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I. POVERTY IMPACT AND SOCIAL DIMENSIONS
A. Links to the National Poverty Reduction Strategy and Country Partnership Strategy
Uzbekistan’s National Poverty Reduction Strategy is driven by its reform agenda laid out in the “Action Strategy on Five
Priority Development Areas 2017 to 2021”, and its commitment to SDG 1.a The country prioritizes economic
development through market liberalization that will diversify economic opportunity for improved livelihood in rural as well 
as urban areas. Human capital skills development and rationalization aligned with evolving market trends and emerging 
opportunities is a key strategy for moving forward to take advantage of Uzbekistan’s demographic dividend for economic 
growth. ADB has partnered with Uzbekistan to provide policy advice, investment, and capacity development to assist in
its structural transition that enables private sector development and reduced economic disparities.b The STEM in
Secondary Education Project aims to assist Uzbekistan in strengthening secondary education to improve and diversify 
learning outcomes that enable learners to graduate with more relevant skills that are aligned with evolving market
opportunities.

B. Poverty Targeting:
General intervention Individual or household (TI-H) Geographic (TI-G) Non-income MDGs (TI-M1, M2, etc.).) 

Overall, the proposed project is a general intervention focusing on improving the knowledge, skills, attitudes, and 
competencies of male and female general secondary education (grades V-XI) students, including those coming from 
poor households, to enhance their productivity and prepare them for the world of work or post-secondary education.  
C. Poverty and Social Analysis
1. Key issues and potential beneficiaries. Income poverty in Uzbekistan fell from 8.8% in 2014 to 7.8%% in 2018.c
Poverty substantially increased to 11% in 2020 largely as a result of the COVID-19 pandemic as well as jobless
economic growth.d   The national unemployment rate increased from 5.8% in 2018 to 10.5% in 2021.e It’s expected that
the rural poor were disproportionately affected by the job loss. Uzbekistan’s poverty is primarily concentrated in rural
areas, where infrastructure is severely deteriorated, and social services are minimal. Approximately 13% of the
population is made up of ethnic minority groups. Only 31.1% of rural populations have access to safely managed drinking
water services compared with 86.1% in urban areas (endnote d). In schools, inadequate toilet and wash facilities are a
particular problem in rural areas, with a significant number of schools with only one outdoor toilet for use by students
and staff. Lack of running water in 30% of rural schools, with significant variation among regions, adds to this problem.f
Indications are that learning outcome achievement at all GSE levels is below Europe and Central Asia levels. Though
gender parity exists among general education graduates, nearly two-thirds of bachelor degrees awarded are to men
(61.8% vs. 38.2% in 2019).g Further indications are that less than 10% of students enrolled in higher education STEM
programs are women. Access to practical science learning experience for many GSE students is limited. Most schools
have a science laboratory, but the state of the equipment and level of usage is unknown, with qualitative evidence
suggesting usage is low due to limited teacher qualifications and a heavy curricular load. Science courses are then
predominately taught through rote learning methods, with limited use of EdTech for integrated lessons.h Some teachers
have their own laptops, but policy restrictions (on mobile phones), lack of pedagogical training and an integrated
curriculum contribute to reduced ICT- and soft-skills learning environment. MOPE distance learning programs
implemented after pandemic-related school closures confirmed a significant digital divide between urban and rural
families. Connectivity is a major problem in many rural areas, and television-based programs were often not accessible
during convenient times, particularly in areas where both boys and girls are engaged in family-related duties. Unstable
and unreliable electrical supply contributes to this problem.i
2. Impact channels and expected systemic changes. The project will positively impact beneficiaries through: (i)
systematic strengthening of education services focusing on STEM-related knowledge, skills, attitudes and
competencies with integration of EdTech; (ii) increased access of the population, including the rural poor, to relevant
skills learning opportunities in general secondary schools; (iii) better trained and qualified integrated STEM and ICT
general secondary teachers, with incentives to recruit in rural locations leading to equitable access to relevant learning
outcomes and enhanced motivation of students to study STEM subjects; (iv) upgraded curriculum to include integrated
learning competencies among STEM subjects and digital arts leading to more practical and relevant learning
opportunities for students; (v) improved and timely learning assessments and enhanced education management
information systems enabling valid and reliable learning performance and evidence-based diagnostics; (vi) improved
girls enrollment in STEM subjects leading to gender equity in STEM subjects in general secondary and higher education; 
(vii) improved health and hygiene among students through improved water and sanitation facilities, especially in rural
and disadvantaged schools; (viii) improved learning equipment, ICT tools, and internet access and reliability in schools
leading to improved learning and relevant skills competencies among students; and (ix) engagement of private sector,



key development partners and other stakeholders for a more harmonized education development approach leading to 
better efficiencies and program coherence. 
3. Focus of (and resources allocated in) the transaction TA or due diligence. Transaction TA will undertake project
concept due diligence, design the investment project, and ensure project readiness. The TA will be financed by ADB’s 
Technical Assistance Special Fund mobilizing firm and individual consultants. Gender and social specialists will be
mobilized to support due diligence requirements and conduct poverty and social analysis.

II. GENDER AND DEVELOPMENT
1. What are the key gender issues in the sector and/or subsector that are likely to be relevant to this project or program?
Uzbekistan has mandatory, universal, and free education. Uzbekistan reports almost 100% of the population has at
least secondary education, with 99.9% for both male and female. Uzbekistan has achieved gender parity in general
secondary enrollment, with ≥100% gross enrollment as reported by the government. Gender disaggregated data are
limited among official general secondary education data publications, hindering a comprehensive analysis of the current
status of overall sector performance against gender indicators. For general secondary students, no data are available
for learning performance, subject-specific enrollment, drop-out, cycle completion, or grade-level repeats. For teachers,
71% of teachers are female among general secondary staff, indicating a bias that school teachers should be women.
Among general secondary school directors, more than two thirds (65% in 2016) are men. Official post-secondary 
education data give an indication of gender equity trends. In higher education, men predominate with 58% of total
faculty. Considerable gender inequity is seen with the attainment of bachelor’s degree with only 38.3% being women
(2019). Boys exceed girls in higher education enrollment with 54.1% and 45.9% respectively, though some regions have
higher girls’ enrollment: Navoi - 62.2 %, Syrdarya - 56.2%, and Surkhandarya - 55.2%. The largest share of male
students is recorded in the city of Tashkent - 61.1 %, Tashkent - 59.9% and Samarkand-58.9% regions. External studies 
give more indication that girls primarily enter humanities and arts as post-secondary students, with more boys entering
science and math. The ratio of females to males as the total number of students in academic lyceums (more challenging 
than vocational colleges) is 44.1% to 55.9%. The above data suggests that gender bias is quite prevalent in Uzbekistan,
particularly in more technical fields.
2. Does the proposed project or program have the potential to contribute to the promotion of gender equity and/or
empowerment of women by providing women’s access to and use of opportunities, services, resources, assets, and
participation in decision making?  Yes  No
The proposed project will promote gender equity by including gender-inclusive design features including: (i) gender-
responsive physical infrastructure in some schools such as separate toilets; (ii) development and implementation of
incentive scheme for increased girls enrollment in STEM subjects (iii) use of sex-disaggregated data for program
monitoring and gender-responsive indicators to assess the gender impacts of the program; (iv) gender-balanced 
allocation of continuous professional development opportunities for upper secondary teachers, school directors,
administrators and officials; and (iv) development of a gender action plan. A gender specialist will be recruited to assist
the project coordination unit in gender action plan implementation. 
3. Could the proposed project have an adverse impact on women and/or girls or widen gender inequality?

Yes  No
4. Indicate the intended gender mainstreaming category:

  GEN (gender equity)          EGM (effective gender mainstreaming) 
 SGE (some gender elements)     NGE (no gender elements) 

III. PARTICIPATION AND EMPOWERMENT
1. Who are the main stakeholders of the project, including beneficiaries and negatively affected people? Identify how
they will participate in the project design. The key stakeholders include male and female students, general secondary
teachers, school leaders, education policy makers and managers, development partners, ethnic groups, private sector
partners, parents’ groups, community representatives, and local leaders. Key stakeholders will be identified and will be
extensively consulted during project preparation.
2. How can the project contribute (in a systemic way) to engaging and empowering stakeholders and beneficiaries,
particularly, the poor, vulnerable, and excluded groups? What issues in the project design require participation of the
poor and excluded? Developing a STEM school network in each district where specialized schools support
disadvantaged schools in the district. Establishing a STEM center under a PPP approach, and developing an
operational mechanism linking the government, private sector and academia. Strengthening and upgrading internet
connections, especially in rural and disadvantaged schools. Design team will consult and coordinate with selected
STEM-related institutions, private-sector enterprises, and community-based organizations to fully capitalize on
contextual knowledge to inform learner needs, particularly those among disadvantaged groups.
3. What are the key, active, and relevant civil society organizations (CSOs) in the project area? What is the level of civil
society organization participation in the project design?

 Information generation and sharing  Consultation  Collaboration   Partnership. 
4. Are there issues during project design for which participation of the poor and excluded is important? What are they
and how should they be addressed?  Yes     No
School closures related to the COVID-19 pandemic has resulted in a distance learning digital divide and learning gap
disproportionately affecting the poor and disadvantaged residing mostly in rural areas. Consultation with the poor and
excluded with help identify issues, gaps and barriers, helping to inform intervention approaches to strengthen inclusion.



 

Consulting poor and disadvantaged groups will help identify issues concerning STEM subject enrollment (including 
girls) among different socio-economic strata, informing design features aimed at lowering socio-economic and gender 
barriers to STEM enrollment.  

IV. SOCIAL SAFEGUARDS
A. Involuntary Resettlement Category  A   B   C   FI 

1. Does the project have the potential to involve involuntary land acquisition resulting in physical and economic
displacement?  Yes     No
2. What action plan is required to address involuntary resettlement as part of the transaction TA or due diligence
process?  A social due diligence report will be prepared to confirm absence of IR impacts.

 Resettlement plan         Resettlement framework         Social impact matrix 
 Environmental and social management system arrangement       None 

B. Indigenous Peoples Category  A   B    C   FI 
1. Does the proposed project have the potential to directly or indirectly affect the dignity, human rights, livelihood
systems, or culture of indigenous peoples?     Yes     No
2. Does it affect the territories or natural and cultural resources indigenous peoples own, use, occupy, or claim, as their
ancestral domain?  Yes     No
3. Will the project require broad community support of affected indigenous communities?  Yes   No  
4. What action plan is required to address risks to indigenous peoples as part of the transaction TA or due diligence
process?

 Indigenous peoples plan   Indigenous peoples planning framework   Social impact matrix 
 Environmental and social management system arrangement       None 

V. OTHER SOCIAL ISSUES AND RISKS
1. What other social issues and risks should be considered in the project design?

Creating decent jobs and employment  Adhering to core labor standards   Labor retrenchment 
 Spread of communicable diseases, including HIV/AIDS   Increase in human trafficking  Affordability 
 Increase in unplanned migration   Increase in vulnerability to natural disasters  Creating political instability 
 Creating internal social conflicts   Others, please specify __________________ 

2. How are these additional social issues and risks going to be addressed in the project design?
The project will ensure that contract of works will require adherence to the core labor standards and the country’s labor
legislation.

VI. TRANSACTION TA OR DUE DILIGENCE RESOURCE REQUIREMENT
1. Do the terms of reference for the transaction TA (or other due diligence) contain key information needed to be
gathered during transaction TA or due diligence process to better analyze (i) poverty and social impact, (ii) gender
impact, (iii) participation dimensions, (iv) social safeguards, and (v) other social risks. Are the relevant specialists
identified?  Yes   No
Due diligence during processing will include analysis of poverty, social and gender impact, social safeguards and other
social risks.
2. What resources (e.g., consultants, survey budget, and workshop) are allocated for conducting poverty, social, and/or 
gender analysis, and participation plan during the transaction TA or due diligence?
The project will be prepared using the $650,000 fund from ADB’s TA Special Fund under a transaction TA facility to
support the required due diligence.

ADB = Asian Development Bank; COVID-19 = coronavirus disease; DMF = design and monitoring framework; EdTech = 
education technology; GSE = General Secondary Education; ICT = information, communication and technology; IR = 
involuntary resettlement; MOPE = Ministry of Public Education; PPP = public-private partnership; SDG = Sustainable 
Development Goal; STEM = science, technology, engineering, and mathematics; TA= technical assistance. 
a President of the Republic of Uzbekistan. 2017. The State Program for Implementation of the National Action Strategy on 
Five Priority Development Areas 2017-2021 in the year of Active Investments and Social Development.  

b ADB. 2019. Country Partnership Strategy: Uzbekistan, 2019-2023– Supporting Economic Transformation. Manila. 
c State Committee of the Republic of Uzbekistan on Statistics. 2019. Publication of Statistical Indicators of Achievement of 
National SDGs in the Republic of Uzbekistan. Tashkent. Income poverty threshold is set at 50% of the median per capita 
GDP. 

d Asian Development Bank. Basic Statistics 2021.  
e Ministry of Employment and Labor Relations of the Republic of Uzbekistan. 
f  World Bank. 2018. Uzbekistan Education Sector Analysis. Final Report. Washington, DC. 
g  State Committee of the Republic of Uzbekistan on Statistics. 
h ADB. Report on STEM Education in Uzbekistan. Unpublished. 
i  ADB. Report on Uzbekistan EdTech Country Situation Analysis. Unpublished. 
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