 

School Name Toilets Source of Water Waste 
Management 

Are there huts in 
school area? 

How many 
students/teachers 
in huts? 

Common illnesses 
in schools 

Nearest clinic 

1 Luangnam
tha 

Sing Ban Mom  

. .  

Not enough toilet, 
have some latrine 
type  

Shallow well Burning 2 huts with 3 rooms  33 students stay in 
the huts. & 1 
dormitory with 86 
students and 10 
teachers stay there. 

Cough, colds none 
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N
o. 

Province 
name 

Distric
t 
name 

School Name Toilets Source of Water Waste 
Management 

Are there huts in 
school area? 

How many 
students/teachers 
in huts? 

Common illnesses 
in schools 

Nearest clinic 

2 Luangnam
tha 

Sing Chaphouthone  

. . າ  

Not enough toilet, 
have some latrine 
type  

River Burning Do not have Do not have Cough, colds Xieng Khen, about 
8km away 

3 Luangnam
tha 

Sing Done May  

. .  

 not enough Local utility Burning There are 2 huts 20 students 
including 6 females  

Cough, colds, 
diarrhea 

1km away; town 
center hospital is 
about 5km away 

4 Luangnam
tha 

Sing Son phao (Ethnic)  

ຊ  າ 
Not enough River Burning Yes, there is 280 Students in 

cluding 120 female 
Cough, colds, 
diarrhea, skin 
rashes 

District hospital  

5 Luangnam
tha 

Sing Nam Keo Noy  

. .  າ ວ ຍ 

Use toilets but not 
enough 

Local utility Burning There is 1 hut 30 students Cough, colds, 
diarrhea 

District hospital 

6 Oudomxai Hoon Mokphord  

ະ    

  

Not enough toilet Local utility Burning Do not have Do not have Colds  Health center in 
Ban Mok about 
1.5km away 

7 Oudomxai Hoon Ban Na  

. . າ  າ 
Not enough toilet  water supply Burning Do not have Do not have Cough, colds. 

Stomach ache 
Hospital in Hangul 
about 4km away 

8 Oudomxai Hoon Vang Lam  

. . ວັ ຼ າ 
Not enough toilet Shallow well Burning Do not have Do not have Stomach ache District hospital 

about 3km away 

9 Oudomxai Hoon Donemeuang  

ຶ  

Not enough toilet, 
have some latrine 
type  

Local utility and 
River 

Burning Yes, there is 47 students 
including 6 females 

Colds  Treat at home 

10 Oudomxai Hoon Houn District  

   

Not enough Local utility, Water 
supply 

Collected by waste 
haulers, burning 

Do not have Do not have Colds, malaria District hospital 

11 Luangpra
bang 

Namb
ak 

Hua Na  

. .  ວ າ 
some toilets but not 
enough 

Others: Nam Lin 
(Rainwater) 

Collected by waste 
haulers 

there is 1 dormitory 50 students, it is not 
enough 

Cough, colds Health clinic 

12 Luangpra
bang 

Namb
ak 

Huay Yim  

ະ    

ວຍິ  

Not enough Others: Nam Lin 
(Rainwater) 

Burning 3 huts with 3 rooms Do not have Colds, diarrhea, 
sore eyes 

City health center 
and hospital in 
Nambak 

13 Luangpra
bang 

Namb
ak 

Nam Thuam  

. .  າ ວ  

There are toilets but 
not enough 

Others: Nam Lin 
(Rainwater) 

Collected by waste 
haulers 

12 huts 65 students Colds  About 2km away 

14 Luangpra
bang 

Namb
ak 

Nam Duan  

. .  າ ວ  

Not enough N/A Burning Do not have Do not have Colds, diarrhea About 12km away 

15 Luangpra
bang 

Namb
ak 

Nambak Ethnic 
Boarding School  

.  ິ  ຊ 
 າ ້້ າ າ  

Not enough Water supply Collected by waste 
haulers 

There is dormitory 600 students Cough  Nambak distict 
hospital 

16 Houaphan Huam
euang 

Pa Kha Tai  

. . າຄາ  

Not enough Spring Burning 4 huts 20 students Colds, stomach 
ache 

Hospital at town 
center 

17 Houaphan Huam
euang 

Chom Phet  

. . ັ  

Not enough Local utility Burning 1 hut 272 people Colds  Health center about 
500m away 

18 Houaphan Huam
euang 

Homethong  

. .  

Not enough Spring Burning 1 dormitory 93 people Diarrhea, sore eyes Health 
centers/hospitals 
very far from school 

19 Houaphan Huam
euang 

Na Leng  

. . າ ລ  

There is not toilet – 
there are open 
defecation 
practiced 

Spring and River Burning 23 huts 160 people Cough, stomach 
ache 

Health center about 
25km away 
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N
o. 

Province 
name 

Distric
t 
name 

School Name Toilets Source of Water Waste 
Management 

Are there huts in 
school area? 

How many 
students/teachers 
in huts? 

Common illnesses 
in schools 

Nearest clinic 

20 Houaphan Huam
euang 

Khang Khao  

. . ຄັ ຄາວ 

Not enough Spring Burning 1 dormitory 20 students Diarrhea Health centers and 
hospitals about 
21km away 

21 Houaphan Xamta
y 

Vieng Phan  

. . ວຽ ັ  

Not enough Local utility and 
River 

Burning 2 huts 68 students Colds, stomach 
ache 

Health center in 
Tao village and in 
Xamtay district 
hospital 

22 Houaphan Xamta
y 

Xieng Dee  

. . ຊຽ   

Not enough Local utility Burning 6 huts 102 students Colds, diarrhea Health center in 
Tao village and in 
Xamtay district 
hospital 

23 Houaphan Xamta
y 

Phan Xam  

. . ັ ຊ າ 
Not enough River Burning 8 huts 143 students Colds, diarrhea Health center in 

Ban Meng 

24 Houaphan Xamta
y 

Kasone  

. . ະ  

Not enough Local utility Burning 28 huts 144 students Colds, cough, 
diarrhea 

District hospital 

25 Houaphan Xamta
y 

Phan Ngam  

. . ັ າ  

Not enough Local utility, river Burning Do not have Do not have Colds, diarrhea Health center and 
district hospital 

26 Houaphan Kuane Meuang Yeuang  

. .    

There is not enough 
toilets – there are 
open defecation 
practiced 

Spring Burning 32 huts 104 students Diarrhea, stomach 
ache 

District hospital 

27 Houaphan Kuane Phan Thong  

. . ັ  

There is not enough 
toilets – there are 
open defecation 
practiced 

Others: Nam Lin 
(Rainwater) 

Burning 28 huts 74 students Diarrhea, stomach 
ache, colds 

District hospital 

28 Houaphan Kuane Nakormy  

. . າ   

There is not enough 
toilets – there are 
open defecation 
practiced 

Spring Burning 30 huts 84students Diarrhea, stomach 
ache, colds 

District hospital 

29 Houaphan Kuane Huaysamat  

. . ວຍ ະ ັ  

There is not enough 
toilets – there are 
open defecation 
practiced 

Spring Burning 30 huts 64 students Diarrhea, stomach 
ache, colds 

District hospital 

30 Houaphan Kuane Na Ngom  

. . າ  

There is not enough 
toilets – there are 
open defecation 
practiced 

Spring Burning 30 huts 64 students Colds, cough District hospital 

31 Vientiane Feuan
g 

Pha Sang  

. . າ ັ  

Not enough Local utility, Ground 
water 

Burning Do not have Do not have Colds, cough Health center-1km; 
District hospital-
30km 

32 Vientiane Feuan
g 

Phonethon  

. .  

Not enough Shallow well, River Burning Do not have Do not have Colds, cough Mueang Feuang 
hospital 

33 Vientiane Feuan
g 

Meuang Feuang  

. .    

Enough River, Rainwater Collected by waste 
haulers 

1 hut (5 rooms) There are 32 
students including 
18 females ( 
Students of Nong 
Por Village) 

Colds, cough Mueang Feuang 
Hospital 

34 Vientiane Feuan
g 

Namon Phonyeng  

. . 

າ  ຍ  

Enough Spring, Shallow 
well, Rainwater, 
others 

Burning Do not have Do not have Colds, cough Mueang Feuang 
Hospital 

35 Vientiane Feuan
g 

Phon Hin Hae  

.   

Not enough Shallow well Burning Do not have Do not have Colds, cough Mueang Feuang 
Hospital 
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N
o. 

Province 
name 

Distric
t 
name 

School Name Toilets Source of Water Waste 
Management 

Are there huts in 
school area? 

How many 
students/teachers 
in huts? 

Common illnesses 
in schools 

Nearest clinic 

36 Vientiane Meun Pakchan  

. າ ັ  

Need more toilets N/A N/A Do not have Do not have Cough, diarrhea Health clinic in the 
village 

37 Vientiane Meun Napaphai  

. າ າ  

There is not toilets Others N/A Do not have Do not have Cough, diarrhea Health clinic 1 km 
away 

38 Vientiane Meun Sensavang  

. . ະ ວາ  

Not enough Others Burning Do not have Do not have Cough, diarrhea Health clinic 2km 
away 

39 Vientiane Meun Namhone  

. .  າ  

Not enough ground water Burning Do not have  Do not have  Cough, diarrhea Health clinic 1km 
away 

40 Vientiane Meun Nampheun  

. .  າ   

There are toilets, 
but not enough 

Others Burning Do not have Do not have Cough, diarrhea Health clinic 3km 
away 

41 Bolikhamx
ai 

Pakka
ding 

Ban Xod  

. . ຊ  

Not enough River, grond water Burning Yes, there is 
dormitory 
(temporary) 

Yes, there are Colds  Health clinic at 
Khone Kuang 
village 

42 Bolikhamx
ai 

Pakka
ding 

Viengkham  

. . ວຽ ຄ າ 
Not enough ground water  Burning Do not have  Do not have  Colds. Cough, 

diarrhea 
District hospital 

43 Bolikhamx
ai 

Pakka
ding 

Boungkouang  

. . ວາ  

Not enough Others (Ground 
water supply) 

Burning Do not have Do not have Colds Health clinic at 
Bouang Kuang 
village and at 
Pakkading Hospital 

44 Bolikhamx
ai 

Pakka
ding 

Nakheua  

. . າ ຄ  

Not enough ground water  Burning 2 small house of 
teachers 

2 teachers Colds Health clinic at 
Nam Khou village 
and Pakkading 
Hospital 

45 Bolikhamx
ai 

Pakka
ding 

Thongnami  

. .  າ ້  

Not enough Shallow well, 
ground water 

Burning 1 dormitory Do not have Colds  Pakkading Hospital 

46 Bolikhamx
ai 

Kham
keuth 

Nong Xong  

. . ຊ  

There is nough 
toilet 

gravity fed water 
system, ground 
water 

Burning N/A N/A Colds, cough Clinic at village and 
Khamkeut Hospital 
(20km away) 

47 Bolikhamx
ai 

Kham
keuth 

Thongkhe  

. .  ຄະ 
not enough  spring water (Nam 

line far fro village 
around 5-6 km ) 

Burning 2 small house of 
teachers 

18 teachers Colds Health center 1km 
away and hospital 
is about 19km away 

48 Bolikhamx
ai 

Kham
keuth 

Phonemixay  

. .  ຊ 

not enough  spring water (Nam 
line within school 
area) 

Burning temporary 
dormitory (reused 
old school building ) 

3 teachers Colds Clinics and hospital 
at city 

49 Bolikhamx
ai 

Kham
keuth 

Thongsen  

. .   

There are toilets, 
but not enough 

Shallow wells and 
river 

Burning Do not have Do not have Colds Thongsen clinic 
about 2km away 
and Khamkeut 
hospital about 
16km away 

50 Bolikhamx
ai 

Kham
keuth 

Chengvilay  

. ວ ລ 

Enough River, water supply Burning Do not have Do not have Colds  Khamkeut hospital 

51 Salavan Ta oi Thongkahai  

ະ    

 າ  

not enough, no 
water tank of school 
and village (teacher 
has to bring water 
at the stream 

small stream far 
from school 500 
meters away  

Burning Do not have Do not have Skin rashes, colds, 
sore eyes 

Not available 

52 Salavan Ta oi Kokbok  

. .    

not enough ground water inside 
school  

Burning Do not have Do not have Skin rashes, colds Not available 

53 Salavan Ta oi TaOy  

. . ະ ຍ 

Not enough River, grond water, 
water supply 

Burning 1 hut 43 students 
including 21 
females 

Colds, sore eyes Ta Oi Hospital 
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N
o. 

Province 
name 

Distric
t 
name 

School Name Toilets Source of Water Waste 
Management 

Are there huts in 
school area? 

How many 
students/teachers 
in huts? 

Common illnesses 
in schools 

Nearest clinic 

54 Salavan Ta oi Piko  

. . ິ ະ 
There are toilets, 
but not enough 

River Burning 1 hut  30 students 
including 15 
females 

Colds, sore eyes Clinic – 2km away 

55 Salavan Ta oi Bong nam  

. . ້້ າ 
There is not enough 
toilets – there are 
open defecation 
practiced 

ground water Burning Yes, there is 
dormitory 

26 students Colds, sore eyes Not available 

56 Xekong Dakch
eung 

Dark Ta Ork Yai  

ະ    

າ ະ ຍ 

There are toilets, 
but not enough 

spring water (Nam 
line far fro village 
around 5-6 km ) 

Burning Do not have Do not have Colds, diarrhea Not available 

57 Xekong Dakch
eung 

Nong Yean Not enough spring water (Nam 
line far fro village 
around 5-6 km ) is 
broken and use 
water from small 
river close to village 
around 100 meter 
away  

Burning 4 huts 5 teachers with 
their couples 

Diarrhea  District hospital 

58 Xekong Dakch
eung 

Tang Yeung  

. . ັ ິ  

Not enough Spring, River Burning Yes there is Yes, there are Colds  Public health clinic 
in village and 
hospital in district 

59 Xekong Dakch
eung 

Xiengluang  

. . ຊຽ ຼ ວ  

There is enough 
toilet but don't have 
water 

Shallow well Burning Do not have Do not have Skin rashes Health center in 
village 

60 Xekong Dakch
eung 

Nonsavan 

. . ະ ວັ  

Not enough Water supply Burning Do not have Do not have Colds, diarrhea Dackcheung 
Hospital 

 
 





 
 

ANNEX 6: GUIDING QUESTIONS FOR SOCIAL AND ETHNIC GROUPS ASSESSMENT 
Target 
Groups 

Issues to discuss Notes 

1. Teachers/ 
School 
Principals  

 

• Current condition (infrastructures, sanitation, etc.) and problems at the school. 
• What are considered to be the weaknesses or challenges faced by the school? 

Why? 
• Type of support received from education sector/GoV to rehabilitate school 

condition?  
• Access to school by kids (distance, geographical condition, transportation, etc.) 
• Which girls and boys are more likely to attend school irregularly, face class 

repetition, or drop out from school?  
• Key barriers contributing to non-enrolment, school dropout, class repetition and 

poor learning outcomes; how do the barriers differ for boys and girls enrolling; 
what are the factors that enable enrolment and children’s education 
opportunities? 

• To what extent it is important for boys and girls to go to school; what helps it 
easier for some girls or boys to enroll in school and to regularly go to school. 

• To what extent do school infrastructures affect girls and boys and ethnic 
minority kid’s access and attendance to school (discuss about dormitory, class-
room, teaching facilities, sanitation, toilets…) 

• What is the Village Education Development Committee (VEDC) is doing. How 
often does the VEDC meet? How does it facilitate to education development? 

• Potential positive impacts of the project, measures to enhance the positive 
impacts 

• Potential negative impacts of the project – if any, measures to mitigate negative 
impacts 

• Concerns about the project’s interventions, suggestions to improve the project 
implementation. 

• Inform the 
teachers 
about the 
proposed 
project and 
its objectives 
and 
proposed 
interventions 
(school 
rehabilitation
/ 
improvemen
t component 
and others) 

2. Parents • Previous location of the family, any plan to migrate to other districts/provinces 
• School attending of their children, any child attending school irregularly, facing 

class repetition, or dropped out from school. Key barriers contributing to non-
enrolment, school dropout and repetition; how do the barriers differ for boys and 
girls enrolling school? 

• Level of Laotian (common) language of the parents and their kids – any 
language barrier of the family. 

• Current condition (infrastructures, sanitation, etc.) and problems at the school. 
• Access to school by their kids (distance, geographical condition, transportation 

etc.). 
• Afford to school costs; how daily family activities effect on their kid’s schooling? 

How the distance to the school effect on schooling of their kids. 
• What are parent’s views about the strengths and weaknesses of the local 

schools? What are their suggestions to improve children’s learning? 
• To what extent does gender affect children’s access and attendance to school? 

To what extent it is important for boys and girls to go to school; what helps it 
easier for some girls or boys to enroll in school and to regularly go to school. 

• Condition of the huts and problems staying in the hut (safety, sanitation, 
hygiene, etc.)  

• What type of support did the family receive from the school and/or education 
sector 

• To what extent is the Village Education Development Committee active in the 
community for education development? 

• To what extent do school infrastructures affect girls and boy and ethnic minority 
kid’s access and attendance to school (discuss about dormitory, class-room, 
teaching facilities, sanitation, toilets…) 

• Would the household be able to participate in the construction and ongoing 
maintenance of the school (if required)? 

• Potential positive impacts of the project, measures to enhance the positive 
impacts 

• Inform the 
parents 
about the 
proposed 
project and 
its objectives 
and 
proposed 
interventions 
(school 
rehabilitation
/ 
improvemen
t component 
and others) 

• Interviews 
with some 
parents 
should be 
conducted 
(not only 
consultation 
meetings 
organized) 
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• Potential negative impacts of the project – if any, measures to mitigate negative 
impacts 

• Concerns about the project’s interventions, suggestions to improve the project 
implementation. 

• Community complaints resolution process: what should be the effective process 
to resolve and record of community complaints related to the project activities? 

3. Kids 
(students) 

• Ease of access to school. Is the class overcrowded? – How? 
• Current condition (infrastructures, sanitation, teaching facilities, etc.) and 

problems at the school, if any. 
• How does schooling effect their daily family activities? How daily family activities 

effect their schooling? 
• To what extent are girls and boys interested in school? What do girls and boys 

like and dislike about the school.   
• Reasons for non-enrolment, school dropout and class repetition of kids in their 

class and their village. Any differences in reasons of ethnic minority students 
and non-ethnic minority students. 

• Condition of the huts and problems staying in the hut (safety, sanitation, 
hygiene, etc.) (if applicable) 

• What are the kid’s views about the proposed school rehabilitation/improvement 
and how does the proposed school rehabilitation/improvement effect on their 
schooling. 

• Separate 
interviews 
and or 
focused 
group 
discussions 
should be 
conducted 
with kids 
(kids should 
not be asked 
to attend the 
consultation 
meetings 
together with 
their 
parents, 
teachers 
and local 
authority 
leaders).  

4. Village 
Education 
Developm
ent 
Committe
es 

• Are there any government, NGO’s programs on education development in the 
village? 

• School enrollment, drop-out and class repetition in the village; top reasons and 
how do the reasons differ for boys and girls? 

• What happens to girls and boys who never enroll in school or dropout out of 
school? 

• To what extent it is important for boys and girls to go to school? Any differences 
in accessing education/education completion between ethnic minority kids and 
non-ethnic minority kids in the village? 

• Ease of access to school, class overcrowding? – How? 
• Current condition (infrastructures, sanitation, etc.) and problems at the school in 

the village. What are considered to be the strengths/weakness or challenges of 
the local school? Why?  

• Would the village be able to participate in the construction and ongoing 
maintenance of the school (if required) 

• Who are the members and leaders of the committee – are they women or men? 
How often does the committee meet? Tasks that the committee is doing? 
Issues and challenges for performing of tasks.  

•  Potential positive impacts of the project, measures to enhance the positive 
impacts 

• Potential negative impacts of the project – if any, measures to mitigate negative 
impacts 

• Concerns about the project’s interventions, suggestions to improve the project 
implementation. 

• To what extent the committee can participate in the project implementation and 
monitoring. 

• Community complaints resolution process: what should be the effective process 
to resolve and record of community complaints related to the project activities? 

• Inform the 
committee 
about the 
proposed 
project and 
its objectives 
and 
proposed 
interventions 
(school 
rehabilitation
/ 
improvemen
t 

5. District/Vi
llage 
Leaders 

• Are there any planned government/NGO’s programs for development in the 
village (roads, bridges, poverty reduction, etc.) and education development? 

• Inform the 
district/ 
village 
leaders 
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• Adequacy of schools for educational level and class-rooms in the district/village; 
current condition of the schools and class-room? What basic facilities are 
needed for the schools and class-room?   

• Why are some girls and boys not going to school? What are the reasons?  
• What happens to boys and girls who do not enrolling school or regularly attend 

school? 
• To what extent education is valued in communities in the district/village? Why? 
• What areas are considered to be the weaknesses or challenges of the local 

school? 
• Potential positive impacts of the project, measures to enhance the positive 

impacts 
• Potential negative impacts of the project – if any, measures to mitigate negative 

impacts 
• Would the households in the village be able to contribute labour, material, wood 

and/or cash to construction and ongoing maintenance of the school (if required) 
• Would the households in the village be able to participate in the construction 

and ongoing maintenance of the school (if required) 
• If budget is required for maintenance of the project supported schemes of the 

school, does the district education sector/ district government have budget for 
the purpose? 

• Concerns about the project’s interventions, suggestions to improve the project 
implementation. 

• Community complaints resolution process: what should be the effective process 
to resolve and record of community complaints related to the project activities? 

about the 
proposed 
project and 
its objectives 
and 
proposed 
interventions 
(school 
rehabilitation
/ 
improvemen
t. 

 

6. Village 
Women’s 
Union 

• Key barriers contributing to non-enrolment, school dropout, class repetition and 
poor learning outcomes; how do the barriers differ for boys and girls enrolling?  

• Which children find it most difficult to go to school? Why?  
• Doe s girls’ education has a different value than boys’? How? To what extent 

does gender affect children’s access and attendance to school? What makes it 
harder to go to school for girls. 

• Potential positive impacts of the project, measures to enhance the positive 
impacts 

• Potential negative impacts of the project – if any, measures to mitigate negative 
impacts 

• To what extent the woman union can participate in the project implementation 
and monitoring. 

• Concerns about the project’s intervAentions, suggestions to improve the project 
implementation. 

• Community complaints resolution process: what should be the effective process 
to resolve and record of community complaints related to the project activities? 
How local women can present in the complaints resolution progress. 

• Inform the 
village 
woman 
union about 
the 
proposed 
project and 
its objectives 
and 
proposed 
interventions 
(school 
rehabilitation
/ 
improvemen
t. 

• Discuss the 
extent to 
which 
woman 
union can 
participate in 
the project 
implementati
on and 
monitoring. 

 
7. Communi

ty Based 
Organizat
ions 

• What are considered to be the weaknesses or challenges of the local schools? 
• Which children find it most difficult to go to school? Why?  
• Which children are more likely to go to school and to continue with an 

education? Why? 
•  To what extent does gender affect children’s access and attendance to school? 
• Key barriers contributing to non-enrolment, school dropout, class repetition in 

the area. What have been supported by the community based organizations in 
improving the situation. 

• Inform the 
community 
based 
organization
s about the 
proposed 
project and 
its objectives 
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• What happens to boys and girls who do not enrolling school or regularly attend 
school? What is the impact on children/ families/ communities/ society? 

• What management arrangements should be in place to ensure that access to 
and complete education for children in the area?  

• Potential positive impacts of the project, measures to enhance the positive 
impacts 

• Potential negative impacts of the project – if any, measures to mitigate negative 
impacts 

• To what extent the community based organizations can participate in the project 
implementation and monitoring. 

• Concerns about the project’s interventions, suggestions to improve the project 
implementation. 
Community complaints resolution process: what should be the effective process 
to resolve and record of community complaints related to the project activities? 

and 
proposed 
interventions 
(school 
rehabilitation
/ 
improvemen
t. 

• Discuss the 
extent to 
which 
community 
based 
organization
s can 
participate in 
the project 
implementati
on and 
monitoring. 

 

 
Key extra points for IPP   

1. Characteristic of each ethnic group – because this help us when working further with them 
2. Culture/custom 
3. Land use/Natural resources use and – similar/different practice of ethnic group 
4. Their idea of occupation / what they are doing now / what they prefer to do in the future / ask them to compare 

between the occupation – and why – 
5. Ask them to compare between grow vegetable for their own consumer or they are happy to buy – if they like 

buy/sale 

6. Courtship/beheavior – of each ethnic group (  ວ າ  າ ະ : ັ  ລະ ລ ັ  ... 
ຍ າຍຊາຍ າ າ າ  - າ ຍິ  ຄ - ັ າ   - າວ າວ  າ າ  າ ັ  າ  າະ 

າ ຍິ  ລ  າ ັ )  ວ າ   າ າຄາ .... ັ ວລ  າ າ   າ ັ  າ ຽ  ຽ າ 
ວາ ັ ຍິ ວລາ າ າລາວ  າ ຊາຍ ຼ າຍຄ  ຍິ ິ ິ ລ  ວາ ັ  . 

7. Leadership – ownership (men and women) 
8. Preference of occupation – men & women among ethnic group 
9. Sensitive Note: when asking question  

10. ຽ  າ ຽ  - ຄ າ  າ  ັ   ະ  າ າ າ  ຼ  ວ າ າ າລາວ ັ   

 



 
 

ANNEX 7: PICTURES OF CURRENT SCHOOL CONDITIONS 
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າ າລະ ະລັ  ະຊາ ະ  ະຊາຊ ລາວ: ຄ າ ັ ະ າ  ວ ະ າ ຶ າ  າ າ າ  

ລາຍ າ ວ  ຄວາ າ າ ະ າ ວ ລ  ລະ ັ ຄ  

Lao People’s Democratic Republic: Education for Employment Sector Development Program  
Annex 8: ENVIRONMENTAL AND SOCIAL SAFEGUARDS SCREENING CHECKLIST 

 

ຄ າ າ າ /the checklist completer 

ຊ  ລະ າ ະ /Full name: 
 າ  ຽ /Position (at school):  
ວັ  /Date: 
 

A. ລາຍລະ ຽ ຽ  SCHOOL PROFILE 

 

ຊ ຽ : 
Name of School: 

 

 ັ : 
Location: 

ຊ  ລະ ລ   ະ  :                                                 າ :                                          :                                   
ວ : 

No.          Street          Village            District                 Province 

ະ  
ຽ : 

Classification of 
School: 

 ະ  / ະ າ :  
Pre-Primary school: 

 ະ   
Primary 
school 

 ັ ະຍ  
Secondary 
school 

 ວິ ຊາຊ / າຊ ວະ 
Tech-Voc. 
School 
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ະ   

PRIMARY 

ຊັ   ຽ  Grade Level 
 

 

ລວ Total 

 
ະ າ Kinder 

 

(1) 

 1 

 

(2) 

 2 

 

(3) 

 3 

 

(4) 

 4 

 

(5) 

 5 

ລວ  

ຍິ /ຊາຍ  
ລວ  

total 

ຍິ  

female 

ຊາຍ 

male 

ລວ
 

total 

 

ຍິ  

female 

ຊາຍ 

male 

ລວ
 

total 

ຍິ  

female 

ຊາຍ 

male 

ລວ  

total 

ຍິ  

female 

ຊາຍ 

male 

ລວ  

total 

ຍິ  

female 

ຊາຍ 

male 

ລວ  

total 

ຍິ  

female 

ຊາຍ 

male 

ລວ
 

total 

ຍິ  

female 

ຊາຍ 

male 

 າ ວ ັ ຽ   
No. of Students 

                     

 າ ວ ຽ   
No. of Classrooms 

                     

ັ າ ວ ັ ຽ  
   
Student-Classroom Ratio 

                     

ັ າ ວ ັ ຽ   ຄ 

Student-Teacher Ratio 
                     

  າ ຽ  
  ຽ :  

School term months: 

 

ວລາ/ າ ະລາ  ຽ  
 ະິ : Time/schedule of 

regular classes  

 

າ ະລາ  າ ັ ຽ : 
Schedule of school holidays/break 
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ັ ະຍ  

SECONDARY 

ຊັ   ຽ  Grade Level 
 

 

ລວ  

Total 
 

 

 

( ) 

 

 

( ) 

 

 

( ) 

 

 

( ) 

 

 

( ) 

 

 

 

ລວ
 

total 

ຍິ  

fem

ale 

ຊາຍ 

male 

ລວ
 

total 

ຍິ  

fem

ale 

ຊາຍ 

mal

e 

ລວ
 

total 

ຍິ  

fem

ale 

ຊາຍ 

mal

e 

ລວ
 

total 

ຍິ  

fem

ale 

ຊາຍ 

mal

e 

ລວ
 

total 

ຍິ  

fem

ale 

ຊາຍ 

mal

e 

ລວ
 

total 

ຍິ  

fem

ale 

ຊາຍ 

mal

e 

ລວ
 

total 

ຍິ  

fem

ale 

ຊາຍ 

mal

e 

ລວ  

total 

ຍິ  

female 

ຊາຍ 

male 

 າ ວ ັ ຽ   
No. of Students 

                        

 າ ວ ຽ   
No. of Classrooms 

                        

ັ າ ວ ັ ຽ  
   
Student-Classroom Ratio 

                        

ັ າ ວ ັ ຽ  
 ຄ 

Student-Teacher Ratio 

                        

  າ ຽ  
  ຽ :  

School term months: 

 

ວລາ/ າ ະລາ  
ຽ   ະິ : 

Time/schedule of regular 

classes  

 

າ ະລາ  າ ັ ຽ : 
Schedule of school 

holidays/break 
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B. າຄາ ຽ  ລະ ິ  າ ວຍຄວາ ະ ວ     EXISTING SCHOOL FACILITIES 

 

າຄາ ຽ  
SCHOOL 

BUILDINGS 

າ  
 ? 

In what 

year was 

building 

construc

ted? 

ະ າ ະ ັ  Condition າຍ
Remarks ະ າ  /ຍັ

ຊ າ  

Good/ 

Functional 

າ າ
Needs 

repair 

ຽ
/ າ ັ  

For 

replacement 

ຊ ວຄາ
ວ 
 າ
ວ  
Make

shift 

or 

temp

orary 

   
For 

demolit

ion 

ຽ /ວິ ຊາ
າ  Academic 

classrooms 

       

 ລ  
ວິ ະຍາ າ  
Science 

laboratory 

       

ຽ
ະິ ຄ ຄ ວ 
Home 

economics 

       

ຽ ວິ ຊາ
ະ ະ າ 

Industrial arts 

       

ະ າ Kinder

garten 

       

 ຄວາ ຽ   ວາວັ ະ  ຊ  າ ຍ  ວັ ະ  ຊ  າ ຍ  ?  

Is there a risk that materials used in construction contain asbestos? 
   

Yes 

    
No 
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ຄ ະ  

 າ ວຍຄວາ ະ ວ າ ໆ 
ANCILLARY FACILITIES 

າ    ? 

In what year 

was building 

constructed? 

ະ າ ະ ັ  Condition າຍ  

Remarks ະ າ  /ຍັ ຊ າ  
Good/ Functional 

າ  

Needs repair 

ຽ / າ ັ   
For replacement 

ຊ ວຄາວ 
 າວ  

Makeshift 

or 

temporary 

   
For 

demolition 

າ / ລິ າ  Admin 

offices 

       

ະ Library        

າ າ Canteen        

 ັ Dormitories        

 ໆ 

Others 

       

 ຄວາ ຽ   ວາວັ ະ  ຊ  າ ຍ  ວັ ະ  ຊ  າ ຍ  ?  

Is there a risk that materials used in construction contain asbestos? 
   

Yes 

   No 

  /  ັ    ຄ / າ ັ ັ  າ ຶ  ລິ ວ ຽ   ັ ຽ າ  າ ຽ  ັ  ? How many huts/shelters have been constructed within 

school grounds to accommodate children attending the school? 

 

 ັ ຽ  າ ັ   ັ ຄ ?  
How many persons are accommodated in these huts? 

 

ັ ຽ  າ ິ າຍ   ? Are persons living in the huts preparing food in the huts? 

 
   

Yes 

   

No 

 ຄ ວິ   ຊລວ ັ   ? Are there shared cooking facilities available? 

 
   Yes     

 No 

ຽ າ າ   າ  ະ າ ັ ຼ ັ ? How far is the school from the village? 

 

ັ ຽ  າ  ຊ າ  າ ລະ ວິ າຍ ? າ າ າ ? າ ?  Where do those living in huts/shelters go to toilet? Wash? Get drinking water? 

Get fire wood? 

 

 ວິ າຍ ຽ    ຼ  າຍ າ າ? Are there adequate toilets or is open defecation practiced? 

 

າລາ ? ລະ    ? Where is the nearest clinic? Hospital? 

 

ະຍາ ຍັ   ັ   ັ ັ ຽ ຽ ? What kind of illnesses/sicknesses are most common amongst students at the school? 

 

ຽ / າ   າ ັ າ າ ິ  າຶ ຽວ ັ  າ  າ ຊ າ ລະ າິ າ   າ ລະ ວິ າຍ  ຼ  າ ັ າ ະ າ  ລະ 
ຄວາ ະ າ   ?  Has the school/village had any WASH or other similar awareness raising on hygiene and sanitation? 

   

Yes 

    

No 
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ິ  າ ວ ຄວາ ະ ວ  ຽວ ັ  າ ລະ 
າິ າ  WASH FACILITIES 

 າ ວ  

No. of Units 

ະ າ  /ຍັ ຊ າ  
Good/Functional 

າ  

Needs repair 

ຽ / າ ັ  

For replacement 

ຊ ວຄາວ 
 າວ  

Makeshift or 

temporary 

າຍ  

Remarks 

ວິ າຍ ິ ັ າຄາ ຽ  Attached Toilets       

າຍ  າ 
Urinals 

      

ວິ າຍ ຊັ ຄ   
Toilet seat 

      

ວິ າຍ ັ  

Squat type 

      

ວິ າຍ  າ ຼ ັ ຄ ິ າ   
Toilet for PWD 

      

ວິ າຍ   ິ ັ າຄາ ຽ Detached 

Toilets 

      

າຍ  າ 
Urinals 

      

ວິ າຍ ຊັ ຄ  

Toilet seat 

      

ວິ າຍ ັ  

Squat type 

      

ວິ າຍ  າ ຼ ັ ຄ ິ າ   
Toilet for PWD 

      

ິ  າ ວຍຄວາ ະ ວ  າ ລາ   
ລາ   

Handwashing facilities 

      

ວິ າຍ ຍ  າ ຼ ັ  ຍິ /ຊາຍ   ? 

Are the toilets sex-segregated? 
 ຍ  Yes   ຍ  No 

 ວິ  ? Are there septic tanks/latrines for toilets?    Yes     No 

 າ ວ  ວລາ ັ ັ  ັ  ະິ  ?  
Are septic tanks de-sludged regularly? 

 ັ  Yes   ັ  No 

 ຼ  າ າ ຼ ັ  ລິ  ຊັ :  າ າ , ,  ໆ ັ ວິ າຍ ລັ ະ    ັ  ?  
Is there a drinking water supply source, i.e. bore wells, lagoon, etc. within 30m from the latrine? 

   Yes     No 

 ລະ   າ ຊ   າ ະ າ,  າລິ ,  າ າ ,  າ າ າ ,  າ ວຍ,  ໆ ? ຊ  າ ະ  ? What type of water supply is available? is it portable? 

 

 
 

ັ ັ ັ  ລິ ະິ  ິ  າ ວ   ຽ : 
List down the priority needs of the school: 

1. 
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2. 

3. 

4. 

5. 

 

C.     າ າຍ  ຽວ ັ າ  ຍ ຍາຍ າ  SITE INFORMATION (with involuntary resettlement related queries) 

 

1.  າ ະິ  
  : 

Site 

Ownership: 

 າິ ຊ : 
Titled under the name 

of: 

 ັ ຍາ ຊ າ Contract of 

Lease  

   ລ / ັ ຍາ າ  າ  ລິ າ  
າ   ິ  Deed of Donation 

   ລ / ັ ຍາ 
າ  າ ຊ າຍ 

 ິ  Deed of Sale 

 

 

 

   

2.  ັ :Locati

on: 
  ວ  Urban  ຍ Upland  າ Forest land   ໆ Others 

 ຊ ະ  Rural   ຽ  Lowland  າ ະ ວ / ວ າ Pro

tected area 

 

 າ  Town 

center 

   

3. າ  າ ຊ
 ິ : Land 

use: 

  າ  າ  Rice 

field 

 ລຽ ັ ຍ Small livestock  າ ັ ຄ າ   NTFP 

collection 

  າ ຊິ  
ັ  າ  Land 

user is OWNER 

  ຶ ະ ິ Cas

h crop 

 ັ ລຽ ຍ ິ ຍາ 
Large Livestock grazing 

  ໆ others   າ ຊິ  
ັ  າ ຊ Land 

user is USER 

  ລຽ າ Fish raising    

4.  ະ  
ະ າ  
 : 

Topograph

y: 

   າ ຽ  Flat/Level   ຽ / ັ ຄ ຍ Sloping   ັ ຄ   ໆລ ໆ  
Rolling 

5.  ັ ຽ  ລະ າ   ວ ວາ ະ   າ ວ  ?  Is the school site and 

surrounding areas prone to flooding? 
   Yes     No 
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6. ລະ ັ  າ ວ   ະ ິ  ລິ າ ? How high is the 

normal flood level? 
 ລິ ຽ ວ 

Waist deep 

 ຽ  ວ  າKnee high  ຽ    Ankle 

deep 

7.  າ າ  າ ຄ ຍ ວ າ ? How frequent is flooding 

experienced? 
  ລະ  Once a 

year 

     ຶ  Once every 

two years 

  ຄ ຍ ວ Not 

at all 

8.  ັ ຽ  ລະ າ   ວ ວາ ະ  ລ  ?  Is the 

school site and surrounding areas prone to drought? 
   Yes     No 

9. ລະ ັ ລ  ະິ  າຍ າ ? How serious is 

the normal drought level? 
 າຍ  

Serious 

  າຍ  

Not serious 

  ຄ ຍ ລ  

Not at all 

10.  າ າ ຄ ຍ  ລ າ ? How frequent is 

drought experienced? 
  ລະ  Once a 

year 

     ຶ  Once every 

two years 

  ຄ ຍ ລ  

Not at all 

11.  ລະ  ລະ າຍ າ   ? Is there existing drainage?    Yes     None  ຄ າຄິ ັ  ?Com

ments? 

 

12. ລຍະ າ  ຽ  
າ  າ/ ຼ  າ/ ິ ຊ  າ ຶ     

ະ າ  າ ? What is the estimated distance of the 

school from the receiving/nearest river/waterbody/wetland? 

 1-10 ັ  m  11-20 ັ  m  ລາຍ ວາ  
ັ  >20m 

13. ຊ  າ/ ຼ  າ/ຶ :  
Name of the river/waterbody/wetland: 

 

14.   ຽ  ລະ າ  ິ ັ  ຄ ຍ ິ   ? Has the site and 

immediate surrounding area experienced landslides? 
 ຄ ຍ Yes   ຄ ຍ No 

າ , ັ  ຶ  າຍ ? If yes, when was the most recent landslide?  / :Month/Year:  

15.   ຽ  ລະ າ  ິ ັ  ຄ ຍ  ິ ວ ? Has the site and 

immediate surrounding area experienced earthquakes? 
 ຄ ຍ Yes   ຄ ຍ No 

າ , ິ ວຄັ ຼ າ  ຶ ? If yes, when was the most recent 

earthquake? 

 / : Month/Year:  

16. ຽ     ລະ   ິ ັ າ  າ ະຊາ  ຊັ :  າ ວ , 
ິ ວ, ິ    ? Does the school have an emergency response plan in case 

of natural disasters like flooding, earthquake, and landslides? 

   Yes     No 

17. ຽ  າ ະ າ ັ  ລະ ັ   ັ ັ ຄ    ?  Does the school 

have fire prevention and response measures?  
   Yes     No 

າ , ະລ າລະ  ັ າ າ ະ າ ັ າວ. If yes, please specify these measures. 
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18.       າ  ັ  
ລະ    ັ /  ລະ  ັ  ິ   ລິ ວ ຄຽ  

  ? Are there identified UXO/landmine sites in the immediate vicinity? 

   Yes     None 

19.  າ ັ  ລະ    ັ    ຽ  ລວ ? Was 

UXO clearance carried out for the school site? 
 ັ  Yes   ັ  No 

20.  ັ ຽ  ັ  ຼ   າ ະ ວ / ວ າ   ? Is the 

school located near or within a protected area? 
  Yes    No 

21.   າຄາ /ິ  າ  ຼ    າຍ  ລິ ວ ຽ  
  ັ ັ    ລະ  າ າ ວັ ະ ະ  າ  ?  Are there buildings/structures 

or trees within the school compound which are considered as cultural heritage sites? 

 

   Yes     No 

າ , ະລ າລະ  ັ າິ າ / າຄາ ັ າວ. If Yes, specify these structures/buildings: 

 

22.   າຄາ /ິ  າ   ລິ ວ ວ ລັ ະ    ັ າ ຽ  
  ັ ັ    ລະ    ?  Are there buildings or structures within 100m from 

the school compound which are considered as heritage sites? 

   Yes     No 

າ , ະລ າລະ  ັ າິ າ ັ າວ. If Yes, specify these structures: 

 

23. ຽ  ຼ  າ
? What is the source of 

water in the school? 

 ຼ  າ ຊ ຍ
ິ Local utility 

   າ  າ ະຊາ  
Spring 

  າ າ Shallow well  ະ/ Pond/lag

oon 

  າ River    າ  Rainwater    ໆ Others:  

24.  າ ັ  າ ຽ  ? Is there a water storage tank in the 

school? 
   Yes     None 

25.  ຼ ະລັ າ  າ  
ຽ ? What is 

the source of power in the 

school? 

 າ າ ຄ  

Electricity (Hydro) 

 ຊ ັ ັ Gener

ator engine 

 າ ະລັ າ ວັ  Sola power: 

  ໆ Others: 

26. ຽ  ັ / ະ າ ຍ ະ  ຍ  ? Does the school have 

waste segregation bins? 
   Yes     No 

27. ັ າ ັ  ຍ ັ
? Where are the waste bins 

located? 

 ໆ ຽ  In 

every classroom 

 ລະ ຽ  In the 

corridor 

 າຄາ ຽ  
Outside the school 

building 

  , 
ະລ າລະ Othe

rs, specify 
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28. ຽ  າ າ  າ ັ  
ຍ  ວິ  ? How is solid 

waste disposed by the 

school? 

  ຄ າ ັ  ຍ Colle

cted by waste haulers 

 ັ ຍComposting   າ/ Burning   , 
ະລ າລະ Others, 

specify 

 

 

29. າ ຄ າ ັ  ຍ  
 າ ຶ າ? If solid 

waste is collected by 

haulers, how frequent is the 

waste collection? 

   Daily   ວັ ວັ ວັ  
  Every 

other day 

 າິ ລະ   Once 

a week 

   ຄ ັ  ຍ  
Not collected 

30.   ລະ ຄ  າ ັ  ຍ  ິ  ? Is there waste disposal facility in the 

local area? 
   Yes     None 

າ ັ ະ າ    : Site 

development plan: 
  :                     ັ    Land area: ______ 

sqm 
  າຄາ :           ັ         Building area: 

_____ sqm 

  ລິ ວ ຄຽ  Vicinity map: 
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D. າ  າ  CONSTRUCTION 

 

1. ິ າ ັ   ະ   ຽ ? ະິ າຍ ຍ ຍ  ຽວ ັ ິ ຼ າ ັ . What 

structures are proposed for the school? Provide brief description of the proposed facilities. 

 

 

 

 

 

2. າ  າ າ ໆ ຄ າ  ະ ຊ ວລາ ັ  ? How many months will 

it take to complete the construction of the project? 

 

3. ະລ າ ລະ ວລາ ລະ 
າ ະລາ າ   າ : Please 

specify the construction schedule 

and time: 

  ັ າ າ  າິ  
Weekdays 

 ວລາ Time:________ 

 

  າ າິ  Weekends 

 ວລາ Time: ________ 

4.  ລຍະ ວລາ ຼ ລຽ  ຊັ  
ຊວ ວລາ າ າ ະ າ ລະ າ ຶ າ? Are 

there sensitive periods to be avoided such as 

religious periods and study periods? 

   Yes 

ະລ າລະ    ຼ    
 ຼ ລຽ  ວຽ  າ : 
Please specify months or days 

to be avoided: 

    No 

5. າ ຄ ັ ວຽ /  າ ະ  າ   າ ວ ັ ຄ  ລຍະ າ ? 
How many workers will be needed during construction? 

 

6. ລຍະ າ າ ຽ  ລະ 
ຼ ະ ວັ ະ  າ ຄ  າ : Distance 

from the school site of material source for 

construction: 

 ຍ ວາ  
ັ  <50m 

 ຼ າຍ ວາ  ັ  
>50m 

7. ະ  າ ັ     ັ ັ ະິ ັ ຄ າ ັ າວ ? Will 

there be trees to be cut down by the implementation of the project? 
   

Yes 

    No 

າ , ະລ າລະ   າ ວ   ັ . If yes, please specify the 

number of trees to be cut down. 

 

 

E.  PHOTOS 

 

ຽ ,   ິ ັ ຽ ,     ະ   າ າ , ະ າ ຍ ,  າ, ວິ າຍ, 
ັ ວ / ວິ  ລະ ລາ    າ ຍ າ າ ັ : Photos of the school, immediate vicinity, 

proposed construction site, waste bins, water supply, toilets, septic tanks and handwashing facilities:  (Provide 

additional sheets as necessary) 
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F. ຄ ິ /ຄ    INDIGENOUS PEOPLE 

 

ິ  າ ັ ວ   
ະລ າ ະ າຍ າຍ  

KEY CONCERNS 

(Please provide elaborations 

on the Remarks column) 

  
YES 

   
NO 

  NOT 

KNOWN 

າຍ   
Remarks 

A. າ  າ  ຄ ິ /ຄ    
Indigenous Peoples Identification 
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ິ  າ ັ ວ   
ະລ າ ະ າຍ າຍ  

KEY CONCERNS 

(Please provide elaborations 

on the Remarks column) 

  
YES 

   
NO 

  NOT 

KNOWN 

າຍ   
Remarks 

1.  ັ ຍ ັ ຊ  າ ຼ  
ຄ    ລ ະ ຽ ັ າ ຽ  ? 

າຍ ຊ  າ ະ  າ 
າຍ  Are there children 

identified as ethnic minorities or 

indigenous people that are enrolled in 

this school? (note ethnic groups in 

remarks) 

    

2. ິ  າ ັ ວ  ຽວ ັ  
າ  າ ຽ ັ ຍຊ  າ 

Key concerns regarding school 

attendance of children from ethnic 

groups 

 

 

 

 

 

 

 

 

3. ວ າ  
ັ າ  າ  າ າ ິ  Perceived 

solutions as to how to address issues 

identified above. 

 

 

 

 

 

 

 

 

4. ະ ັ  ຄ  າ ຊ   
 ະ ຊ າ  າ  ? 
ະລ າ ະິ າຍ າຍ  

Are there users of the land to be used 

for construction? (note ethnic groups 

and use of land in the remarks) 

    

 
 
 


